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No two schools organise PSHE education in exactly the same way and no two PSHE education coordinators will face exactly the same challenges in 

designing their schemes of work.  We have not, therefore, set out to produce a definitive ‘one size fits all’ scheme of work.  But we hope this toolkit will 

show you, through our example scheme, the planning steps that you can adapt to help you plan schemes of work that are tailored to meet your learners’ 

needs, within the time and organisational constraints of your school.  

 

Stage 1 of the toolkit focuses on long-term planning.  It gives an overview of how you might develop the key concepts and processes through the contexts 

(range and content) suggested by the National Curriculum programmes of study, within a spiral programme. We have divided the year’s programme into 

three ‘strands’: A, B and C, which together cover the two programmes of study (‘Personal wellbeing’ and ‘Economic wellbeing & financial capability’).  We 

have suggested the possible number and content of sessions for each strand in each year group.  Where time constraints mean that whole sessions have to 

be omitted, we suggest that they are cut evenly from each strand, as this will ensure some coverage of all the key concepts and processes.   

 

Stage 2 of the toolkit comprises a separate ‘Stage 2 plan’ for each year group, detailing the session objectives (what we intend the learners to learn), as 

well as the learning outcomes (what they will be able to do as a result of the learning), for each suggested session in each strand.  Where these are 

expressed in fairly general terms, it is because the precise nature of the outcomes will depend on the specific teaching and learning activities you choose to 

use.  

 

Stage 3 of the toolkit, the ‘Session Planning Tool’ is intended to clarify your thinking in terms of your session objectives, intended learning outcomes and 

how best to assess the learning.  This in turn will help you to choose the most appropriate activities to meet your objectives, rather than taking an activity 

or resource as your starting point.  Following the process outlined in this document will help you plan meaningful, relevant learning that is part of a 

coherent scheme of work, where the learning is enhanced by integral assessment.  

 

Stage 4 of the toolkit comprises some exemplar session plans that you can use to get you started or just take as examples of how the process in Stage 3 

works.  The session plans given in full are highlighted in the Stage 2 documents. We have used the word ‘session’ rather than ‘lesson’ as models of delivery 

vary so much from school to school. 

 

Finally, in the appendix, there is a list of resources and websites you might draw on when planning your own sessions. 

Scheme of Work Planning Toolkit for PSHE Education: 
About this resource 
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Notes 
 

 

Notes 

 

Stage 1 of the planning toolkit focuses on long-term planning.  It gives an overview of how we might develop the key 

concepts and processes through the contexts (range and content) suggested by the National Curriculum programmes of 

study, within a spiral programme. We have divided the year’s programme into three ‘strands’: A, B and C, which together 

cover the two programmes of study (‘Personal wellbeing’ and ‘Economic wellbeing and financial capability’). We have 

suggested the possible number and content of sessions for each strand in each year group, giving approximately one 

session per week over three terms, allowing for one or two sessions to be lost for CPD days, enrichment days, exams, 

sports days and so on.  

 

Obviously, the time available for these sessions will differ from school to school but where whole sessions have to be 

omitted it is important that they are cut evenly from each strand to ensure some coverage of all the key concepts and 

processes.  Whilst the three strands can be taught in any order, it should be noted that Strand C is slightly shorter in Year 

10 to allow time for work experience and exams and all three strands are shorter for Year 11, (as their year is shorter), so 

in Year 11 the strands will not equate to one term each. 
 

We have included Year 9 in Key stage 3 but the content will be the same for schools that have a three year Key stage 4. 

  

 

Scheme of Work Planning Toolkit for PSHE Education: 
STAGE 1: Long term planning 
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Key Stage 3 overview 
Strand A 

Developing primarily the 

concepts of…. 

and primarily the 

processes of… 

through the contexts of…. 

 Career 

 Capability 

 Risk 

 Economic 
understanding 

 Self-development 

 Exploration 

 Enterprise 

 Financial capability 

 Different types of work, including employment, self-employment and voluntary 
work 

 Work roles and identities 

 The range of opportunities in learning and work and changing patterns of 
employment (local, national, European and global) 

 The personal review and planning process 

 Skills and qualities in relation to employers’ needs 

 A range of economic and business terms, including the effect of competition on 
product and price 

 Personal budgeting, money management and a range of financial products and 
services 

 Risk and reward, and how money can make money through savings, investment and 
trade 

 How businesses use finance 

 Social and moral dilemmas about the use of money 
 

Year 7  - 12 sessions Year 8 – 12 sessions Year 9 – 12 sessions 
Sessions 1 to 4:  

Establishing ground rules, transition, friendship 

and personal targets. 

Sessions 5 to 7:  

Learning styles, study skills and teamwork. 

Sessions 8 to 10:  

Work roles and aspirations. 

Sessions 11 to 12:  

Economic understanding: The function of money 

and personal budgeting. 

Sessions 1 to 2:  

Careers and enterprise: Pathways, skills, roles and 

identities. 

Sessions 3 to 5:  

Business understanding and enterprise skills. 

Sessions 6 to 8:  

Consumer choices. 

Sessions 9 to 12:  

Economic understanding: financial risk/rewards, 

choices, moral issues and ethical challenges. 

Sessions 1 to 3:  

Thinking about careers: the personal review and 

planning process. 

Sessions 4 to 6:  

Opportunities in learning and work. 

Sessions 7 to 9:  

Choices at 14+ 

Sessions 10 to 12:  

Study and research skills. 
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Strand B 

Developing primarily the 

concepts of…. 

and primarily the 

processes of… 

through the contexts of…. 

 Diversity 

 Relationships 

 Risk 

 Critical reflection 

 Developing 

relationships & 

working with 

others 

 Decision making & 

managing risk 

 Examples of diverse values encountered in society and the clarification of personal 

values 

 The similarities, differences and diversity among people of different race, culture, 

ability, disability, gender, age and sexual orientation and the impact of prejudice, 

bullying, discrimination and racism on individuals and communities 

 The roles and responsibilities of parents, carers and children in families 

 The features of positive and stable relationships, how to deal with a breakdown in a 

relationship and the effects of loss and bereavement 

 Different types of relationships including those within families and between older 

and young people, boys and girls, and people of the same sex, including civil 

partnerships 

 The nature and importance of marriage and of stable relationships for family life and 

bringing up children  

 Sexual activity, human reproduction, contraception, pregnancy, and sexually 

transmitted infections and HIV and how high risk behaviours affect the health and 

wellbeing of individuals, families and communities 

 

Year 7  - 12 sessions Year 8 – 12 sessions Year 9 – 12 sessions 
Sessions 1 to 2:  

Personal values. 

Sessions 3 to 6:  

Rights, responsibilities, diversity and bullying. 

Sessions 7 to 9:   

Relationships: friends and families. 

Sessions 10 to 12:  

Sex and relationships. 

Sessions 1 to 4:  

Diversity, prejudice and discrimination, racism. 

Sessions 5 to 6:  

Relationships: Marriage and civil partnerships. 

Sessions 7 to 12:  

Sex and relationships. 

 

Sessions 1 to 2:  

Rights and responsibilities. 

Sessions 3 to 6:  

Diversity and discrimination, focusing on gender, 

age, disabilities and homophobia. 

Sessions 7 to 12:  

Sex and relationships. 
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Strand C 

Developing primarily the 

concepts of…. 

and primarily the 

processes of… 

through the contexts of…. 

 Personal identities 

 Healthy lifestyles 

 Risk 

 

 Critical reflection 

 Decision making & 

managing risk 

 The knowledge and skills needed for setting realistic targets and personal goals 

 Physical and emotional change and puberty 

 Facts and laws about drug, alcohol and tobacco use and misuse, and the personal 

and social consequences of misuse for themselves and others 

 How a balanced diet and making choices for being healthy contribute to personal 

wellbeing, and the importance of balance between work, leisure and exercise 

 Ways of recognising and reducing risk, minimising harm and getting help in 

emergency and risky situations  

 A knowledge of basic first aid 

 

 

 

Year 7 - 10 sessions Year 8 – 10 sessions Year 9 – 10 sessions 
Sessions 1 to 4:   

Healthy lifestyles: eating and exercise. 

Sessions 5 to 10:  

Health, risk and peer influence: tobacco and 

alcohol. 

Sessions 11 to 12:  

Personal identity and health: physical and 

emotional changes of puberty and personal 

hygiene. 

Sessions 1 to 2:  

First aid and life-saving skills 

Sessions 3 to 5:  

Recognising and reducing risk. 

Sessions 6 to 12:  

Healthy lifestyles and risk: alcohol and drugs 

(cannabis). 

Sessions 1 to 3:  

Personal identity: Self-esteem, confidence and 

assertiveness. 

Sessions 4 to 9:  

Healthy lifestyles: peer influence, body image and 

eating disorders. 

Sessions 10 to 12:  

Risk, minimising harm and getting help. 
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Key Stage 4 overview 
Strand A 

Developing primarily the 

concepts of…. 

and primarily the 

processes of… 

through the contexts of…. 

 Career 

 Capability 

 Risk 

 Economic 

understanding 

 Self-development 

 Exploration 

 Enterprise 

 Financial capability 

 Different types of work, including employment, self-employment and voluntary 

work 

 The organisation and structure of different types of business, and work roles and 

identities 

 Rights and responsibilities at work and attitudes and values in relation to work and 

enterprise 

 The range of opportunities in learning and work and changing patterns of 

employment (local, national, European and global) 

 The personal review and planning process 

 Skills and qualities in relation to employers’ needs 

 A range of economic and business terms, including the connections between 

markets, competition, price and profit 

 Personal budgeting, wages, taxes,  money management, credit, debt and a range of 

financial products and services 

 Risk and reward, and how money can make money through savings, investment and 

trade 

 How  and why businesses use finance 

 Social and moral dilemmas about the use of money 

 

Year 10  - 12 sessions Year 11 – 8 sessions 
Sessions 1 to 8:  

The world of work and preparation for work experience (with additional de-

brief session). 

Sessions 9 to 12:  

Personal Finance. 

Sessions 1 to 4:   

Personal review and planning – Post 16 options. 

Sessions 5 to 8:  

Developing personal identity for career progression. 
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Strand B 

Developing primarily the 

concepts of…. 

and primarily the 

processes of… 

through the contexts of…. 

 Diversity 

 Relationships 

 Risk 

 Critical reflection 

 Developing 

relationships & 

working with 

others 

 Decision making & 

managing risk 

 The diversity of ethnic and cultural groups, the power of prejudice, bullying, 

discrimination and racism, and the need to take the initiative in challenging this and 

other offensive behaviours and in giving support to victims of abuse 

 The effect of diverse and conflicting values on individuals, families and communities 

and ways of responding to them 

 Characteristics of positive relationships, and awareness of exploitation in 

relationships and of statutory and voluntary organisations that support relationships 

in crisis 

 The roles and responsibilities of parents, carers, children and other family members 

 Parenting skills and qualities and their central importance to family life 

 The impact of separation, divorce and bereavement on families and the need to 

adapt to changing circumstances 

 

 

Year 10 – 12 sessions Year 11 – 8 sessions 
Sessions 1 to 2:  

Assertiveness, communication & negotiation skills 

Sessions 3 to 5:  

Sex and relationships. 

Sessions 6 to 9:  

Family life and parenting. 

Sessions 10 to 12:  

Separation, divorce and bereavement. 

Sessions 1 to 3:  

Sex and relationships. 

Sessions 4 to 6:  

Healthy and unhealthy relationships. 

Sessions 7 to 9:  

Diversity, discrimination, conflicting values and challenging offensive 

behaviour. 
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Strand C 

Developing primarily the 

concepts of…. 

and primarily the 

processes of… 

through the contexts of…. 

 Personal identities 

 Healthy lifestyles 

 Risk 

 

 Critical reflection 

 Decision making & 

managing risk 

 How the media portrays young people, body image and health issues 

 The characteristics of emotional and mental health, and the causes, symptoms and 

treatments of some mental and emotional health disorders 

 The benefits and risks of health and lifestyle choices, including choices relating to 

sexual activity and substance use and misuse,  and the short and long-term 

consequences for the health and mental and emotional wellbeing of individuals, 

families and communities 

 Where and how to obtain health information, how to recognise and follow health 

and safety procedures, ways of reducing risk and minimising harm in risky situations, 

how to find sources of emergency help and how to use basic and emergency first aid 

 

 

 

 

Year 10 – 10 sessions Year 11 – 8 sessions 
Sessions 1 to 2:  

Personal Identity and risk: Body image and health implications. 

Sessions 3 to 4:  

Personal identity: strengths, confidence, self-esteem. 

Sessions 5 to 6:  

Healthy lifestyles: Coping with stress. 

Sessions 7 to 10:  

Healthy lifestyles: Emotional and mental health and wellbeing. 

 

Sessions 1 to 6:  

Healthy lifestyles:  risks and choices. 

Sessions 7 to 8:  

Healthy lifestyles:  taking responsibility. 
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Notes 

Stage 2 of the toolkit comprises a separate ‘Stage 2 plan’ for each year group, detailing the session objectives (what we intend the learners to 

learn), as well as the learning outcomes (what they will be able to do as a result of the learning), for each suggested session in each strand.  The 

wording of the session objectives and learning outcomes is aimed at you, the teacher.  Before sharing them with the learners, you may wish to 

adapt them according to your specific lesson plan. 

Where the learning outcomes are expressed in fairly general terms, it is because the precise nature of the outcomes will depend on the 

specific teaching and learning activities you choose to use.  For instance, in Year 7 Strand A (5), one learning outcome is that the learner will be 

able to ‘demonstrate basic personal organisation and time management skills’ but you will need to decide how you want them to demonstrate 

this. You might specify, for example that ‘the learner will design a timetable for the week, balancing homework, extra-curricular and leisure 

activities’. 

 

The sessions for which there is a full session plan are clearly identified in each year’s ‘Stage 2 plan’ and these session plans can be found in 

Stage 4 of the toolkit.  

We have drawn on a number of resources when deciding some of the session objectives. These are listed in the Appendix at the end of the 

toolkit. 

 

 

 

 

 

 

Scheme of Work Planning Toolkit for PSHE Education: 
STAGE 2: Medium term planning 
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Strand A [12 sessions] 

Developing primarily the concepts of…. and primarily the processes of… 

 Career 

 Capability 

 Risk 

 Economic understanding 

 Self-development 

 Exploration 

 Enterprise 

 Financial capability 

through the following suggested contexts ………. 
 

Sessions 1 to 4: Establishing ground rules, transition, friendship and personal targets. 
Aim of these sessions: 

To ease transition, create a cohesive group able to work productively together and to enable individuals to set personal goals.   

 

1. Objectives: To learn: 

 about life in their new school; 

 about the differences between being a primary school student and a secondary school student; 

 how to explore feelings about being somewhere new; 

Learning outcomes:  The learners will be able to: 

 reflect on how they have changed over the summer and how they feel about being somewhere new; 

 identify ways in which being a secondary school student differs from being a primary school pupil; 

 identify new opportunities open to them at secondary school; 

2. Objectives: To learn: 

 about PSHE education and the importance of ground rules and respect in PSHE education lessons; 

Learning outcomes:  The learners will be able to: 

Scheme of Work Planning Toolkit for PSHE Education: 
STAGE 2 PLAN: Year 7 
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 agree and understand the need for a negotiated set of ground rules in order to create a climate for learning; 

 understand the need to respect each other’s right to contribute confidently and safely to PSHEe sessions; 

 

3.  Objectives: To learn: 

 about the importance of building working relationships within the group; 

Learning outcomes:  The learners will be able to: 

 work effectively and comfortably within the group; 

 discuss issues and feelings around fitting in and being left out of groups;  

 

4.  Objectives: To learn: 

 how to set personal targets through self-review; 

Learning outcomes:  The learners will be able to: 

 identify personal strengths and areas for development; 

 set realistic personal targets; 

 

Sessions 5 to 7: Learning styles, study skills and teamwork. 

Aim of these sessions:  

To develop the individual’s identity as a learner and to improve study and teamwork skills. 

 

5.  Objectives: To learn: 

 about the importance of organisation for effective studying; 

Learning outcomes:  The learners will be able to: 

 explain how, where, when and what they learn best;  

 demonstrate basic personal organisation and time management skills; 

 

6.  Objectives: To learn: 

 about different learning styles; 

 how to set learning targets through self-review; 

Learning outcomes:  The learners will be able to: 

 identify their skills and strengths as a learner and preferred learning styles; 
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 set targets for their learning and understand the benefits of the target-setting process; 

7.  Objectives: To learn: 

 how to work effectively in a team; 

Learning outcomes:  The learners will be able to: 

 explain what is necessary for effective teamwork; 

 identify their strengths and areas for development when working in a team; 

 demonstrate team-working skills; 

 

Sessions 8 to 10: Work roles and aspirations. 

 

Aim of these sessions: 

To clarify the learners’ early aspirations for future career choice, to relate this to their own skills and strengths and to explore the different broad types of 

work role. 

 

 

8. Objectives: To learn: 

 about the importance of having goals and aspirations; 

Learning outcomes:  The learners will be able to: 

  identify things they have enjoyed learning in the past and explain why; 

 understand the importance of having goals and aspirations; 

 identify their own aspirations and  

 explain how particular subjects and activities can help to achieve them; 

 

9. Objectives: To learn: 

 about the factors that motivate people to work; 

 about the importance of thinking about the future; 

Learning outcomes:  The learners will be able to: 

 identify the different factors that motivate people to work; 

 analyse the factors that might motivate them to choose a particular job in the future; 

 explain why it is important to start thinking about the future today; 



©PSHE Association 2011    13 

 

10. This session plan is given in full in Stage 4 of the Toolkit. 

Objectives: To learn: 

 about the different employment categories, or ‘sectors’; 

 about the skills, abilities and qualities that are associated with each ‘sector’ of jobs; 

Learning outcomes:  The learners will be able to: 

 recognise several different employment sectors; 

 identify which employment sector some jobs belong to; 

 list some of the skills abilities and qualities that would make someone suited to work in some employment sectors; 

 explain which skills abilities and qualities for employability they already have and which they would like to develop; 
 

Sessions 11 to 12: Economic understanding: The function of money and personal budgeting. 
Aim of these sessions: 

To understand the function and role of money in different contexts and to understand the concepts of spending and saving, including managing a simple 

budget. 

 

11. Objectives: To learn:  

 about how personal financial decisions have consequences that affect us and others; 

 to develop a long-term view of handling money; 

Learning outcomes:  The learners will be able to: 

 recognise that short term decisions can have long term financial consequences; 

 weigh up the possible consequences, for themselves and others, of a variety of personal financial decisions; 

 explain the relative benefits of saving and spending in everyday situations; 

 

12. Objectives: To learn: 

 about budgeting and using careful budgeting to achieve financial goals;  

Learning outcomes:  The learners will be able to: 

 explain the importance of careful budgeting for setting and achieving financial goals; 

 identify ways someone of their age might increase their income and decrease their spending in order to balance their budget or save money ; 

 set up a personal budget; 
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Strand B [12 sessions] 

Developing primarily the concepts of….   and primarily the processes of… 

 Diversity 

 Relationships 

 Risk 

 Critical reflection 

 Developing relationships & working with others 

 Decision making & managing risk 

   through the following suggested contexts ………. 
 

Sessions 1 to 2: Personal values.  
Aim of these sessions: 

To clarify personal core values and to develop strategies for managing peer influence and peer approval. 

 

1. Objectives: To learn:  

  about values and to be able to explore their own values, as preparation for considering issues around diversity, relationships and risk; 

Learning outcomes:  The learners will be able to: 

 explain what is meant by ‘values’;  

 clarify their personal core values;  

 recognise the extent to which all members of the group share many of the same core values; 

 

2. Objectives: To learn: 

  how to manage peer influence and the desire for peer approval whilst maintaining their values; 

Learning outcomes:  The learners will be able to: 

 identify ways in which peer influence and/or their desire to be liked and fit in with their peers might lead them to do something that conflicts with 

their values as individuals or as a group; 

 demonstrate strategies for managing peer influence and the desire for peer approval; 

 

Sessions 3 to 6: Rights, responsibilities, diversity and bullying. 

Aim of these sessions: 

To develop the concept of diversity through exploring rights and responsibilities, the nature of prejudice and bullying and to develop strategies for 

responding to situations where bullying is, or is perceived to be taking place. 
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3. Objectives: To learn: 

 about rights and responsibilities; 

Learning outcomes:  The learners will be able to: 

 explain what is meant by the terms ‘rights’ and ‘responsibilities’ and the difference between them; 

  understand that everyone shares the same basic human rights; 

 recognise that everyone shares responsibility for ensuring other people’s rights; 

 

4. Objectives: To learn: 

 about prejudice, how it originates and how it can be challenged; 

 about the positive aspects of living in a diverse society; 

Learning outcomes:  The learners will be able to: 

 understand that people are all unique whilst having lots of things in common; 

 explain how diversity enriches and benefits society;  

 explain what is meant by ‘prejudice’ and how it originates;  

 recognise and challenge prejudice in themselves and others; 

 

5. Objectives: To learn: 

 about bullying and strategies to use if they experience it; 

Learning outcomes:  The learners will be able to: 

 agree a definition of bullying; 

 identify the differences and similarities between different behaviours such as arguing, teasing, bullying and abuse; 

 to identify some of the things that might lead people to bully other people; 

 explain what someone should do if they are experiencing bullying now or in the future; 

 

6. Objectives: To learn: 

 about the responsibilities people have if they are aware that (or think that) someone is being bullied; 

Learning outcomes:  The learners will be able to: 

 explain what their responsibilities are if they witness (or believe someone is experiencing) bullying, including what to say and who to tell; 

 demonstrate strategies to use if witnessing bullying or believing someone is experiencing bullying; 
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Sessions 7 to 9:  Relationships: friends and families. 

Aim of these sessions: 

To understand that there are different types of positive relationships, that they share common features and to be aware that the media portrayal of 

relationships may not reflect real life. 

 

7. Objectives: To learn: 

 about different types of relationships, especially family relationships; 

Learning outcomes:  The learners will be able to: 

 describe different types of relationships; 

 recognise that all types of relationships (including friendships and family relationships) involve sharing and compromise and explain the implications 

of this for their relationships; 

 discuss what is meant by the term ‘family’ and how family set-ups can differ; 

 understand the roles and responsibilities of different family members; 

 identify how family members can affect what we do or think; 

 

8. Objectives: To learn: 

 how to recognise stereotypes in the way relationships are portrayed in the media; 

  about how this can affect other people’s relationships; 

Learning outcomes:  The learners will be able to: 

 describe the way the media portray relationships and  

 recognise the possible impact of this on their behaviour; 

 explain the term ‘stereotyping’ and describe how the media often stereotype relationships; 

 

9. Objectives: To learn: 

 how to stay safe online and manage the risk of using the internet socially; 

Learning outcomes:  The learners will be able to: 

 identify the risks associated with using social networks such as ‘Facebook’ as a means of making and building friendships; 

 demonstrate or describe strategies for managing this risk, keeping safe and minimising harm online; 
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Sessions 10 to 12: Sex and relationships. 

Aim of these sessions: 

To create a secure environment in which to talk and ask questions; to explore the positive qualities that people might bring to relationships; to promote 

self-esteem; to understand the importance of friendship and to begin to consider sexual relationships in this context. 

 

10. This session plan is given in full in Stage 4 of the Toolkit. 

Objectives: To learn: 

 about the importance of ground rules for SRE sessions; 

 about the need to be able to ask questions and find reliable sources of information;  

 about aspects of sexual development; 

Learning outcomes:  The learners will be able to: 

 agree and help maintain ground rules for SRE sessions; 

 participate in group and class discussion about sex and relationships; 

 recognise what they already know about sexual development and health, and correct common misconceptions; 

 understand that it’s OK not to know something and that it is important to be able to ask questions; 

 

11. Objectives: To learn: 

 about self-esteem and its importance in relationships; 

Learning outcomes:  The learners will be able to: 

 identify and acknowledge their own positive qualities; 

 recognise that these personal attributes could be ingredients of positive relationships; 

 understand that self-esteem is important in how they relate to others; 

 

12. Objectives: To learn: 

 about the value of friendship and how this relates to romantic/sexual relationships; 

Learning outcomes:  The learners will be able to: 

 identify what they value in friends; 

 recognise how their friends make them feel about themselves; 

 understand what friendship can help them to do and the positive role friends can play in someone’s life; 

 recognise the features of a good friendship alongside romantic/sexual relationships; 
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Strand C [12 sessions] 

Developing primarily the concepts of…. and primarily the processes of… 

 Personal identities 

 Healthy lifestyles 

 Risk 

 

 Critical reflection 

 Decision making & managing risk 

through the following suggested contexts ………. 
 

Sessions 1 to 4:  Healthy lifestyles: eating and exercise. 

Aim of these sessions:  

To understand how choices regarding diet and exercise can affect our health; how media images can influence us; and the importance of identifying reliable 

sources of advice and information about health. 

 

1. This session plan is given in full in Stage 4 of the Toolkit. 

Objectives: To learn: 

 about body image and how our self-image can be affected by the media; 

Learning outcomes:  The learners will be able to: 

 explain what is meant by the terms ‘self-image’ and ‘body image’; 

 explore how they feel about their own body image; 

 identify the ways that images and role models in the media might influence people; 

 

2. Objectives: To learn: 

 about choices and influences in healthy eating; 

Learning outcomes:  The learners will be able to: 

 explain how the media, and food advertising in particular, might influence their choices about their health; 

 explain why a good diet is important for young people; 

 identify whether their diet is healthy and whether they would like to make changes; 
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3. Objectives: To learn: 

 about the concept of ‘fitness’ and different ways of getting or keeping fit, physically and emotionally; 

Learning outcomes:  The learners will be able to: 

 explain their understanding of the word ‘fit’; 

 identify what they need to know to get, or stay fit; 

 describe ways in which they currently keep their body and their feelings healthy (including physical exercise); 

 recognise how others affect this and the aspects of keeping healthy that they can take responsibility for; 

 

4. Objectives: To learn: 

 how to choose and assess the reliability and usefulness of sources of information, advice and support on health; 

Learning outcomes:  The learners will be able to: 

  identify reliable sources of information, advice and support regarding health; 

 explain why some sources might be more reliable, or more useful than others; 

 weigh up information and advice on health from a variety of sources, including when advice appears contradictory; 

 

Sessions 5 to 10: Health, risk and peer influence: tobacco and alcohol. 

Aim of these sessions: 

To understand risk in the context of alcohol and tobacco use, the effects of and laws relating to alcohol and tobacco use and to develop strategies for 

dealing with peer influence. 

 

5. Objectives: To learn: 

 about the concept of risk in relation to health; 

Learning outcomes:  The learners will be able to: 

 explain what is meant by ‘risk’; 

 clarify the difference between risk and danger; 

 identify things that might be risks to health;  

 identify what they need to know when assessing if a risk is worth taking; 

 

6. Objectives: To learn: 

 about nicotine, alcohol and other substances, their effects and the reasons why people choose to use them or not; 
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Learning outcomes:  The learners will be able to: 

 explain what they already know about nicotine and alcohol; 

 understand why some people choose to smoke, use alcohol or other substances; 

 recognise that most young people of their age don’t; 

 recognise the effects on people who drink or smoke heavily and on those around them; 

 

7. Objectives: To learn: 

 about influences on them to try alcohol or tobacco; 

 how to make the best choices for them around alcohol and tobacco; 

Learning outcomes:  The learners will be able to: 

 reflect on and identify their feelings about what might tempt them to try alcohol or tobacco; 

 explain how and why people might encourage them to try alcohol and tobacco; 

 demonstrate strategies for making their own choices without losing credibility or friends; 

 

8. Objectives: To learn: 

 about all the different risks associated with alcohol and tobacco and sources of support; 

Learning outcomes:  The learners will be able to: 

 assess the risks to them of saying yes to alcohol or tobacco; 

 understand what the short and long term effects would be on them and on those around them; 

 recognise what people who care about them would feel, say and do and why; 

 identify and explain how to access sources of help and support when making decisions about alcohol and smoking; 

 

9. Objectives: To learn: 

 about ‘binge drinking’ and its effects on all areas of a person’s life; 

Learning outcomes:  The learners will be able to: 

 describe how alcohol might affect judgement, relationships and decision making; 

 identify what people who ‘binge’ on alcohol might do that they might regret or not do when sober; 

 discuss their feelings about people who ‘drink as much as they can’; 
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10. Objectives: To learn: 

 about rules and laws relating to alcohol and tobacco; 

Learning outcomes:  The learners will be able to: 

 explain why schools have rules on alcohol and tobacco and what these are; 

  understand the legal position on alcohol and tobacco especially as it relates to young people; 

 

Sessions 11to 12: Personal identity and health: physical and emotional changes of puberty and personal hygiene. 
Aim of these sessions: 

To understand the physical and emotional changes young people experience and the importance of personal hygiene. 

 

11. Objectives: To learn:  

 about the physical and emotional changes of puberty; 

Learning outcomes:  The learners will be able to: 

 explain the physical and emotional changes of puberty and growing up; 

 recognise how they feel about the changes that are happening; 

 identify ways of telling the difference between myths, opinions and facts about growing and changing; 

 

12. Objectives: To learn: 

 about personal hygiene and its importance for young people; 

Learning outcomes:  The learners will be able to: 

 explain why personal hygiene is not only important to limit the spread of infection but is also important for self-esteem and affects how people feel 

about them selves; 

 understand how puberty affects personal hygiene needs; 
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Strand A [12 sessions] 

Developing primarily the concepts of…. and primarily the processes of… 

 Career 

 Capability 

 Risk 

 Economic understanding 

 Self-development 

 Exploration 

 Enterprise 

 Financial capability 

through the following suggested contexts ………. 

 

Sessions 1 to 2: Careers and enterprise: Pathways, skills, roles and identities. 
Aim of these sessions: 

To begin the process of thinking about possible career pathways and to identify and understand the skills and qualities associated with enterprise and 

employability. 

 

1. This session plan is given in full in Stage 4 of the Toolkit. 
Objectives:  To learn:    

 about what is meant by the term ‘career’ in its broadest sense; 

 about the different roles a person plays in different areas of life; 

 about different types of employment; 
Learning outcomes:  The learners will be able to: 

 explain that a person’s career is more than just the job they do; it’s their pathway through learning, work and life; 

 identify the different roles a person might play in different areas of life; 

 recognise the  implications for people’s self-esteem and lifestyle that the loss of one of these roles can have;  

 identify different types of employment, for instance full and part time employment, self-employment and voluntary work; 

 assess the benefits and limitations of each type of employment; 

Scheme of Work Planning Toolkit for PSHE Education: 
STAGE 2 PLAN: Year 8 
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2.Objectives:  To learn:  

 about enterprise and the skills associated with being ‘enterprising’; 

Learning outcomes:  The learners will be able to: 

 demonstrate a basic understanding of what is meant by ‘enterprise’; 

 identify the skills associated with enterprise; 

 understand the link between these and the skills employers look for; 

 

Sessions 3 to 5: Business understanding and enterprise skills.  
Aim of these sessions: 

To develop a basic understanding of the business context and to develop enterprise and teamwork skills. 

 

3.   Objectives:  To learn:  

 about working in different types of business; 

Learning outcomes:  The learners will be able to: 

 understand the nature of different types of business, including social enterprise; 

  explain the difference between the public and private sector; 

 analyse the differences between working in the public, private and voluntary sectors and weigh up those differences in terms of job security, 

rewards and risk; 

 

4. Objectives:  To learn:   

 about how businesses are organised and financed; 

Learning outcomes:  The learners will be able to: 

 explain how businesses are organised at a basic level, including the role of different departments such as ‘Finance’, ‘Human Resources’, ‘Public 

Relations’, ‘Sales and Marketing’, ‘Research and Development’ etc.; 

 understand the terms ‘profit’ and ‘loss’; 

  explain in simple terms how businesses are financed; 

 

 

5. (Plus additional time to carry out the project)  Objectives:  To learn:  

 about the skills needed to create a new business; 
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 how to develop enterprise and teamwork skills through working together; 

 

Learning outcomes:  The learners will be able to: 

 identify the enterprise skills required to create a new business or service; 

 demonstrate enterprise and teamwork skills by working on a group project, (such as the ‘Money sense’ activity ‘We’re in business’ from 

http://moneysense.natwest.com/schools  - setting up a coffee shop simulation, or an activity based on the series ‘Dragon’s Den’); 

 

Sessions 6 to 8: Consumer choices. 
Aim of these sessions: 

To empower learners to make informed and appropriate choices as consumers. 

 

6. This session plan is given in full in Stage 4 of the Toolkit. 

Objectives:  To learn:  

 about ‘value for money’ and the relationship between costs and benefits; 

 how to evaluate something’s ‘value for money’; 

Learning outcomes:  The learners will be able to: 

 explain the term ‘value for money’; 

 explain why the same product can be sold at a different price (for example, mobile ‘phone tariffs); 

 understand the concept of balancing ‘costs and benefits’ and that costs and benefits are not just financial; 

 recognise that advertising can exploit this by emphasising the benefits of something whilst playing down the costs; 

 evaluate the appropriateness of a product; 
 

7. Objectives:  To learn:  

 about consumer rights; 

 how to exercise their rights effectively; 

Learning outcomes:  The learners will be able to: 

 explain what their rights are when purchasing products; 

 understand how and why consumers’ rights are protected by law; 

 demonstrate strategies for managing situations where they have complaints as consumers; 
 

8. Objectives:  To learn:  

 about the influence of advertising on their choices as consumers; 

http://moneysense.natwest.com/schools
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Learning outcomes:  The learners will be able to: 

 recognise that advertisers use persuasive language; 

 recognise some of the techniques used by advertisers for different products; 

 use advertising language and techniques in designing their own advertisement; 

 

Sessions 9 to 12: Economic understanding: financial risk and rewards, choices, moral issues and ethical challenges. 
Aim of these sessions: 

To develop an understanding of the risks and consequences of personal choices in financial decision-making. 

 

9. Objectives:  To learn:  

 about the concept of risk in terms of financial choices; 

Learning outcomes:  The learners will be able to: 

 recognise that different financial choices in saving and borrowing carry potential risks and rewards; 

 understand that there will be positive and negative risks associated with all financial decisions; 

 demonstrate strategies for assessing and managing the risk associated with the sorts of financial choices the learners will face in the near future; 

 

10. Objectives:  To learn:  

 about risk in relation to gambling; 

Learning outcomes:  The learners will be able to: 

 understand the concept of gambling; 

 analyse why people might choose to gamble, (including scratch cards, fruit machines, online bingo etc.) and why some gamble more than others; 

 identify problems that can be caused by gambling; 

 understand the probabilities of winning and losing with different forms of gambling; 

 understand the law as it relates to gambling, the support that is available for those with problems associated with gambling and how support can 

be accessed; 

 

11. Objectives:  To learn:  

 about ethical consumerism; 

Learning outcomes:  The learners will be able to: 

 explain some of the terms associated with ethical consumerism, e.g. ethical choices, sustainable, consumer; 

 make choices informed by ethical considerations when buying products; 
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 present arguments about ethical trading in an informed and persuasive manner; 

N.B. The ‘Banana split game’ available free to download from CAFOD is an excellent follow-up to this session. See Appendix for details. 

 

12. Objectives:  To learn:  

 about the ethics of accepting money for certain activities which are illegal or on the borderline of illegality; 

Learning outcomes:  The learners will be able to: 

 recognise that some ways of making money are illegal; 

 understand some of the risks associated with illegal ways of making money; 

 understand the difference between illegal and risky activities; 
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Strand B [12 sessions] 

Developing primarily the concepts of…. and primarily the processes of… 

 Diversity 

 Relationships 

 Risk 

 Critical reflection 

 Developing relationships & working with others 

 Decision making & managing risk 

through the following suggested contexts ………. 
 

Sessions 1 to 4: Diversity, prejudice and discrimination, racism.  
Aim of these sessions: 

To understand that everyone belongs to several different types of community; to identify the factors that contribute to a person’s identity; to enable 

learners to understand the nature of discrimination, how it feels to be discriminated against and their responsibilities towards those who are being 

discriminated against; to apply this understanding to questions about racism and religious intolerance. 

 

1. Objectives:  To learn:  

 about the things that contribute to our ‘identity’; 

Learning outcomes:  The learners will be able to: 

 identify and discuss the different communities they belong to; 

 identify some of the things that make them who they are, including family history, religion, race, nationality; 

 recognise and analyse the similarities and differences between themselves and others; 

 

2. Objectives:  To learn:  

 about diversity and diversity of values; 

  about the importance of learning from and about each other and respecting the feelings of others; 

Learning outcomes:  The learners will be able to: 

 understand that whilst different people might share many of the same core values, some of their values might also differ; 

 recognise the importance of showing respect for other people’s feelings; 

 explain how they can learn about and value the similarities and differences between people; 
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3. Objectives:  To learn:  

 about discrimination and our responsibility to challenge it; 

Learning outcomes:  The learners will be able to: 

 explain what is meant by ‘discrimination’ and how it links to prejudice (building on work in Year 7); 

 identify and discuss how it feels to be left out or excluded; 

 recognise everyone’s responsibility to take action if others are being discriminated against; 

 understand what they should do if they think someone is being discriminated against; 

 

4. Objectives:  To learn:  

 about racism and religious intolerance and how it can be challenged; 

Learning outcomes:  The learners will be able to: 

 explain the terms ‘racism’, ‘racial discrimination’, ‘institutional racism’ and ‘religious intolerance’; 

 understand the nature of racism and to analyse why some people are racist, or intolerant of certain religions; 

 analyse the effects of racism and religious intolerance on individuals and communities; 

 demonstrate strategies learners could use to challenge racism and religious intolerance in all their forms; 

Sessions 5 to 6: Relationships: Marriage and civil partnerships. 

Aim of these sessions: 

To understand the nature of marriage and other long term relationships and their implications for families. 

 

5. Objectives:  To learn:  

 about permanent commitment in relationships, including marriage and civil partnerships; 

 about the features of successful long-term relationships; 

Learning outcomes:  The learners will be able to: 

 understand why people make permanent commitments in relationships; 

 understand why some people choose to make that commitment through marriage or civil partnership; 

 recognise the factors that lead to stability in long-term relationships [shared expectations, give and take, negotiation, empathy etc]; 

 

6. Objectives:  To learn:  

 about different family set-ups and the effects of changes in family relationships; 

Learning outcomes:  The learners will be able to: 

 understand the diverse nature of family networks (building on work in Year 7); 
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 recognise the possible tensions and challenges that can arise in different family set-ups; 

 identify sources of support for young people when family relationships change; 

 explain how young people can access such support; 

 

Sessions 7 to 12: Sex and relationships. 

Aim of these sessions:   

To consider different levels of intimacy and their consequences; to understand what expectations might be, of having a girl/boyfriend; to explore issues 

related to sexuality and sexual orientation; to understand ‘readiness’ for sex and the benefits of delaying sex; to develop knowledge and skills related to the 

condom and the pill. 

 

7. Objectives:  To learn:  

 about the role of and importance of maintaining ground rules in SRE sessions; 

 about norms and expectations regarding sexual development and activity; 

 about the need to ask questions, challenge common assumptions and find reliable sources of information, advice and guidance; 

Learning outcomes:  The learners will be able to: 

 agree and help maintain ground rules for SRE sessions; 

 participate in group and class discussion about sexual development and activity; 

 recognise that variation is normal and that it is easy to make assumptions about what is the ‘norm’; 

 correct common misconceptions about sexual development and activity; 

 identify sources of information, advice and guidance regarding sexual development and activity; 
 

8. This session plan is given in full in Stage 4 of the Toolkit. 

Objectives:  To learn:  

 about different levels of intimacy in relationships, including the factors involved and their consequences, as well as the associated feelings; 
Learning outcomes:  The learners will be able to: 

 describe some of the benefits, risks and consequences of different levels of intimacy; 

 assess the level of intimacy that they think is appropriate at different stages in relationships; 

 understand that intimacy in a relationship should be at an agreed, comfortable level for both partners and that it’s possible to be intimate without 

the risks of penetrative sex; 

 recognise that all of this is applicable to both heterosexual and same-sex couples; 
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9. Objectives:  To learn:  

 about forming new boy/girlfriend relationships; 

Learning outcomes:  The learners will be able to: 

 discuss what the motivation might be for having a boyfriend or girlfriend; 

  understand that people vary in how important they feel it is to have a boy/ girlfriend; 

 identify some of the things that people might find difficult in developing new relationships; 

 identify some of the skills people might want to develop in order to form new relationships; 

 recognise that all of this is applicable to both heterosexual and same-sex couples; 

 

10. Objectives:  To learn:  

 about diversity in sexual attraction and the way assumptions and stereotypes impact on attitudes to sexuality; 

Learning outcomes:  The learners will be able to: 

 recognise that there is diversity in sexual attraction; 

 identify and challenge assumptions and stereotypes about sexuality; 

 feel good about themselves and respect the feelings of others whatever their sexual orientation; 

 

11. Objectives:  To learn:  

 about the pressures on young people to progress towards sexual intercourse in relationships, strategies for dealing with that pressure and the 

benefits of delaying sex; 

Learning outcomes:  The learners will be able to: 

 identify the pressure on teenagers (perceived and actual) to progress towards sexual intercourse in their relationships; 

 understand the possible benefits of exploring thoughts, feelings and beliefs with others such as friends, family and professionals, to help them find 

strategies for dealing with pressure; 

 recognise the benefits of delaying sex and apply criteria for ‘readiness’ for sex; 

 

12. Objectives:  To learn:  

 about contraception, especially the pill and condom; 

Learning outcomes:  The learners will be able to: 

 understand basic facts about the contraceptive pill and the condom; 

 explain the advantages of contraceptive use; 
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 analyse why people might not use contraception and 

 recognise ways to counteract these reasons;  

 explain where to obtain contraception and advice about contraception; 

 recognise that effective contraceptive use is a valued behaviour; 
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Strand C [12 sessions] 

Developing primarily the concepts of…. and primarily the processes of… 

 Personal identities 

 Healthy lifestyles 

 Risk 

 

 Critical reflection 

 Decision making & managing risk 

through the following suggested contexts ………. 
 

Sessions 1 to 2: First aid and life-saving skills 

Aim of these sessions: 

To understand what to do in an emergency and to develop basic first aid and life-saving skills. 

 

1. Objectives:  To learn:  

 about the importance of acquiring first aid skills; 

 how to get help in an emergency; 

Learning outcomes:  The learners will be able to: 

 identify any first aid and life-saving skills they already have; 

 recognise the range of basic first aid and life-saving skills that everyone should have and  

 explain why they are important; 

 explain who to tell and what information to give in an emergency; 

 

2. Objectives:  To learn:   

 how to carry out basic first aid and life-saving skills; 

Learning outcomes:  The learners will be able to: 

 understand why their own safety must come first; 

 demonstrate how to assess if a person is unconscious; 

 demonstrate how to put someone in the recovery position; 

 demonstrate how to do CPR; 
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Sessions 3 to 5: Recognising and reducing risk. 

Aim of these sessions: 

To understand risk within the context of personal safety, especially road safety. 

 

3. Objectives:  To learn:  

 about risk in relation to personal safety; 

Learning outcomes:  The learners will be able to: 

 identify what the real risks are that young people need to think about; 

 recognise the most likely threats to a young person’s physical and emotional safety outside and inside the home; 

 understand how threats to their safety might be more or less likely depending on factors such as place and time of day; 

 

4. Objectives:  To learn:   

 about the causes of accidents at home and outside the home and their responsibility for preventing accidents; 

Learning outcomes:  The learners will be able to: 

 explain what most commonly causes accidents at home and outside the home; 

 understand their responsibility if they think an accident is likely; 

 

5. This session plan is given in full in Stage 4 of the Toolkit. 

Objectives:  To learn:   

 about road safety; 

 how to manage risk when on the road; 

Learning outcomes:  The learners will be able to: 

 explain why young people are particularly at risk on the road; 

 recognise different types of behaviour that could increase their chances of having an accident on the road; 

 analyse the wider effects of road accidents on those other than the victim; 

 explain strategies to manage the risk when on the road; 
 

Sessions 6 to 12: Healthy lifestyles and risk: alcohol and drugs (cannabis). 

Aim of these sessions: 

To understand facts and laws about alcohol, tobacco and drug use; to develop strategies to manage peer and other influence around alcohol, tobacco and 

drug use. 
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6. Objectives:  To learn:   

 about drugs and their effects, and to explore their feelings about young people and drugs; 

Learning outcomes:  The learners will be able to: 

 identify and discuss their current feelings about young people using alcohol and tobacco and whether these have changed in any way in the last 

year; 

 identify the types of legal and illegal drugs young people might use to change how they feel; 

 identify and discuss the reasons why young people might choose to smoke cannabis; 

 understand the effect using drugs, including cannabis, could have on the their future plans; 

 

7. Objectives:  To learn:   

 about different types of drugs and drug use, focusing especially on cannabis; 

Learning outcomes:  The learners will be able to: 

 describe the names, appearance and effects of a range of drugs; 

 understand the three ‘classes’ into which the law divides drugs and give some examples of drugs in each class; 

 explain the short and long term effects of cannabis on the body; 

 identify and discuss how using cannabis might affect someone’s behaviour and the choices they make, and the effects on those around them; 

 weigh up the arguments about the legalisation of cannabis and the changes to its classification; 
 

8. Objectives:  To learn:   

 about the potential  legal and personal consequences of using drugs; 

Learning outcomes:  The learners will be able to: 

 explain the legal terms ‘possession’, ‘supply’ and ‘intent to supply’ in relation to drugs; 

 explain the legal consequences of being found in possession of, using, selling or supplying different classes of drugs, including cannabis; 

 understand the school’s position regarding the involvement of learners in drug use; 

 identify and discuss the effects of being convicted of a drugs-related offence on a person’s life, relationships, family and future plans;   
 

9. Objectives:  To learn:  

 about responsibility to ourselves and other people in relation to using alcohol; 

Learning outcomes:  The learners will be able to: 

 identify and discuss what responsibility young people might have to use alcohol sensibly; 

 understand the personal and legal consequences, for the individual and others, of using alcohol irresponsibly; 

 explain what they should do if they think a friend, or someone else is ill or at risk through drinking alcohol; 
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10. Objectives:  To learn:   

 about the types of strategies and language people use to try and persuade others to do things they don’t want to do and the possible 

consequences;  

 how to manage situations where peers want to do something that they don’t, or where a friend offers them something that might be harmful or 

illegal; 

Learning outcomes:  The learners will be able to: 

 recognise the types of strategies and language people use to try and persuade someone to do something; 

 understand that persuading someone to do something they don’t want to do can have consequences for relationships and self-esteem as well as 

physical consequences; 

 identify and discuss how it feels to be ‘the odd one out’; 

 demonstrate strategies for managing situations where peers want to do something that they don’t ; 

 demonstrate strategies they could use if a friend offers them something that might be harmful or illegal; 
 

11. Objectives:  To learn:   

 how to balance and evaluate the views of their family and friendship group about alcohol, tobacco and drugs and the effect this might have on their 

behaviour; 

Learning outcomes:  The learners will be able to: 

 recognise ways in which their family’s views about alcohol, tobacco and drugs might differ from their friendship group’s; 

 consider the extent to which their family’s views affect how they feel and the decisions they might make; 

 demonstrate or describe strategies they could use to manage this; 
 

12. Objectives:  To learn:   

 about ‘social norms’ regarding young people’s actual alcohol, tobacco and drug use and whether reality differs from the media portrayal of young 

people; 

 how to support a friend or family member who wishes to give up smoking, drinking alcohol or using drugs; 

Learning outcomes:  The learners will be able to: 

 recognise that the majority of young people their age do not drink alcohol, smoke or use drugs regularly; 

 identify and discuss how these ‘norms’ differ from the view of young people portrayed in the media; 

 recognise how an awareness of the actual figures relating to young people and alcohol, drugs and tobacco can support those who would like to stop 

or cut down their use of them; 

 describe how they could support a friend or family member who wanted to stop smoking, drinking or using other substances; 

 explain what support is available to people who wish to stop smoking, drinking alcohol or using drugs; 
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Strand A [12 sessions] 

Developing primarily the concepts of…. and primarily the processes of… 

 Career 

 Capability 

 Risk 

 Economic understanding 

 Self-development 

 Exploration 

 Enterprise 

 Financial capability 

through the following suggested contexts ………. 
 

Sessions 1 to 3: Thinking about careers: the personal review and planning process. 
Aim of these sessions: 

To continue the personal review and planning process begun in Year 7, identifying learners’ strengths, interests, qualities and ambitions and making the 

links between these and career choice. 

 

1. Objectives:  To learn:   

 about the importance of being able to look at themselves objectively, as part of the personal review process; 

Learning outcomes:  The learners will be able to: 

 identify and reflect on how they believe others see them and how they feel about this; 

 identify what others think they are good at; 

 identify things they feel they should do differently; 

 

2. Objectives:  To learn:   

 more about the ‘personal review process’ by exploring their changing aspirations and whether they are on track to achieve them; 

Learning outcomes:  The learners will be able to: 

Scheme of Work Planning Toolkit for PSHE Education: 
STAGE 2 PLAN: Year 9 
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 identify personal dreams and ambitions and whether these have changed over the last two years or more; 

 recognise the extent to which they are ‘on track’ to meet their dreams, in terms of motivation, personal organisation and learning; 

 identify changes they would like to make as a learner; 

 

3. Objectives:  To learn:   

 how to enhance their personal review by exploring their strengths, attributes and interests and how these might link to future choices in their 

career pathway; 

Learning outcomes:  The learners will be able to: 

 identify their personal strengths and strengths as a learner; 

 analyse whether these have changed since Year 7 and why/why not; 

 understand and explain how personal strengths, attributes, strengths as a learner and interests link to career choice; 

 

Sessions 4 to 6: Opportunities in learning and work. 
Aim of these sessions:  

 To develop learners’ understanding of the causes of change in the labour market and the availability of jobs locally. 

 

4. Objectives:  To learn:   

 about the relationships between curriculum subjects and how they can be grouped together to help research career ideas; 

Learning outcomes:  The learners will be able to: 

 identify subjects that can be grouped together to help research career ideas; 

 identify and investigate a range of jobs that are directly related to subject groups; 

 recognise and consider their feelings about and interest in the subject groups they currently study; 

 

5. Objectives:  To learn:   

 about the range of possible choices in learning and work, including further and higher education, apprenticeships, work-based learning and 

internships; 

Learning outcomes:  The learners will be able to: 

 explain what is meant by the terms ‘further and higher education, apprenticeships, work-based learning and internships’; 

 recognise the relative benefits and possible limitations of each of these options; 

 identify and investigate the possible future pathways each of these options might lead to; 
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6. This session plan is given in full in Stage 4 of the Toolkit. 

 Objectives:  To learn:   

 about changes in the labour market; 

 about the local labour market and how to research it; 

Learning outcomes:  The learners will be able to: 

 understand that job titles are changing and can be confusing; 

 explain some of the causes of change in the labour market; 

 research and investigate the local labour market; 

 understand the structure of their local labour market; 

 

Sessions 7 to 9: Choices at 14+. 
Aim of these sessions: 

To support and equip learners to make the best choices for them in 14+ education.  

 

7. Objectives:  To learn:   

 about the choices available to them and who can provide information, advice and guidance; 

Learning outcomes:  The learners will be able to: 

 identify the people who can offer advice and guidance on options in learning and careers (e.g. Careers adviser, careers coordinator, subject 

teachers, parents and carers); 

 access the most appropriate people to advise and guide them; 

 understand the choices that are available locally (e.g. online 14-19 prospectus) and in their own school;  

 recognise which subjects are compulsory and which they can choose; 

 

8. Objectives:  To learn:   

 about choosing the most appropriate options for them; 

 how to access the information they need to help their decision making; 

Learning outcomes:  The learners will be able to: 

 understand the importance of choosing options that interest and motivate them; 

 identify the things they need to find out and possible sources of the answers to their questions; 

 access possible sources of the answers to these questions; 
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9. Objectives:  To learn:   

 about qualifications and qualification levels; 

 how to make the best choices for them in the qualifications they choose; 

Learning outcomes:  The learners will be able to: 

 explain the different qualifications that exist and qualification levels; 

 analyse how different qualifications might help them in the future; 

 identify and access the best sources of information on qualifications; 

Sessions 10 to 12: Study and research skills. 

Aim of these sessions: 

To improve learners’ study and research skills through an awareness of how they learn best. 

 

10. Objectives:  To learn:   

 how to organise their time and the way they study in ways that will be as beneficial as possible for them; 

Learning outcomes:  The learners will be able to: 

 assess the effectiveness of their current learning style, especially regarding home learning and time management; 

 identify the obstacles and challenges they face in organising their studies; 

 identify steps they need to take to improve their personal organisation and time management skills; 

 implement the changes they have identified; 
 

11.  Objectives:  To learn:   

 how to develop and use a range of skills and resources to support their research and study; 

Learning outcomes:  The learners will be able to: 

 effectively use the internet in different ways and use various search engines to support effective research; 

 use research skills that make use of a range of media, resources and technology, including the effective use of libraries; 
 

12.  Objectives:  To learn:   

 how to assess reliable sources and about the importance of avoiding plagiarism when using information or ideas they have researched; 

Learning outcomes:  The learners will be able to: 

 assess the reliability of sources of information when using a variety of research tools; 

 explain the consequences of copying or plagiarising someone else’s work for the person copying it and the person whose work is copied; 

 use researched information effectively whilst avoiding plagiarism; 
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Strand B [12 sessions] 

Developing primarily the concepts of…. and primarily the processes of… 

 Diversity 

 Relationships 

 Risk 

 Critical reflection 

 Developing relationships & working with others 

 Decision making & managing risk 

through the following suggested contexts ………. 
 

Sessions 1 to 2: Rights and responsibilities. 

Aim of these sessions: 

To understand the learners’ rights and responsibilities in the context of their increasing independence and as consumers. 

 

1. Objectives:  To learn:   

 about their rights as a consumer; 

Learning outcomes:  The learners will be able to: 

 identify and understand their rights as a consumer; 

 differentiate between common myths and facts about consumer rights; 

 demonstrate strategies they could use if they think they have been unfairly treated as a consumer; 

 

2. Objectives:  To learn:   

 about how their responsibilities are changing as they get older and are increasingly independent; 

Learning outcomes:  The learners will be able to: 

 recognise the responsibilities towards others that come with increasing independence; 

 identify and discuss the responsibility they have for their own actions in relation to other people’s feelings and behaviour; 

 

Sessions 3 to 6: Diversity and discrimination, focusing on gender, age, disabilities and homophobia. 

Aim of these sessions: 

To build on prior learning about prejudice and discrimination (e.g. Year 8 racism and religious intolerance), with particular focus on how this relates to 

gender, age, disability and sexual orientation. 

3. Objectives:  To learn:   
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 about empathy and its importance in reducing and challenging discrimination of any sort; 

Learning outcomes:  The learners will be able to: 

 explain what is meant by empathy; 

 demonstrate their ability to put themselves in other people’s shoes; 

 identify their responsibilities to others who may be being treated unfairly; 

 describe or demonstrate strategies for challenging discrimination; 

 

4. Objectives:  To learn:    

 more about stereotyping and how it contributes to prejudice, discrimination and exclusion; 

Learning outcomes:  The learners will be able to: 

 explain what stereotyping is;  

 recognise how groups are stereotyped according to gender, age, ability/disability and sexual orientation;  

 understand how stereotyping contributes to prejudice, discrimination and exclusion;  

 analyse how stereotyping influences their own behaviour; 

 

5.  Objectives:  To learn:   

 about diversity in sexuality and sexual attraction and how people who are not heterosexual can face discrimination; 

 how to support someone for whom their sexuality is an issue or is causing them to be treated unfairly; 

 how to challenge homophobia as individuals and in society; 

Learning outcomes:  The learners will be able to: 

 recognise that there is diversity in sexual attraction; 

 recognise and discuss the types of prejudice and discrimination faced by people who are, or are perceived to be gay; 

 describe or demonstrate strategies to support a friend who is, or thinks they might be, lesbian, gay, bisexual or transgender;  

 describe or demonstrate strategies people can use to challenge homophobia; 

 recognise ways in which society can challenge and counter homophobia and evaluate their effectiveness; 

 

6. Objectives:  To learn:   

 about the challenges faced by young people with disabilities, including discrimination and disablist bullying; 

 how to challenge disablist bullying, prejudice and discrimination as individuals and in society; 

Learning outcomes:  The learners will be able to: 

 recognise that everyone has different abilities; 
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 demonstrate an increased understanding and awareness of the different types of disabilities, including learning disabilities; 

 understand and recognise disablist bullying: how, where and why it happens and its consequences; 

 identify the pressures and difficulties faced by young people with disabilities; 

 identify and discuss steps that have been taken or could be taken in law and in the community, to change attitudes towards and support people 

with disabilities; 

 describe or demonstrate ways of challenging disablist bullying, discrimination and prejudice; 

 

Sessions 7 to 12: Sex and relationships. 
Aim of these sessions:    

To understand the emotional aspects of relationships; to evaluate the influences and choices related to the risks of unprotected sex and equip learners to 

make choices in sex and relationships; to empower learners to access services; to develop knowledge of STIs; to learn the principles and skills of using a 

condom correctly and to understand their effectiveness in protecting against STIs and pregnancy; 

 

7. Objectives:  To learn:   

 about the link between the biological and emotional aspects of sex and relationships; 

Learning outcomes:  The learners will be able to: 

 identify and revise their current knowledge of sexual intercourse and reproduction;  

 give the biological learning personal relevance through understanding the connections – that arousal, risk, emotional issues, communication and 

decisions are all linked; 

 recognise the importance and value of the emotional and caring components in relationships;  

 explain the benefits of delaying sex, having revisited the criteria for ‘readiness’ for sex; 

 

8. Objectives:  To learn:   

 about circumstances that might lead to unprotected sex and the consequences and choices that might result from it; 

 about services that are available to young people who have had unprotected sex, including those who have become pregnant; 

 how to access appropriate services and support; 

Learning outcomes:  The learners will be able to: 

 identify circumstances that might lead to unprotected sex such as: getting drunk, loss of control, not fully understanding risks; 

 explain possible consequences of unprotected sex: pregnancy, unplanned parenthood and STIs; 

 understand the choices following unprotected sex and demonstrate awareness of Emergency Contraception; 
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 understand the choices following unintended pregnancy, including the option of termination; 

 identify and access available services and support; 

 understand the value of supportive relationships: with sexual partners, professionals, family and friends; 

 

9. Objectives:  To learn:   

 about sexually transmitted infections; 

 how to manage the risk of catching STIs and how to access appropriate services; 

Learning outcomes:  The learners will be able to: 

 understand the speed at which STIs can spread though a population; 

 recognise the prevalence of the commonest STI – Chlamydia; 

 understand that catching STIs is almost entirely down to individual choice of risk-taking behaviour; 

 explain how non-penetrative sex, condom use and fewer partners, reduce risk; 

 recognise that there are significant STIs with few, if any initial symptoms; 

 explain that the cue to seek help should be knowing when a risk has been taken, rather than the onset of symptoms; 

 identify local services and how to access them; 

 

10 & 11. (This session can be spread over two, concentrating on the first 3 learning outcomes in the first session). Objectives:  To learn:   

 about condoms, how to use them effectively and how to negotiate safer sex; 

Learning outcomes:  The learners will be able to: 

 understand the effectiveness of condoms; 

 explain the importance of each of the aspects of correct condom use; 

 demonstrate the correct way to use a condom; 

 recognise the importance of negotiating safer sex; 

 identify some of the potential blocks to condom use and describe strategies to overcome them; 

 

12. This session plan is given in full in Stage 4 of the Toolkit. 

Objectives:  To learn:   

 about the thoughts and feelings young people have about starting sex and going to get contraception; 

 how to manage the pressures to start having sex; 

 what it means to be ‘ready’ for sex; 

Learning outcomes:  The learners will be able to: 
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 empathise with the range of conflicting thoughts and feelings that young people have about starting sex; 

 identify how the pressures to start having sex may vary for boys and girls; 

 recognise how easy it can be to be pressured into having sex that neither partner really wants; 

 confirm the advantages of delaying sex and decide whether they are ‘ready for sex’; 
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Strand C [12 sessions] 

Developing primarily the concepts of…. and primarily the processes of… 

 Personal identities 

 Healthy lifestyles 

 Risk 

 

 Critical reflection 

 Decision making & managing risk 

through the following suggested contexts ………. 
 

Sessions 1 to 3: Personal identity: Self-esteem, confidence and assertiveness. 

Aim of these sessions: 

To understand the nature of self-esteem and assertiveness and to develop strategies for building self-esteem and behaving assertively. 

 

1. Objectives:  To learn:    

 about themselves by exploring what makes them who they are and the skills, attributes and achievements they are proud of; 

Learning outcomes:  The learners will be able to: 

 identify and understand the many factors that have contributed to who they are; 

 recognise and reflect on how they feel about themselves, what they are proud of, what they are good at and what they want to improve; 

 

2. Objectives:  To learn:    

 about how self-esteem can be built up or lowered by people and experiences; 

 how to maintain self-esteem; 

Learning outcomes:  The learners will be able to: 

 explain what they now understand by ‘self-esteem’ through recapping previous work; 

 identify who or what builds and lowers their self-esteem; 

 analyse the ways in which this can happen; 

 describe or demonstrate strategies for maintaining or increasing their own self-esteem, through positive ‘self talk’, for example;  

 

3. Objectives:  To learn:   

 about assertiveness and the importance of behaving assertively rather than passively or aggressively; 
 how to behave assertively; 
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Learning outcomes:  The learners will be able to: 

 explain that there are different ways of responding to conflict; 

 recognise passive, aggressive, and assertive behaviour; 

 explain why it is better to behave assertively, rather than passively or aggressively; 

 identify the key attributes of being assertive;  
 demonstrate assertive communication, for example by being an active listener and using “I messages”; 

 

Sessions 4 to 9: Healthy lifestyles: peer influence, body image and eating disorders. 
Aim of these sessions: 

To expand the learners’ concept of a healthy lifestyle, including achieving a balance between work, leisure and exercise, reducing their risk of infections, 

and healthy eating; to understand the nature of eating disorders and the help available. 

 

4 Objectives:  To learn:   

 about the importance of balancing work, leisure and exercise; 

 how to improve the balance between these three aspects of their lives; 

Learning outcomes:  The learners will be able to: 

 understand and explain the importance of achieving a balance between work, leisure and exercise for their physical and emotional wellbeing; 

 assess the extent to which they currently achieve this balance and  

 identify changes they would like to make to balance their life better; 

 suggest practical steps they could take to bring about those changes; 

 

5. Objectives:  To learn:   

 how to prevent infections such as ‘flu from spreading; 

Learning outcomes:  The learners will be able to: 

 explain how infections such as ‘flu are spread; 

 understand the importance of hand hygiene; 

 explain when and how best to wash and dry hands; 

 evaluate other ways in which they could help prevent or reduce the spread of infection, at school, outside, at home, in the kitchen etc; 

 

6. Objectives:  To learn:   

 about healthy eating and the difference between a balanced diet and dieting; 
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Learning outcomes:  The learners will be able to: 

 identify the components of a healthy diet; 

 explain the difference between a ‘balanced diet’ and ‘dieting’; 

 assess how balanced their own diet is; 

 identify any changes they would like to make to their diet; 

 

7. Objectives:  To learn:    

 about the influences on their food choices; 

 how to manage negative influences on their food choices and eating habits; 

Learning outcomes:  The learners will be able to: 

 recognise and analyse how others influence what they choose to eat and how they might influence others; 

 identify other positive and negative influences on their food choices, such as friends, family, role models, the media, advertising; 

 describe or demonstrate strategies for managing negative influences on their food choices and eating habits;  

 

8. Objectives:  To learn:    

 about the nature of eating disorders; 

Learning outcomes:  The learners will be able to: 

 recognise the complexity of eating disorders and their possible causes; 

 understand that eating disorders are not just ‘dieting that’s gone wrong’ but are associated with underlying emotional problems; 

 understand that there are identifiable symptoms of the most prevalent eating disorders and that they can affect young men as well as young 

women; 

 identify the most common symptoms and behaviours associated with anorexia, bulimia and compulsive over-eating disorder; 

 

9. Objectives:  To learn:    

 about the support and treatment available for people with eating disorders and the importance of getting help quickly; 

 what to do if they, or someone they know has, or might be developing an eating disorder; 

Learning outcomes:  The learners will be able to: 

 identify sources of advice and support for those affected by eating disorders; 

 understand the range of treatments for eating disorders; 

 explain what to do if they suspect that they or someone they know needs help for eating disorders; 

 recognise the importance of telling someone if they think someone they know has, or might be developing an eating disorder; 



©PSHE Association 2011    48 

 

Sessions 10 to 12: Risk, minimising harm and getting help. 
Aim of these sessions: 

To further develop risk management and assessment strategies and to gain additional emergency and first aid skills. 

 

10. Objectives:  To learn:    

 more about assessing and managing risk; 

Learning outcomes:  The learners will be able to: 

 explain the difference between the terms risky, dangerous and challenging; 

 understand that risks can be physical or emotional, positive or negative and give examples of each; 

 describe or demonstrate strategies for managing risk when going out alone or with friends in the day and evening; 

 

11. Objectives:  To learn:    

 about the importance of getting help at the right time and being truthful when someone is ill through alcohol or drugs; 

 more emergency and first aid skills and consolidate those learnt in Year 8; 

Learning outcomes:  The learners will be able to: 

 recognise when to get help in a variety of situations including when someone becomes ill through alcohol or drugs; 

 understand the need to get help and be truthful about what has happened even if the person is ill through alcohol and especially drugs; 

 teach someone else how to assess if a person is unconscious; 

 teach someone else how to put someone in the recovery position; 

 demonstrate how to treat a bleed; 

 recognise and treat clinical shock; 

 

12. Objectives:  To learn:    

 To revise how to perform CPR on an adult;  

 To learn how to perform CPR on a child and a baby; 

Learning outcomes:  The learners will be able to: 

 assess what they can remember from Year 8 about the principles of CPR; 

 demonstrate how to perform CPR on an adult;  

 demonstrate how to perform CPR on a child and a baby; 

 

 

Previously covered in Year 8 
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Strand A [13 sessions] 

Developing primarily the concepts of…. and primarily the processes of… 

 Career 

 Capability 

 Risk 

 Economic understanding 

 Self-development 

 Exploration 

 Enterprise 

 Financial capability 

through the following suggested contexts ………. 
 

Sessions 1 to 8: The world of work and work experience. 
Aim of these sessions: 

To gain an overview of the range of opportunities in work, employment and health and safety at work laws and to prepare for work experience.  

 

1.  Objectives:  To learn:    

 about the range of opportunities that exists in learning and work; 

 about the positive and negative risks associated with choices in learning and work; 

Learning outcomes:  The learners will be able to: 

 (based on work in Years 8 and 9), explain what they now understand by the terms ‘enterprise’, ‘employment’, ‘career’, ‘job’, ‘profession’, ‘self-

employment’ and ‘voluntary work’;   

 through research, identify and understand the range of opportunities in all these types of learning and work both locally (e.g. Local Employer 

Partnerships), regionally, nationally and globally;   

 understand the concept of positive and negative risk in relation to learning and work and give examples;   

 

2.  Objectives:  To learn:     

Scheme of Work Planning Toolkit for PSHE Education: 
STAGE 2 PLAN: Year 10 
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 about laws governing employment and their role in protecting rights; 

Learning outcomes:  The learners will be able to: 

 explain the role of employment law in improving employee rights;   

 understand statutory employment rights and their importance;   

 recognise the responsibilities employers and employees have towards each other;   

 explain what a contract is, its purpose and importance;   

 

3.  This session plan is given in full in Stage 4 of the Toolkit. 

Objectives:  To learn:     

 about work experience, including their expectations and concerns, and how to maximise what they gain from it; 

Learning outcomes:  The learners will be able to: 

 identify and discuss their expectations of work experience;   

 recognise the possible benefits to them of having a good work experience placement; 

 identify and reflect on their concerns regarding work experience;   

 recognise the part they need to play in achieving their outcomes; 

 

4.   Objectives:  To learn:     

 about the opportunities offered by work experience, the range of placements available and methods of securing a placement; 

 about the attributes that lead to success on work experience; 

Learning outcomes:  The learners will be able to: 

 understand the range of work experience placements available; 

 identify the possible methods of choosing or finding a placement;   

 identify and weigh up the benefits and challenges of a range of work experience placements;   

 identify the factors that might lead to making a good impression during work experience;   

 plan changes they intend to make to their personal organisation and presentation prior to work experience; 

 

5.   Objectives:  To learn:     

 how to manage practical problems that might occur during work experience; 

Learning outcomes:  The learners will be able to: 

 explain what they should do if they are ill, late or unhappy during work experience;   

 understand why they might be asked to do very basic, repetitive or mundane tasks;   
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 explain who they should ask for help, who to tell and what to do if they make a mistake;   

 

6. Objectives:  To learn:     

 about health and safety in the workplace; 

Learning outcomes:  The learners will be able to: 

 understand the background of health and safety in the workplace;   

 understand the law relating to young people in the workplace;   

 recognise their responsibilities and those of the school and employer during work experience;   

 explain how and why risk assessments are carried out in the workplace;   

 

7. Objectives:  To learn:     

 about the documentation that is required by the school and/or the employer prior to, during and after work experience; 

Learning outcomes:  The learners will be able to: 

 understand the school’s expectations regarding documentation before, during and after work experience, e. g. application forms, student’s record 

book/diary;   

 complete all necessary documentation required before work experience;   

 

8.   Post work experience follow-up session   Objectives:  To learn:    

 about what the learners can take from their work experience placement, in terms of experience and skills gained and how this might affect their 

future choices; 

Learning outcomes:  The learners will be able to: 

 identify and evaluate what they have learnt and the skills they have developed during their work experience;   

 recognise how these skills, this experience and knowledge will enhance their employability and career identity in the future; 

 analyse the ways in which work experience has influenced their career plans, their approach to learning or their behaviour;   

 

Sessions 9 to 12: Personal Finance. 
Aim of these sessions: 

To give learners a deeper understanding of budgeting, pay, deductions, credit, debt and saving, in order to enable them to make better financial choices 

when managing their money. 

9. Objectives:  To learn:     
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 about pay and deductions e.g. income tax, National Insurance, pension scheme, student loan; 

 how to manage a budget and access advice;  

Learning outcomes:  The learners will be able to: 

 demonstrate how to manage a more complex budget (building on work in KS 3); 

 explain the terms ‘gross and net pay’, ‘stoppages and deductions’, ‘income tax’ and ‘National Insurance’; 

 identify sources of accurate, trustworthy support and advice for managing finances; 

 
10. Objectives:  To learn:    

 about different ways of saving money and the benefits of saving; 

Learning outcomes:  The learners will be able to: 

 explain what saving is and the different forms that it can take; 

 understand the notion of interest and how compound interest enables savings to grow; 

 evaluate the benefits of saving, especially in the long term; 

 

11. Objectives:  To learn:     

 about credit ratings and debt; 

 about student and school leaver finance; 

Learning outcomes:  The learners will be able to: 

 identify and discuss why someone might get into debt; 

 identify and analyse the range of risks of getting into debt; 

 explain the term ‘credit rating’ and how a person’s credit rating can affect their life; 

 understand the student loan system and other financial support available to school leavers; 
 

12. Objectives:  To learn:    

 about credit and debit cards and contactless payment; 

 how to protect themselves from credit card and electronic fraud; 

Learning outcomes:  The learners will be able to: 

 explain the difference between credit cards,  debit cards and contactless payment; 

 understand the implications of paying the ‘minimum amount’ on a credit card and changes to interest rates; 

 protect themselves from  fraud (e.g. credit card fraud, electronic fraud and identity theft) ; 
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Strand B [12 sessions] 

Developing primarily the concepts of…. and primarily the processes of… 

 Diversity 

 Relationships 

 Risk 

 Critical reflection 

 Developing relationships & working with others 

 Decision making & managing risk 

through the following suggested contexts ………. 
 

Sessions 1 to 2:  Assertiveness, communication & negotiation skills 

Aim of these sessions:    

To develop communication, negotiation and assertiveness skills. 

 

1. Objectives:  To learn:     

 about effective communication skills; 

Learning outcomes:  The learners will be able to: 

 recognise the importance of good listening for good communication – that communication skills depend on both ‘sending’ and ‘receiving’ a 

message;  

 explain the importance of using open questions and listening for feelings as well as facts;  

 demonstrate these skills in pair, small group and large group discussions; 

 

2. Objectives:  To learn:     

 more about communicating assertively (building on work in KS3) 

Learning outcomes:  The learners will be able to: 

 explain what they already know about the difference between assertive, aggressive and passive behaviour; 

 demonstrate strategies for negotiating a friendly and mutually satisfactory outcome with people they speak to or challenge; 

 recognise when they are under pressure to obey ‘unwritten rules’ or social norms;  

 demonstrate strategies for standing their ground rather than going along with a suggestion or idea they don’t like; 

 

 

Sessions 3 to 5: Sex and relationships. 
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Aim of these sessions: 

To increase knowledge, awareness and skills related to using contraception; negotiating condom use and assessing readiness for sex; to understand the 

benefits of strong, supportive, equal relationships and the ability to be assertive and resist pressure. 

 

3. This session plan is given in full in Stage 4 of the Toolkit. 

Objectives:  To learn:    

 more about contraception as a way of protecting against STIs and unwanted pregnancy; 

 how to access and use contraception now or in the future; 

Learning outcomes:  (Building on work in Year 9), the learners will be able to: 

 explain more about different types of contraception, including but not only the pill and condom; 

 explain why it is important to use contraception for protection against both STIs and unwanted pregnancy; 

 identify and explore their sexual health needs and responsibilities and their right to access services; 

 access and use contraception now or in the future; 

 

4. Objectives:  To learn:    

 about the things that might influence condom use; 

 how to negotiate condom use; 

Learning outcomes:  The learners will be able to: 

 understand the social skills and influences involved in condom use; 

 describe or demonstrate strategies for negotiating condom use; 

 recognise the adverse effects of alcohol and drugs on both negotiation and sexual performance; 

 evaluate how ‘readiness’ for sex can be assessed; 
 

5. Objectives:  To learn:     

 about healthy and unhealthy relationships, the  reasons why people might agree to things they don’t want and how to say no instead; 

Learning outcomes:  The learners will be able to: 

 identify the characteristics of healthy and unhealthy relationships; 

 recognise factors that cause people to agree to things they don’t want to; 

 identify the benefits of saying ‘No’ to things they don’t want and  

 describe or demonstrate strategies for doing this; 

Sessions 6 to 9: Family life and parenting. 



©PSHE Association 2011    55 

 

Aim of these sessions: 

To understand the responsibilities and implications of parenthood; parenting skills and qualities and their importance to family life. 

 

6. Objectives:  To learn:     

 about their feelings and opinions about one day becoming a parent; 

Learning outcomes:  The learners will be able to: 

 recognise and discuss their feelings about one day becoming a parent; 

 identify the things being a parent would give them and the things they might have to, or choose to give up; 

 understand how becoming a parent might affect their relationships and lifestyle, now and in the future; 

 evaluate whether they think marriage is important before becoming a parent with someone; 

 

7. Objectives:  To learn:     

 about readiness for parenthood; 

Learning outcomes:  The learners will be able to: 

 recognise how they might know when they are ready to become a parent; 

 identify experiences they would like to have first; 

 identify the knowledge, skills and attitudes of mind they think they would need to bring up a child healthily and safely and whether they already 

have these; 

 

8. Objectives:  To learn:    

 about the qualities that make someone a good parent and the roles and responsibilities of different family members; 

Learning outcomes:  The learners will be able to: 

 identify the qualities they feel make someone a good parent; 

 explain which of those qualities they already have and identify ways in which they would like to change or work on changing; 

 building on work in KS3, evaluate the roles and responsibilities of different family members; 

 evaluate the effect of good parenting on family life; 

 

9. Objectives:  To learn:     

 about why someone might not have children, or might find it hard to have children and the options open to those who are not able to;  

Learning outcomes:  The learners will be able to: 

 understand that not everyone can (or will want to) become a biological parent and what options are open to those who cannot; 
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 weigh up the risks of having children very early or very late in life; 

 explain how the biological risks are different for men and women; 

 

Sessions 10 to 12: Separation, divorce and bereavement. 
Aim of these sessions: 

To explore the effects and impact of family breakdown and bereavement and to develop strategies for coping with these changes. 

 

10. Objectives:  To learn:     

 about the feelings associated with relationships breaking down; 

 how to manage the ending of relationships positively; 

Learning outcomes:  The learners will be able to: 

 identify and analyse the reasons why any relationship might change or end; 

 understand and analyse the feelings that can be caused by changes in and the ending of relationships of all types but particularly young people’s 

relationships; 

 describe or demonstrate strategies to manage the break-up of relationships in a positive way; 

 

11. Objectives:  To learn:     

 about family breakdown and its effects on young people; 

 how to access support; 

Learning outcomes:  The learners will be able to: 

 identify and analyse the effects of family breakdown on young people; 

 explain what support is available to young people in this situation;  

 explain how to access that support; 

 

12. Objectives:  To learn:    

 about bereavement, the feelings associated with it and support available; 

Learning outcomes:  The learners will be able to: 

 identify and understand the feelings people experience when somebody they are close to dies; 

 recognise that it is normal to feel a range of emotions when someone dies, including guilt and anger; 

 identify and evaluate ways of coping and supporting others in coping with bereavement; 
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 access support if they are affected by bereavement; 

 support someone close to them who is affected by bereavement; 
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Strand C [10 sessions] 

Developing primarily the concepts of…. and primarily the processes of… 

 Personal identities 

 Healthy lifestyles 

 Risk 

 

 Critical reflection 

 Decision making & managing risk 

through the following suggested contexts ………. 
 

Sessions 1 to 2: Personal Identity and risk: Body image and health implications. 
Aim of these sessions: 

To explore the learners’ feelings about and influences on their body image; to understand the health risks and issues related to this. 

 

1. Objectives:  To learn: 

 about self-image and self-esteem and the effect of the media on this; 

 about the health risks of various cosmetic changes to the body; 

Learning outcomes:  The learners will be able to: 

 evaluate how important the way they look is to their self-image and self-esteem; 

 analyse the expectations of young people’s appearance that are set up by the media; 

 explain the risks to health of cosmetic procedures, tattoos and body piercings; 

  assess, manage and minimise these risks; 

 

2.  Objectives:  To learn:    

 about ‘safe sun’ and the risk associated with tanning; 

Learning outcomes:  The learners will be able to: 

 identify and discuss why some people choose to tan their skin; 

 explain the benefits of sunshine for health and emotional wellbeing; 

 analyse the risks associated with tanning and burning the skin, including premature aging and skin cancers; 

 explain how to manage and minimise this risk; 
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Sessions 3 to 4: Personal identity: strengths, confidence, self-esteem. 
Aim of these sessions: 

To use an awareness of the learners’ personal strengths to explore issues around self-esteem and confidence; to link this to learners’ feelings and attitudes 

towards friendship groups. 

 
3.  Objectives:  To learn:     

 more about building self-esteem through self-awareness and using feedback from others constructively; 

Learning outcomes:  The learners will be able to: 

 recognise that the ability to self-assess and identify one’s own strengths, qualities and areas for development is an important life skill;  

 use others’ praise and criticism constructively; 

  identify their personal strengths and qualities; 

 use this assessment to build self-esteem and confidence; 

 

4. Objectives:  To learn:     

 about friendship groups and how to manage the influence these groups have on their behaviour and feelings; 

Learning outcomes:  The learners will be able to: 

 analyse their feelings about their friendships and the groups to which they belong (including ‘gangs’); 

 analyse the extent to which their behaviour is influenced by these groups and whether their friends have expectations of their behaviour in order to 

remain part of the group; 

 weigh up the good or not so good consequences of behaving in accordance with the group’s expectations; 

 describe or demonstrate strategies to manage this; 

 

Sessions 5 to 6: Healthy lifestyles: Coping with stress. 
Aim of these sessions: 

To develop strategies to manage stress and access relevant support when necessary. 

 

5. This session plan is given in full in Stage 4 of the Toolkit. 

Objectives:  To learn:    

 about stress, its causes and recognising stressors; 

Learning outcomes:  The learners will be able to: 
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 explain what is meant by stress and that it is normal and common to everyone; 

 identify the common causes and nature of stress and how to recognise stress in themselves; 

 understand that stress can have a positive as well as a negative effect; 

 demonstrate the ‘quick stress release’ technique; 

 

6. Objectives:  To learn:    

 about the physical effects of stress and how to manage it; 

Learning outcomes:  The learners will be able to: 

 explain the effects of stress on the body; 

 describe or demonstrate a number of strategies for managing stress; 

 evaluate the range of help and support available;  

  access the most appropriate support when necessary; 

 

Sessions 7 to 10: Healthy lifestyles: Emotional and mental health and wellbeing. 
Aim of these sessions: 

To explore the nature of emotional and mental health and ill-health; to develop strategies for safeguarding the learners’ own emotional and mental health; 

to understand what services are available and be able to access them independently. 

 

7.  Objectives:  To learn:    

 about strong emotions and their effects; 

 how to manage strong emotions; 

Learning outcomes:  The learners will be able to: 

 identify and reflect on the things that cause strong emotions in them and analyse how these affect their feelings and behaviour; 

 recognise and evaluate how they currently handle difficult emotions such as anger and disappointment; 

 identify ways in which they would like to change in relation to handling difficult emotions; 

 describe or demonstrate strategies for handling strong emotions in a mature and effective way;   

 

8.  Objectives:  To learn:    

 about the importance of emotional and mental health and the nature of depression; 

Learning outcomes:  The learners will be able to: 
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 understand the importance of mental and emotional health to people’s overall wellbeing; 

 explain the link between mental and physical health and wellbeing; 

 understand what is meant by depression; 

 recognise different types of depression; 

 describe strategies for coping with depression, or supporting someone who has depression; 

 
9. Objectives:  To learn:     

 about lifestyle choices and emotional and mental wellbeing; 

 how to recognise signs of emotional or mental ill-health; 

Learning outcomes:  The learners will be able to: 

 analyse the short and long-term effects of different lifestyle choices on emotional and mental health (including drugs, alcohol, lack of sleep); 

 recognise when they or someone else is showing signs of emotional or mental ill-health; 

 understand the effects of emotional or mental ill-health on those close to the sufferer; 

 

10. Objectives:  To learn:     

 about accessing the relevant support for emotional and mental health problems; 

Learning outcomes:  The learners will be able to: 

 understand the range of support and treatment available for those with emotional or mental health problems; 

  identify local services for young people with emotional or mental health problems; 

 access those services if necessary and advise someone else who might benefit from help and support; 
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Strand A [8 sessions] 

Developing primarily the concepts of…. and primarily the processes of… 

 Career 

 Capability 

 Risk 

 Economic understanding 

 Self-development 

 Exploration 

 Enterprise 

 Financial capability 

through the following suggested contexts ………. 

 

Sessions 1 to 4:  Personal review and planning – Post 16 options. 
Aim of these sessions: 

To understand the range of options open to them post 16, how to get the information, advice and guidance they need to make the best choices for them 

and the application process.  
 

1. Objectives:  To learn:    

 how to access the best and most appropriate information, advice and support for them in relation to future choices; 

 how to manage uncertainty in their future career and in the workplace in general; 

Learning outcomes:  The learners will be able to: 

 identify, evaluate and access reliable sources of information, advice and support regarding their future education and career; 

 understand that it is OK not to know yet what they want to do in the future and how best to keep their options open; 

 recognise the features of modern career pathways, how they are changing and how they can best prepare for an uncertain future; 

 
 

2. Objectives:  To learn:    

 about the steps the learners need to take next as part of the decision-making process; 

Scheme of Work Planning Toolkit for PSHE Education: 
STAGE 2 PLAN: Year 11 
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Learning outcomes:  The learners will be able to: 

 clarify and analyse their current thoughts about a future career; 

 identify the research they need to do into the qualifications or experience necessary for the careers they are interested in; 

 identify and evaluate all relevant sources of information; 

 

3. Objectives:  To learn:    

 about the range of options available to them in education and work; 

Learning outcomes:  The learners will be able to: 

 identify the range of options available in education and work; 

 understand and evaluate the benefits and limitations of each option for them; 

 

4. Objectives:  To learn:    

 how to apply for their chosen option; 

 about the importance of having back-up plans; 

Learning outcomes:  The learners will be able to: 

 understand and complete the application process relating to their preferred options (Sixth Form, local college etc); 

 recognise the need for contingency or back-up plans; 

 identify their ‘Plan B’; 

 

Sessions 5 to 8: Developing personal identity for career progression. 
Aim of these sessions: 

To enable the learners to maximise their chances when applying for education or employment opportunities and to develop their career identity. 

 

5.  This session plan is given in full in Stage 4 of the Toolkit. 

Objectives:  To learn:    

 more about the factors that make someone ‘employable’; 

 about their own ‘employability’ and how to maximise this; 

Learning outcomes:  The learners will be able to: 

 evaluate the skills and qualities they have that make them employable and  

 identify those that they would like to develop; 

 identify opportunities for learning experiences that will increase their skills for employability and enhance their CVs;  
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6. Objectives:  To learn:    

 how to ‘market’ themselves in applications and do well in interviews; 

 how to manage their ‘online presence’; 

Learning outcomes:  The learners will be able to: 

 identify and evaluate the ways in which candidates can improve or hinder their own chances at interview; 

 market themselves effectively in an application for a college place, career or job; 

 present themselves in the best possible way and make a good impression at an interview; 

 demonstrate strategies to avoid damaging their public profile online (e.g. through photos, comments etc); 

 

7. Objectives:  To learn:    

 about the importance of looking for opportunities to enhance their CV; 

 about ‘work/life balance’ and part-time jobs; 

Learning outcomes:  The learners will be able to: 

 analyse how their interests and experiences contribute to who they are; 

 identify their achievements and the responsibilities they have held that they are proud of; 

  evaluate how these might contribute to their career progression, together with the skills and qualities they identified in Session 5; 

 identify opportunities for new training or learning experiences that will increase their employability and enhance their CVs;  

 understand and evaluate the benefits, limitations and legal aspects of having a part-time job; 

 understand the term ‘work/life balance’ and how they might balance a part-time job with school work and leisure; 

 

8. Objectives: 

 about CVs, personal statements and covering letters; 

Learning outcomes:  The learners will be able to: 

 explain the nature and purpose of a CV, personal statement and covering letter; 

 identify the features that make a CV, personal statement or covering letter effective and those which make them less effective; 

 write a good CV, personal statement and covering letter; 
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Strand B [9 sessions] 

Developing primarily the concepts of…. and primarily the processes of… 

 Diversity 

 Relationships 

 Risk 

 Critical reflection 

 Developing relationships & working with others 

 Decision making & managing risk 

through the following suggested contexts ………. 
 

Sessions 1 to 3: Sex and relationships. 
Aim of these sessions: 

To understand diversity in sexual attraction and support all students in their developing sexuality; to address sex & relationships pressures that teenagers 

might encounter; to develop awareness and knowledge of a range of sex and relationships issues and sexual health issues, alongside skills in making 

informed decisions.  

 

 

1. This session plan is given in full in Stage 4 of the Toolkit. 

Objectives:  To learn:    

  more about diversity in sexual attraction and the importance of respecting those whose feelings are different from their own; 

 how to build their self-esteem in the context of their own sexual orientation; 

Learning outcomes:  The learners will be able to: 

 recognise the diversity of sexual attraction; 

 challenge some assumptions and stereotypes regarding sexual orientation; 

 demonstrate respect for those whose feelings are different from their own; 

 access support or advice on matters relating to sexuality; 

 

2. Objectives:  To learn:    

 more about pressures relating to relationships and sex; 

 how to manage those pressures; 

Learning outcomes:  The learners will be able to: 

 identify and analyse situations concerned with relationships and sex that might potentially cause pressures, e.g. changing expectations, differing 
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levels of commitment, risk and contraception use in longer-term relationships, being away from home etc; 

 understand the nature of the pressures that might be experienced; 

 demonstrate or describe strategies and skills for dealing with these pressures; 

 

3. Objectives:  To learn:    

 how to increase their knowledge about a range of sex and relationships issues through informed discussion and access to information; 

 about the difference between fact and opinion and the importance of making informed choices; 

Learning outcomes:  The learners will be able to: 

 distinguish between fact and opinion in relation to a range of sex and relationships issues; 

 discuss a range of sex and relationships issues and make informed choices between their own and others’ opinions; 

 access reliable information about sex and relationships issues; 

 

Sessions 4 to 6: Healthy and unhealthy relationships. 
Aim of these sessions: 

To understand the importance of equality in relationships, the features of healthy and unhealthy relationships, that violence in relationships is 

unacceptable; to understand what support is available for those in unhealthy relationships and how to access that support. 

 
4.  Objectives:  To learn: 

 about handling unwanted attention and harassment; 

Learning outcomes:  The learners will be able to: 

 analyse how people feel when someone is paying them unwanted attention; 

 describe or demonstrate strategies for managing situations where someone’s attention towards them is making them feel uncomfortable; 

 explain what is meant by the term ‘harassment’; 

 explain what to do if they feel someone is harassing them; 

 

5.  Objectives:  To learn:    

 about healthy and unhealthy relationships; 

Learning outcomes:  The learners will be able to: 

 identify and analyse the features of a healthy, equal relationship;  

 recognise relationships that are unhealthy; 
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 understand that no one deserves to be in an unhealthy relationship;  

 understand that violence in relationships is unacceptable; 

 

6.  Objectives:  To learn:    

 about exploitative and abusive relationships and the support available for those affected by them; 

Learning outcomes:  The learners will be able to: 

 understand what is meant by sexual exploitation and that it is dangerous, illegal and always wrong; 

 recognise that physical and emotional abuse in a relationship is always wrong, can take many forms and that both men and women can be abusive 

partners or victims of abuse;  

 understand that people who have suffered abuse have done nothing wrong and need the right support; 

 identify the range of people and organisations that can support those in unhealthy, exploitative or abusive relationships; 

 explain how to access this support; 

 

Sessions 7 to 9: Diversity, discrimination, conflicting values and challenging offensive behaviour. 
Aim of these sessions: 

To explore the learners’ understanding and feelings about diversity, discrimination and conflicting values and to develop strategies for challenging all forms 

of offensive behaviour. 

 

7.  Objectives:  To learn:    

 more about diversity and diversity of values; 

Learning outcomes:  The learners will be able to: 

 evaluate the advantages and disadvantages of living in a diverse society; 

 understand how members of the same family and the same community can hold conflicting values; 

 analyse different ways in which individuals and communities might respond to this; 

 

8. Objectives:  To learn:    

 more about prejudice and discrimination and how it can be challenged by individuals and society; 

Learning outcomes:  The learners will be able to: 

 explain how prejudice of all kinds can lead to discrimination; 

 analyse their own feelings about people who are different from them; 
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 evaluate the ways in which we can challenge and prevent discrimination as a society;  

 evaluate ways in which they might challenge discrimination as individuals; 

 

9. Objectives:  To learn:    

 more about offensive behaviour and how it can be challenged; 

Learning outcomes:  The learners will be able to: 

 recognise the importance of challenging all forms of offensive behaviour (discrimination, homophobia, racism, sexism, offensive humour etc); 

 identify the ways individuals can tackle all forms of offensive behaviour; 

 evaluate the ways society challenges offensive behaviour; 

 demonstrate strategies for challenging behaviour they find offensive; 
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Strand C [8 sessions] 

Developing primarily the concepts of…. and primarily the processes of… 

 Personal identities 

 Healthy lifestyles 

 Risk 

 

 Critical reflection 

 Decision making & managing risk 

through the following suggested contexts ………. 
 

Sessions 1 to 6: Healthy lifestyles:  risks and choices. 
Aim of these sessions: 

To understand the concept of risk in relation to health choices; to empower learners to take increasing responsibility for their own health; to increase skills 

in emergency first aid. 

 

1. Objectives:  To learn:    

 about risk in relation to choices in drug and alcohol use and how to manage the risk and minimise harm; 

 more about the law relating to drug and alcohol use; 

Learning outcomes:  The learners will be able to: 

 identify their current understanding of risk in relation to choices in drug and alcohol use; 

 clarify and explain the law relating to drug and alcohol use; 

 describe or demonstrate strategies for managing and minimising risk to themselves and others in situations involving drugs and alcohol, including 

drink spiking; 

 

2. Objectives:  To learn:    

 about giving up smoking and the support that is available; 

Learning outcomes:  The learners will be able to: 

 analyse the reasons why so many young people choose not to smoke and reasons why people choose to give up smoking; 

 identify the help and support that is available to people who choose to stop smoking and the factors that make quitting easier; 

 explain how best to support someone close to them who is trying to stop smoking; 

 access support (from GPs, pharmacists, smoking cessation groups, the NHS: www.smokefree.nhs.uk, other organisations e.g. www.quit.org.uk etc); 

http://www.smokefree.nhs.uk/
http://www.quit.org.uk/
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3. Objectives:  To learn:    

 more about emergency first aid; 

 what to do in a number of emergency situations that might affect young people; 

Learning outcomes:  The learners will be able to: 

 demonstrate skills in emergency first aid (building on work in KS3), including dealing with unconsciousness, shock, bleeding and CPR; 

 explain what to do (including first aid, getting help, reporting and personal safety) in a variety of situations such as when someone has been 

punched or kicked, stabbed, or is ill through drugs or alcohol; 

 

4. Objectives:  To learn:    

 about the various safety and health issues and (positive and negative) risks connected with young people going on holiday together in groups; 

Learning outcomes:  The learners will be able to: 

 identify the various safety and health issues connected with young people going on holiday together in groups (including sun safety, ‘binge 

drinking’, drug use, sex, motorcycling/driving, insurance); 

 summarise learning from Year 10 about safe tanning; 

 analyse why people might make different choices about alcohol, drugs, sexual activity etc. when on holiday, than they would at home; 

 describe or demonstrate strategies for managing the risks to self and others associated with safety and health on holiday whilst still having a good 

time; 

 

5. Objectives:  To learn:     

 about the links between healthy lifestyle choices and the risks associated with certain illnesses; 

 how to carry out testicular self-examination; 

Learning outcomes:  The learners will be able to: 

 take increasing responsibility for their own health as they grow older; 

 explain how to reduce the risk of developing many illnesses including a number of cancers through simple lifestyle choices; 

 recognise the signs and symptoms of testicular cancer and why it is so important for young men to check their testicles regularly and for young 

women to be equally aware of what to look for; 

 carry out testicular self-examination (at home!); 

 

6. Objectives:  To learn:      

 about breast cancer and how to carry out breast self-examination; 

 about cervical cancer and the importance of vaccination against HPV infection and cervical screening; 
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Learning outcomes:  The learners will be able to: 

 identify the risk factors, signs and symptoms of breast cancer and understand that it can affect men as well as women; 

 explain when to carry out breast self-examination and why it is important for women to do this monthly, after their period; 

 carry out breast self-examination (at home!); 

 understand the nature of cervical cancer and explain how to reduce the risk through using condoms, having fewer sexual partners and being 

vaccinated against HPV; 

 understand the cervical screening programme and recognise its importance for women who have not been vaccinated against HPV infection; 

 

Sessions 7 to 8: Healthy lifestyles:  taking responsibility. 
Aim of these sessions: 

To empower the learners to access health information and services independently. 

 

7. This session plan is given in full in Stage 4 of the Toolkit. 

Objectives:  To learn:      

 about accessing and using different medical services independently; 

Learning outcomes:  The learners will be able to: 

 understand issues and feelings young people might have around booking and attending doctor’s or clinic appointments on their own; 

 explain how to access their doctor, school nurse, clinics and other health services and how to book appointments; 

 understand what doctors and clinics will keep confidential; 

 explain how to use a prescription to access medicines and the importance of taking medicines correctly and completing the full course of treatment 

(especially in the case of antibiotics); 

 

8. Objectives:  To learn:      

 how to access the most appropriate and useful information, advice and support for them on health-related issues; 

Learning outcomes:  The learners will be able to: 

 identify sources of information, advice and support for health-related issues; 

 judge the accuracy and reliability of sources of health information; 

  access the most appropriate sources;  
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Notes 
There is a wealth of material ‘out there’ that is relevant to PSHE education, ranging from text books to TV programmes, and PSHE education coordinators 

are frequently bombarded with information about the latest resources, DVDs, theatre groups, campaigns and visiting speakers. This can mean that too  

 

Notes 
There is a wealth of material ‘out there’ that is relevant to PSHE education, ranging from text books to TV programmes, and PSHE education coordinators 

are frequently bombarded with information about the latest resources, DVDs, theatre groups, campaigns and visiting speakers. This can mean that too 

often the starting point for our lesson planning is an activity or particular resource that appeals to us, rather than starting with a clear picture of what we 

want the learners to learn and then finding activities and resources that help us achieve our objectives.  If we do take our session objectives and intended 

learning outcomes as our starting point, it is much easier to ensure a progressive, coherent programme, as well as ensuring that appropriate assessment for 

and of learning is incorporated and not an ‘add-on’.  

 

Stage 3 of the planning toolkit, the ‘Session Planning Tool’ (below) is intended to clarify your thinking (before you write your detailed session or lesson 

plan) in terms of your aim, session objectives, intended learning outcomes and how best to assess the learning, which in turn will help you to choose the 

most appropriate activities.  We’re not suggesting that you complete the form in writing for every single session you plan for ever more but do it to start 

with and soon, like repeating ‘Mirror, signal, manoeuvre’ when learning to drive, it will become an automatic process that will ensure you plan meaningful, 

relevant learning that is part of a coherent scheme of work, where the learning is enhanced by integral assessment.  

 

Incorporating Assessment 

Assessment should be an integral part of teaching and learning, rather than a ‘bolt-on’ and you will see that the ‘Session Planning Tool’ encourages us to 

think about assessment at various points in the session planning process.  But we cannot and need not assess everything, so it is important that when we 

are planning sessions we think about our priorities for assessment, why we are assessing a piece of learning, who is the most appropriate person to 

measure the learning and what evidence we need to make judgements about the learning.  The following notes provide a brief summary of the key points 

to bear in mind before using the ‘Session Planning Tool’ below. 

 

It is important that we assess learning and progression in PSHE education because: 

 young people have a right to know how they are doing and how to improve in every subject;  
 teachers need to know how learners are progressing, in order to inform future teaching and learning; 
 used effectively, assessment for learning improves teaching and learning; 

Scheme of Work Planning Toolkit for PSHE Education: 
STAGE 3: Session planning tool 
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 assessment results in higher expectations of teaching and learning; 
 it raises standards in and status of the subject; 
 the school leadership team, parents, governors and Ofsted inspectors need to see the impact PSHEe is having for learners. If we do not assess 

learning in PSHEe, then all we can do is describe what we do but not what impact it has. 
 
When integrating assessment into our planning, we need to bear in mind what assessment in PSHE education needs to achieve.  It needs to: 

 measure all learning that has value in PSHE education, and not value only those aspects that are easy to measure; 

 reflect evidence of progress in skills (key processes) as well as knowledge and understanding; 

 not judge the worth, personality or value of an individual or their family; 

 involve learners as partners in the assessment process; 

 reflect the learning and achievements of all learners and the range of learners’ learning styles.  

 

What type of assessment do we need? 

One way we can divide assessment is into ‘Baseline (or needs) Assessment’, ‘Assessment of Learning’ (summative) and ‘Assessment for Learning’ 

(sometimes used interchangeably with ‘Formative Assessment’ although these are not exactly the same).  There is a place for all three types of assessment 

in PSHE education, although it is important that ‘Assessment for Learning’ is built into and forms a central part of everything we do as PSHE education 

teachers. 

 

Assessment for learning is used in PSHE education to promote learning.  It: 

• actively involves learners in their own assessment; 

• involves sharing learning objectives with learners; 

• helps learners know and recognise what they are aiming for; 

• uses effective questioning techniques; 

• involves both teacher and learner reviewing and reflecting on collected assessment information; 

• provides feedback, which leads to learners recognising their next steps and how to take them; 

• promotes confidence so that everyone can improve. 

 

Assessment of Learning (Summative assessment) is used in PSHE education to: 

• summarise what has been learnt at a given point in time and is generally carried out at the end of a piece or unit of work; 

• tell us where learners are (although it doesn’t identify the source of any learning difficulty or suggest strategies for improving); 

• provide evidence for reporting to parents and others and in developing future learning goals; 

• celebrate achievement and success for learners and schools.  
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Starting from where the learners are is a key principle of effective PSHE education.  Baseline assessment is therefore extremely important for us. 

Baseline assessment is used in PSHE education to: 

• identify what is already known; 

• clarify learning needs; 

• identify any special educational needs; 

• determine where to start; 

• decide how the work should be developed, including selecting appropriate language and resources. 

 

Who should assess: the teacher, the learner, or their peers?  

Teacher-assessment: 

• involves the teacher identifying, monitoring and making judgements about aspects of each learner’s learning; 

• is about teacher observations and reviews of written work and pupils’ contributions to discussions and end-of-unit tasks; 

• may involve baseline, formative and/or summative forms of assessment and be done formally or informally. 

 

Self-assessment: 

• involves learners in taking responsibility for making judgements about aspects of their own learning, setting targets relating to specific goals, and 

understanding what they need to do to make progress;  

• can be used to assess the ‘end results’ but it is also a learning process in itself, so it can be both formative and summative. 

 

Peer-assessment:  

• provides a useful way of encouraging learners to make judgements about the knowledge, understanding, skills, confidence and participation of 

their peers;  

• helps individuals to clarify their own ideas and understanding of both the learning intention and the assessment criteria, and provides opportunities 

for them to give constructive feedback to their peers; 

• offers one of the deepest learning experiences (especially if the learners have helped construct the success criteria). 

 

 

*The ‘Progression frameworks’ referred to below are the PSHE Association’s ‘Progression Frameworks for Planning and Assessment’ which are free to 

download from the website. 
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 Scheme of Work Planning Toolkit for PSHE education:   Stage 3: Session Planning Tool 
 

Planning steps            Thought process Specific session notes 

 
Aim of this series of sessions 

 

 What are we trying to achieve in this series of 
sessions? 

 

 

 
Baseline assessment 

 What knowledge, understanding, experience, skills, 
beliefs and attitudes do the learners already have?  

 Do they have any special needs? 

 What implications does this have for my planning? 
 

 

 

 
Learning objectives 

 

 What do I intend the learner to learn?  

 Is this developing a skill, exploring, challenging, 
confirming or clarifying attitudes, beliefs or values, 
expanding a concept or increasing knowledge?  

 

 

 
Learning outcomes 

 

 What will the learner be able to do as a result of 
the learning? List..? Describe..? Manage…? 
Analyse..? Evaluate..? 

 Which learning activities will best achieve this?  

 How can I and/or the learner(s) measure (assess) 
this? 

 Have I referred to the ‘Progression frameworks’* to 
ensure progression in my planning and to inform the 
learning outcomes and success criteria? 

 

 

 
Assessment  

& Success criteria 
 
 

 Which learning outcomes do I want/need to assess? 

 Why?   

 Will this be assessment for or of learning? 

 Is self-, peer- or teacher assessment the most 
appropriate and useful in this case? 

 What will ‘good’ look like (what are our success 
criteria)? 
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Stage 4 of the toolkit comprises some exemplar session plans that you can use to get you started or just take as examples 

of how the process in Stage 3 works.  The session plans given in full in this section are shown in the grid below and are also  

indicated in the Stage 2 Plans for each year group.   

 

These session plans are offered as a suggestion of how you might achieve the session objectives and learning outcomes 

for that session.  A key principle of effective practice in PSHE education is that we start from where our learners are, taking 

their existing knowledge, experience, skills and attitudes as our starting point.  This means that it is unlikely that any 

published resource will suit your learners’ needs exactly without some adaptation and that baseline (or needs) assessment 

is really important.   Another reality of PSHE education is that, unfortunately, not all schools have an hour’s timetabled 

lesson every week.  For these reasons we have intentionally not indicated timings on the plans, or differentiated the 

activities, as you will need to adapt them according to your learners’ needs and the time you have available.  

 

It is important that before you use or adapt these sessions (or plan sessions of your own), you familiarise yourself with 

Stage 3 of this ‘Planning Toolkit’. This will help you to integrate assessment into these sessions (and your own session 

plans) in a way that is useful and meaningful to you and your learners, in your school context.  You will need to think about 

your priorities for assessment, if and why you need or wish to assess a particular piece of learning, who is the most 

appropriate person to measure the learning and what evidence you will need to make judgements about the learning.   

 

 

 

Scheme of Work Planning Toolkit for PSHE Education: 
STAGE 4: Sample session plans 
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Session plans in this section 

 

YEAR GROUP STRAND A STRAND B STRAND C 
7 Session 10  (careers) 

Session 11  (personal finance)** 

Session 10  (SRE) 
  

Session 1  (body image) 

8 Session 1    (careers)  
Session 6    (personal finance) 

Session 8    (SRE) Session 5  (risk/road safety) 

9 Session 6    (careers) 
 

Session 12  (SRE) Session 6  (healthy eating)  

10 Session 3    (careers) 
Session 10  (personal finance)** 

Session 3    (SRE) Session 5  (stress) 

11 Session 5    (careers) 
 

Session 1    (SRE) Session 7  (health) 

 

 

** These two sessions are taken directly from pfeg’s ‘My Money Week 2010’ lesson plans and can be downloaded from: 

http://www.pfeg.org/teaching_resources/resources/mmw_sec_pack.html  

 

We used the following sessions: Year 7 Strand A Session 11: My Money Week 2010 lesson 1 

Year 10 Strand A Session 10: My Money Week 2010 lesson 2 

 

 

 

 

 

 

 

 

 

 

 

http://www.pfeg.org/teaching_resources/resources/mmw_sec_pack.html
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Year 7 Strand A: Session 10                                                                                                                                                                            

 

Aim of this series of 
sessions 
 

To clarify the learners’ early aspirations for future career choice, to relate this to their own skills and strengths and to 

explore the different broad types of work role. 

 

Session 10 objectives 
 

To learn : 

 about the different employment categories, or ‘sectors’; 

 about the skills, abilities and qualities that are associated with each ‘sector’ of jobs; 

 

Learning outcomes 
 

The learners will be able to: 

 recognise several different employment sectors; 

 identify which employment sector some jobs belong to; 

 list some of the skills, abilities and qualities that would make someone suited to work in some employment 
sectors; 

 explain which skills abilities and qualities for employability they already have and which they would like to develop; 
  

Resources required  ‘Employment Sectors’ sheet – at least one between two 

 images of people doing different jobs (either from magazines, powerpoint photos, clipart etc) 

 one copy of each of the ‘Skills, Abilities and Qualities’ sheets 1-6 

  ‘My skills, abilities and qualities’ sheet – one per person   (see sheets below). 
 

Session outline 
 
Share the session objectives and learning outcomes with the group.  If the group has done session 8, remind them that in that session we started thinking 
about their personal goals and aspirations for the future.  In this session we build on that by exploring different  ‘job families’ or ‘employment sectors’, the 
skills and attributes needed to work in them and which of these the learners already have or would like to develop. 
 

Focusing activity: 

 If the group has not already done session 8 (or as a way of re-focusing if they have), ask who already has an idea of what they would like to do for a 
job in the future. Collect some of their ideas on the board.  If appropriate, ask whether the group thinks those individuals are ‘suited’ to the type of 
job they are interested in? Why/why not? 

 Explain that it doesn’t matter whether they know what they want to do in the future yet or not but that it is a good idea to be aware of the types of 
jobs that exist and the range of skills and attributes that are useful in different areas of work. 
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 Give out the sheet ‘Employment sectors’ and clarify any terms the learners are unfamiliar with. 

 Show images of people doing a variety of different jobs. Ask the group which ‘job family’ or employment sector they think each job belongs to. 

 In pairs: learners choose one of the sectors then write down as many jobs as they can in one minute, that they associate with that sector.  Which 
pair can come up with the most jobs?  

 
Development Activity 1:  

 Divide the class into six groups and give each group one of the six ‘Skills, Abilities and Qualities’ sheets. Clarify the terms if necessary.  Groups 
discuss then enter on the sheet what skills, abilities and qualities they think someone working successfully in that employment sector might have.   

 Groups feed back to the class – write any skills, abilities or qualities that are suggested by more than one group on the board and make a note of 
how many times each crops up.  

 Class discussion – ask the group why they think these particular skills, abilities and qualities cropped up most frequently. The most frequent are 
likely to be things like ‘people skills’, ‘communication skills’, ‘hard-working’, ‘dedicated’ etc.  Bring out the point that these are attributes that are 
considered important by most if not all employers, no matter what the specific job.  

 Ask the group what other skills, abilities and qualities we could add to this list (suggestions might include ‘punctuality’, ‘friendliness’, ‘politeness’, 
‘creativity’, ‘organisational skills’, key skills such as ‘good at ICT’). 

 
Development Activity 2: 

 Give each student a copy of the sheet ‘My skills, abilities and qualities’ and ask them, on their own, to think about and write in all the skills, abilities 
and qualities they already have. 

 Next, ask them to put a smiley face next to the skills and abilities they particularly enjoy using. 

 In pairs, learners swap their sheets. Looking at the skills, abilities and qualities their partner has put on their sheet and imagining they were an 
employer, put a tick next to all those that they would be looking for in an employee. 

 Partners feed back to each other explaining why they’ve put a tick or not next to each entry. 
 
Concluding Activity: 

 The following prompts can be used for personal reflection or in a whole-group plenary: 
o One thing/Things I know now that I didn’t know before is/are……. 
o I want/need to find out more about…….. 
o This session has made me think about……. 
o The skills and abilities I am proudest of are ………. 
o The skills and abilities I most want to improve are ……… 

 
 

 

 



©PSHE Association 2011    80 

 

Year 7 Strand A: Session 10                                   Employment Sectors 

 
Health Retail 

 

Finance Administration and 

business 

 

Media and publishing 

 

Service industries 

 

Construction and 

building 

 

Sport and leisure Manufacturing Social services 

 

Tourism, catering and 

hospitality 

Education 

 

Marketing and 

advertising 

 

Emergency services       Politics and local 

government 

Transport I.C.T. 

 

Engineering Languages and 

information 

Agriculture and the 

environment, animals 

 

Art, design, 

architecture and 

crafts 

 

Performing arts Armed forces Law and legal services Science 
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     Year 7 Strand A: Session 10        Skills, Abilities and Qualities: Sheet 1: Health 

 
SKILLS and ABILITIES QUALITIES 
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      Year 7 Strand A: Session 10        Skills, Abilities and Qualities: Sheet 2: Construction and building 

 
SKILLS and ABILITIES QUALITIES 
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      Year 7 Strand A: Session 10        Skills, Abilities and Qualities: Sheet 3: Administration and business                                  

 
SKILLS and ABILITIES QUALITIES 
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     Year 7 Strand A: Session 10        Skills, Abilities and Qualities: Sheet 4: Tourism, catering and hospitality 

 
SKILLS and ABILITIES QUALITIES 
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      Year 7 Strand A: Session 10        Skills, Abilities and Qualities: Sheet 5:   Retail                                                                 

 
SKILLS and ABILITIES QUALITIES 
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      Year 7 Strand A: Session 10        Skills, Abilities and Qualities: Sheet 6: Performing Arts 

 
SKILLS and ABILITIES QUALITIES 
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      Year 7 Strand A: Session 10                                  My Skills, Abilities and Qualities! 
 

Put a tick or smiley face next to the skills and abilities you enjoy using. 

 

 

                      
 

 

 

                   
 

 
 

 

My skills and abilities: I can …. / I am good at … 

…………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………  

…………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………

………………………… 

 

My qualities: I am … 

…………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………… 
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Year 7 Strand B: Session 10                [Adapted from the Essex SRE Programme, session 7.1. See Appendix for details] 
 

Aim of this series of sessions 
 

To create a secure environment in which to talk and ask questions; to explore the positive qualities that people 

might bring to relationships; to promote self-esteem; to understand the importance of friendship and to begin to 

consider sexual relationships in this context. 

 

Session 10 objectives 
 

To learn: 

 about the importance of ground rules for SRE sessions; 

 about the need to be able to ask questions and find reliable sources of information;  

 about aspects of sexual development; 

 

Learning outcomes 
 

The learners will be able to: 

 agree and help maintain ground rules for SRE sessions; 

 participate in group and class discussion about sex and relationships; 

 recognise what they already know about sexual development and health, and correct common 

misconceptions; 

 understand that it’s OK not to know something and that it is important to be able to ask questions; 

 

Resources required 
 
 

This session is adapted from the Essex Sex and Relationships Education (SRE) Programme and draws on ideas from 
the original ‘Apause’ materials (see Appendix).  If not using the Essex SRE programme you will need: 

 Paper and pens 

 Sheets with the ‘Sexual Development Quiz’ statements in a table with columns for True, False and Don’t 

Know. 

Session outline 

Share the session objectives and learning outcomes with the group: ‘One of the main things we want to achieve today is to create an atmosphere in which 

we can comfortably talk about relationships and sex’. 

Focusing Activity: Agreeing Ground rules and linking this to relationships 

 The class works in small groups to record their views. 

 Ask the groups to identify the concerns or worries Year 7 students (not just themselves) may have about taking part in SRE lessons (about sex and 
relationships). 

 Take feedback and list all concerns. 
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 Ask groups to suggest rules for the class (including the teacher) that may make it easier to talk about sex and relationships. 

 List rules suggested. 

 Three essential rules that need to be included are: 
o No personal comments or questions. 
o  No put downs. 
o  Listen to each other. 

 NB. Confidentiality: If students suggest this as a Ground Rule point out that this can’t be guaranteed 
o Teachers sometimes have to pass things on (say if somebody is being hurt) but only to the person they have to report to. 
o We can’t prevent students from talking outside the classroom. 

 Clarify that you are therefore not going to discuss personal facts and you need students not to talk about themselves, or other named individuals. 

 Share responsibility for keeping these rules with the students. 

 Keep these Ground Rules for future sessions 
 

 Explain that the next part of the session is about sharing ideas, information and opinions.  Talking and listening are very important and so are the 
‘Ground Rules’. 

 

Development activity: Sexual Development Quiz 

 Making sure they keep to the ground rules, small groups decide whether statements are ‘true’, ‘false’ or ‘don’t know’.  The statements are chosen 

to challenge the ground rules, clarify common misconceptions and reinforce the concept that ‘variation is the norm’. 

o Pubic hair grows under the arms, on the chest and face (FALSE) 

o 12-13 year old girls are often taller and stronger than boys of the same age (TRUE) 

o All girls will have started their periods by 14 (FALSE) 

o A girl can get pregnant before she has her first menstrual period (TRUE) 

o All boys have wet dreams (FALSE) 

o Teenagers’ breasts are always the same size (FALSE) 

 

 Feed back and discuss responses.  Responses from each group can be recorded in table form.  Draw out ideas related to each statement, for 

example: 

o Many incorrectly think the first statement is true because they link pubic hair with puberty. 

o Breasts vary from one person to another, but what about one individual – are their two breasts likely to be the same size?    

o Breast enlargement, usually on one side is common in boys at puberty – this is normal. 

 

Concluding activity: Reflections 
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 Thank the class for their contributions and praise them for their achievements, for example keeping or taking responsibility for maintaining the 

ground rules, saying when they didn’t know.   

 The following prompts can be used for personal reflection or in a whole group plenary: 

o One thing/Things I Know now that I didn’t know before … 

o I want/need to find out more about … 

o This session has made me think about … 
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Year 7 Strand C: Session 1    [Adapted from Real Health for Real Lives 11-12, session 2.7. See Appendix] 

 

Aim of this series of 
sessions 

To understand how choices regarding diet and exercise can affect our health; how media images can influence us; and the 

importance of identifying reliable sources of advice and information about health. 

 

Session 1 objectives 
 

To learn:  

 about body image and how our self-image can be affected by the media; 

 

Learning outcomes 
 

The learners will be able to: 

 explain what is meant by the terms ‘self-image’ and ‘body image’; 

 explore how they feel about their own body image; 

 identify the ways that images and role models in the media might influence people; 

 

Resources required  A selection of young people’s magazines. 

 Copies of local newspapers. 

 Flip chart paper and marker pens. 
 

To the teacher 
This is a very sensitive area and this session opens up two issues: role models, and images in the media and how these effect us. You may want to break this 

session into two. We have linked these because in the case of many celebrity role models we only experience them through the media.  

Most of us would like to change something about ourselves and some young people may be very aware of their body shape or facial appearance. Positive 

role models can be really motivating and help shape a young person’s beliefs and lifestyle choices.  Some celebrity role models have to be accessed via the 

media and their images and messages can be edited both positively and negatively. The media bombards us with images of how we should aspire to look 

and behave. It is easy to know at an intellectual level that it is stupid to be influenced, but this might not be sufficient to stop us feeling inadequate or 

tempted. There are very powerful images of what the media offers as ‘successful’ lifestyle and appearance. Many of the media personalities held up as 

successful are often subsequently reported to be living tortured lives which simply makes more ‘copy’ for the same media. There is evidence that images, 

especially of faces in magazines, are now highly manipulated to such a degree that they are no longer genuinely human. A quick look though teenage girls’ 

magazines will demonstrate the narrow range of young people used to illustrate stories or advertise products. (Girls magazines often cover a broad range of 

topics, whilst boys magazines tend to be more focused, for example, on sport.) Many of the popular television ‘soap’ operas aimed at young people feature 

a similarly limited variety of form and figure. 

It might be interesting to ask your group to draw, either on their own or in groups, a picture of a ‘really successful person’.  Then ask them to talk about why 
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they have drawn that particular image and what might have influenced their idea of what ‘success’ looks like.  

 

Session outline 
Share the session objectives and learning outcomes with the group.   
 
Focusing Activity: 

 Introduce the session: Good role models can be really great. They can motivate you, make you think about ideas you might not have had, show you 

possibilities that you thought you might not be able to achieve.  There are some role models that we only get to see through magazines, television 

and the internet. It can be really hard working out what is really them and what is being made up by the media to sell products or magazines. The 

media can also present us with stories and images that are designed to sell the magazines rather than present us images of the real world.  

 Think about these conversations (read, or ask a volunteer to read, the conversations to the class): 

 

‘I want to look like Sasha, she is so cool!’ Sara said.  Sasha was the new music idol with her own records and television programme.  

‘All right for you, you are tall and look like a stick, not much chance of me ever looking like that!’ Emma moaned.  

‘Nonsense, all you have to do is dye you hair blonde, sort of , er... ‘develop’ in a few places, and, well, grow about 30 centimetres taller. Okay I see your 

point. Might be a problem. So let’s see who you could look like then.’ 

‘Well, no one in that magazine, they are all the same!’ 

‘Look there is one here who looks a bit like you.’ Sara said holding up a picture. ‘Oh, er sorry, it is a picture of someone called ‘sad from London’ who wants 

tips on how to look really cool. Hey look what they have done with her, and all they used was £1 of Number 28 makeup available at all good stores! We’ll get 

you some on Saturday. She looks amazing after they have finished with her make-over, like a diferent girl!  

‘That’s because it is a different girl!’ Emma sighed, Sara could be so gullible. ‘Even they couldn’t do anything with the original! It isn’t a ‘before’ and ‘after’, 

it’s a ‘before’ and ‘lets shove in someone else and hope no one notices’! That make-up must be amazing, it has changed her eye colour, grown her hair, 

moved her ears up and slimmed down her nose. She has even lost weight and grown taller. She started out 12 years old and now looks about 22!’  

‘Well I am going on the Sasha diet and saving for the new Sasha range of clothes. Got to be cool!’ 

Emma wasn’t so sure, Sara looked pretty good to her, at least she wouldn’t mind looking like her and Sasha seemed okay, the problem was Sara couldn’t 

seem to balance the bits that might help her from the bits that might hurt her, she wanted the whole thing. For her, losing weight might not be a great idea. 

Knowing Sara she would do something truly stupid, like give up eating for a week and ending up passing out like last time!  

 

Joe was dribbling his football down the path. ‘And it goes to Raymond, he skips left, goes right, tricks the goalie and... he shoots..HE...SCORES, and the crowd 

go WILD! Oh rats!’ he muttered as the ball rolled away under a thorny bush at the side of the path.  

‘So who is Raymond?’ Josh asked. He tried to share Joe’s interest in football and enjoy a good match but he couldn’t keep up with Joe’s passion for learning 
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everything about the game. If you could do a qualification in football, Joe would have been at university already.  

‘Raymond? RAYMOND? He is only the coolest player in the world at the moment. You know, married to that singer. If I was like him it would be brilliant! I 

bought all his stuff and follow his training schedule that I got off the web. He says if he can do it anyone can!’  

There was no doubt Joe’s role model was helping him get really fit and focused on his game, although he did seem to be spending a lot on Raymond brand 

products, and Joe didn’t have that much money.  

 

 Use the following questions to focus the discussion:  

o Do you think young people are like this?   

o What do you think makes a ‘good’ role model? 

o  Do you have a role model or someone you really admire? (Look for role models we actually know and meet, role models we only know through 

the media – draw out the differences between them.)  

o What is it about them that you admire?   

o How can having a role model be helpful? How might having a role model be not so helpful?  Is it okay to admire some parts of a role model 

whilst not admiring all of them?   

 
Development Activity 1:  

 Divide the class into small groups and give each group a teenage magazine. (Try to use different copies of the magazines, so they’re not all looking 

at the same images). 

 Ask the groups to look at the images of young people in the magazines. Ask them to list all the things they appear to have in common on a sheet of 

flip chart paper. 

 Ask one person from each group to stand and hold up their sheet so the class can see all the sheets at the same time. The lists will probably be very 

similar. Draw out the message that there is a standard ‘type’ of appearance that all the magazines portray. 

 Ask the groups to look at the magazines and try to find images of people who appear a little overweight, with spots, wearing glasses, in wheelchairs 

etc. (If they find any, they’re likely to be in an advertisement for an optician, a face cream etc!) 

 Ask the class: Does this reflect the real world in any way? Why do you think the magazine editors chose these images? 

 Now give each group a copy of the local newspaper. (Local media tend to have images that more closely reflect the real community.) Ask them to 

compare the images with those in the magazines – what differences do they see? 

 Whole class/small group/ pairs discussion:  

o What might be the risks of believing the magazine shows images that reflect the real world?  

o How might this affect lifestyle choices?  

o Would this be good? Not so good?  
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o Is there a difference between what we know about these images and how they make us feel? How can the ‘thinking part of us’ challenge ‘the 

feelings part of us’?  

o Is it okay to let the feelings win sometimes? Are there times when the thinking part needs to take charge?  

 
Development Activity 2: 

 Working in pairs:  If you could talk to Joe or Sara what would you say?  

 Ask learners to imagine a conversation in which they give some advice to either Joe or Sara and either prepare a role play to show the class, or write 

the conversation as a script. 

 
Concluding Activity:  Reflection  

 Ask the learners to think about these questions: 

o In what ways are you influenced by role models in the media or images you see in the media?  

o Next time you see these edited, artificial images, what questions will you ask? 
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Year 8 Strand A: Session 1  

 

Aim of this series of 
sessions 
 

To begin the process of thinking about possible career pathways and to identify and understand the skills and qualities 
associated with enterprise and employability. 
 

Session 1 objectives 
 

To learn about 

 what is meant by the term ‘career’ in its broadest sense; 

 the different roles a person plays in all aspects of their life;  

 different types of employment; 
 

Learning outcomes 
 

The learners will be able to: 

 explain that a person’s career is more than just the job they do; it’s their pathway through learning, work and life; 

 identify the different roles a person might play in different areas of life; 

 recognise the  implications for people’s self-esteem and lifestyle that the loss of one of these roles can have;  

 identify different types of employment, for instance full and part time employment, self-employment and 
voluntary work; 

 assess the benefits and limitations of each type of employment; 
 

Resources required  Copies of the sheet: ‘Jane’s career pathway’ (1 between 2) 

 6 sheets of flip-chart paper, with each of the following headings written on a separate sheet: 
1. Advantages of full-time employment 
2. Disadvantages of full-time employment 
3. Advantages of part-time employment 
4. Disadvantages of part-time employment 
5. Advantages of doing voluntary work 
6. Disadvantages of doing voluntary work 

 Marker pens and Blutack™ 

 copies of the sheets: ‘Explain it to an alien!’, ‘My career pathway!’ and ‘Extension activity’ (see sheets below). 
 

Session outline 
Share the aim of this series of sessions, the session objectives and learning outcomes with the group. 
 
Focusing activity: 

 Read (or ask learners to read) the following dialogue to the group: 
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Sam:  Mum, can I have a lift to Ashley’s later, please? 
Mum:  Honestly Sam, I only got in from work ten minutes ago, I need to get supper ready and get to Cubs by seven. We’re taking them swimming tonight, 
and I promised Nan I’d pick up some shopping for her on my way home.  Tell you what, give me a hand with supper and I’ll see what I can do. Where would 
you be without ‘Mum’s taxi’ eh?  
 

 Ask learners what roles Mum plays in life. Quickly list suggestions on the board.  These will probably include: her role at work, mother, carer for 
Nan, Cub leader and might include wife/partner, daughter, driver, cook, housekeeper etc.   

 Ask learners what roles they play in life. Suggestions might include: school student, son/daughter, brother/sister, dog walker, friend, member of 
school council, gymnast/dancer/footballer/athlete etc, team captain, cadet/guide/scout etc. 

 
Development Activity 1: [Depending on the time available, use whole group, small group, pairs, or ideally ‘think-pair-share’ discussion] 

 Ask the learners how each of the roles Sam’s mum plays in life might make her feel good about herself (build her self-esteem). Suggestions might 
include feeling she’s needed, doing something worthwhile and earning money to support her family. What about the roles the learners play?  

 If one of Sam’s mum’s roles changed, for example if she lost her job, how might she feel? How might Sam feel? What other implications, both 
practical and emotional, might this have for her and Sam (and any other family members)? 

 Draw out the learning that we all have several roles to play and will need to balance these roles, whatever stage of our career we’re at. These roles 
all contribute to our ‘identity’ and ‘self-esteem’ (how we see ourselves, how others see us and how we feel about ourselves) and changes to any of 
the roles we play might have a number of implications for us and those close to us. 

 
Development Activity 2: 

 Explain that Mum’s name is Jane and she works full-time as a veterinary nurse.  Over the years, she has made choices about learning and work that 
have brought her to where she is now in her career. We can call this her ‘career pathway’.  Make the point that a person’s career is not just the job 
they do but it’s their journey through education, work and life. 

 Give out the sheet: ‘Jane’s Career Pathway’. 

 In pairs: Learners discuss the choices Jane might have made and enter them on the pathway.  Ideas might include: choices at 16 (e.g. college,  Sixth 
Form or work-based learning; A levels, vocational courses etc), whether to go to university, college or into employment after leaving school, part-
time or holiday jobs at the local vet’s, getting a full-time job in a veterinary practice, taking maternity leave when Sam was born.  Learners also add 
choices she might make in the future. Ideas might include: working part-time, giving up work to look after Nan, continuing full-time, getting a 
completely different job. 

 Pairs share their ideas with another pair. The groups of four feed back to the whole group – did everyone come up with the same ideas? Could Jane 
have made different choices and still ended up at the same place in her career? 

Development Activity 3: 

 Jane is employed full-time. Explain that full-time employment means being paid to do a job for 35 or more hours a week. 

 At other times along her career path she might have worked (or might choose in the future to work) part-time. Explain that part-time employment 
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means regular employment that carries fewer hours per week than a full-time job. 

 Jane is also a Cub Scout leader on a voluntary basis. Explain that voluntary work is work done by people who do it because they want to and are not 
paid a salary for doing it. 

 Divide the class into six groups and give each group one of the headed-up pieces of flip-chart paper (see section on resources above).  Each group 
discusses and then lists, either all the advantages or the disadvantages of the type of work they have been given (depending on the heading of their 
sheet). [If time is limited, collect the sheets at this point and jump to the next bullet point.]  After 5 minutes, each group passes their sheet onto the 
next group. Now give the groups a few minutes to read the ideas on the sheet they’ve just been given and then add any further suggestions of their 
own, before passing the sheet on again. Continue in this way until each group has worked on each of the six sheets. 

 Collect the 6 sheets, stick them up at the front if possible and summarise the ideas on each. 

  For each of the 3 types of work, ask the learners whether they think the advantages outweigh the disadvantages, or vice versa, and why. [This can 
be a whole-class, group or pairs discussion, ‘think-pair-share’ or in writing.] 

 

Concluding Activity: 

 This section draws together the learning and gives an opportunity for individual and/or group reflection on the learning and for assessment. 

 Ask learners to complete the sheet ‘Explain it to an alien!’ on their own.  [If time is short, ask the class to agree on a good explanation of what is 
meant by someone’s ‘career’]. 

 Ask learners to complete the ‘My career pathway’ sheet on their own. 

 The ‘Extension activity’ allows for some analysis and evaluation of the choices learners suggest on the ‘My career pathway’ sheet. 

 The following prompts can be used for personal reflection or in a whole-group plenary: 
o One thing/Things I know now that I didn’t know before is/are……. 
o I want/need to find out more about…….. 
o This session has made me think about……. 

 

A note about assessment: 
This session offers opportunities for assessment for and of learning, through self-, peer- and teacher-assessment.  
 

Questioning and feedback are central to Assessment for Learning. Through questions we find out what learners know, understand, believe and can do. We 
can also correct misconceptions and can adjust our teaching accordingly.  The Focusing Activity and Development Activity 1 offer good opportunities for 
this.  At the end of this session plan are extracts from the teacher and learner versions of the PSHE Association’s ‘Progression Frameworks for Planning and 
Assessment in PSHE Education’, with descriptors relevant to the learning within this session.  These can be used flexibly to help you agree success criteria 
and measure learning through self-, peer-, or teacher-assessment of any of the activities, including the sheets in the concluding activity. 
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Year 8 Strand A: Session 1.                 Jane’s Career Pathway 
 

Jane loves animals and always wanted to work with them.  Here’s her ‘career pathway’ so far, showing two of the choices in learning and work she made 

along the way.  What other choices do you think she might have made? What choices might she make in the future?  When you have discussed this with 

your partner, add your suggestions to the pathway.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

                            

 

 

 

 

Year 9: Chooses options 

for GCSEs. 

Year 10: Applies to do her work 

experience at the local vet’s. 
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Year 8 Strand A: Session 1.                        Explain it to an alien! 

Last year we started thinking about different types of jobs.  Today we have built on that by thinking about how a person’s ‘career’ is more than 

just the job they do. 

Imagine an alien, who knows nothing about human beings, asks you to explain what someone’s ‘career’ is.  Thinking back on the beginning of 

today’s session, what would you say? 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

When we talk about someone’s ‘career’, we’re not 

just talking about the job they do……………………… 

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

……………………………………………………………………………………………… 

What does it mean when you 

talk about someone’s ‘career’? 
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Year 8 Strand A: Session 1                                        My career pathway! 

 

In this session we talked about Sam’s Mum Jane’s ‘career pathway’ and the choices she might have made and might make in the future. We 

also thought about all the different roles people play in life. 

Last year we started thinking about your own goals and aspirations for the future.  So, what about your career pathway? What might it look 

like? Think about the kinds of choices you might make in learning, work and life as you head towards your goals and write them above the line.  

You can also add the different roles you already play and those you might take on in the future below the line.  

 

 

 

     The kinds of choices I might make in learning and work 

 

                                                                                                                                                                                                        
 

 

 

 

 

 

 

 

 

     The different roles I have or might have in the future 
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Year 8 Strand A: Session 1                                                Extension activity 

 

Look back at the choices you have written along your ‘career pathway’ and give each choice a number. In the grid below, explain how that 

choice might help you achieve your goal and how your career pathway might change if you made a different choice. 

Example:  One of your choices might have been to go to college and take a course in hairdressing: 

 

Choice 3.   Taking a college course in hairdressing would give me the qualifications I need to become a hair stylist. This would help me 

achieve my goal of owning my own hair salon.  If I decided to look for a job instead of going to college, I would earn money 

sooner but wouldn’t have any qualifications, so it might be harder to get on. 

 
  

Choice 1.  

 

Choice 2.  

 

Choice 3.  

 

Choice 4.  

 

Choice 5.  
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Year 8 Strand A: Session 1     Extract from the ‘Progression frameworks for planning and assessment’ (Teacher) 
 

 

PSHEe Economic Wellbeing and Financial Capability:   Key Concept 1.1 – Career 
N.C. Programme of Study Working Towards.. 

the intended outcome 

Working At.. 
the intended outcome 

Working Beyond.. 
the intended outcome 

 The learner can.. The learner can.. The learner can.. 

Understanding that everyone 

has a ‘career’. 

 

Key Process 2.1: 

Self-development [b] 

 

 

recognise that a person’s ‘career’ is 

their progression through learning 

and work; 

 

 

identify some of the roles an 

individual might play in different 

areas of life; 

 

 

 

explain that we all have a ‘career’ 

that can be determined by choices 

we make in education and 

training; 

 

describe a variety of major life 

roles; 

[explain how an individual can 

manage the different roles they 

play in life]* 

 

evaluate the links between their 

‘career’ and the choices they make 

in education and training; 

 

 

describe a broad range of life roles 

[and critically evaluate the ways in 

which an individual can manage 

the relationship between them]*; 

 

 

[Additional criterion regarding 

the suggested ‘range and 

content’ for this concept]. 

demonstrate a basic understanding 

of the subject specific content 

covered (relating to this concept). 

demonstrate a good 

understanding of the subject 

specific content covered (relating 

to this concept). 

demonstrate a comprehensive 

understanding of the subject 

specific content covered (relating 

to this concept). 

 

* This session does not cover phrases in brackets but could be adapted to make two sessions, including more 

consideration of how we can manage the roles we play in life. 
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Year 8 Strand A: Session 1     Extract from the ‘Progression frameworks for planning and assessment’ (Learner) 

  

PSHEe Economic wellbeing and financial capability:   Key Concept 1.1 – Career 

National Curriculum 

Programme of Study 

Working Towards the 

intended outcome 

Working At the intended 

outcome 

Working Beyond the 

intended outcome 

    

Understanding that 

everyone has a career. 

 

 

 

 

 

 

 

 

 

I understand that a person’s 

‘career’ is not just their job; 

it’s their journey through 

school, higher education, 

training and work; 

 
 

 

I can recognise some of the 

roles people play in their lives, 

such as parent, worker, etc; 

 

I can explain that we all have 

a ‘career’ that can be 

affected by and be the 

result of the choices we 

make in school, further 

education and training; 
 

 

I can describe several 

different roles people play in 

their lives, such as parent, 

worker, volunteer, team-

member etc; 

I really understand and can 

weigh up the possible ways in 

which the choices I make in my 

education and training might 

affect my ‘career’; 

 
 

 

I can describe lots of different 

roles people play in their lives, 

such as parent, worker, learner, 

volunteer, team-member, 

community leader, etc; 
 

 

 

 I have a basic understanding 

of the facts and issues 

(relating to this concept) and 

can explain what I have learnt 

to others. 

I have a good understanding 

of the facts and issues 

(relating to this concept) and 

can explain what I have 

learnt to others. 

I have a thorough and detailed 

understanding of the facts and 

issues (relating to this concept) 

and can explain what I have 

learnt to others. 
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Year 8 Strand A: Session 6      [Adapted from the National Strategies series on functional skills:  Developing functional skills in PSHE education] 

 

Aim of this series of 
sessions 

To empower learners to make informed and appropriate choices as consumers. 

 

Session 6 objectives 
 

To learn:  

 about ‘value for money’ and the relationship between costs and benefits; 

 how to evaluate something’s ‘value for money’; 

 

Learning outcomes 
 

The learners will be able to: 

 explain the term ‘value for money’; 

 explain why the same product can be sold at a different price (for example, mobile ‘phone tariffs); 

 understand the concept of balancing ‘costs and benefits’ and that costs and benefits are not just financial; 

 recognise that advertising can exploit this by emphasising the benefits of something whilst playing down the costs; 

 evaluate the appropriateness of a product; 

 

Resources required  Details of three (or more) different mobile phone packages (i.e. handset and tariff combinations). You will need to 
research this prior to the lesson to ensure they are current) – enough for one set of all the different packages per 
small group (i.e. approx 6 sets). 

 ‘Customer Interview’ sheet  (See below). 
 
 

Session outline 
Share the session objectives and learning outcomes with the group.   
 
Focusing Activity: 

 Brainstorm the advantages and disadvantages of owning a mobile phone. [Depending on time available, this can be done as a whole class 
discussion, in groups, as a graffiti wall, or as a ‘think-pair-share’ discussion].    

 Discuss what young people principally use their mobile phones for.  Are some features or functions used more than others? Are some never or 
rarely used?  

 Explore what constitutes a ‘good’ mobile phone, in their opinion? Would any phone with the same functions be equally desirable? If not, discuss 
what else is purchased (image, status, ‘pulling power’, confidence, the envy of others)?  

 Ask small groups to define the term ‘value for money’.  Share definitions and explore any differences. 

 Ask the students how mobile phones are marketed.  Are people being offered a product or a lifestyle?  Do they think the messages are accurate, 
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exaggerated or misleading?  (illustrate with media examples) 

 Using a pre-prepared example, discuss and clarify the elements of a mobile phone tariff e.g. downloads, pre-paid credit, ‘pay as you go’, line rental, 
cost of calls, text cost, peak, off peak, calls to other mobiles/landlines/other networks, roaming, upgrades etc.  

 Ask groups what a ‘contract’ is. Why is it different from an agreement? What do people need to consider before they sign any contract? What 
might be the risks of signing a contract to make regular payments over a period of time?  

 Draw together the key ideas raised. 
 

Development Activity 1:  

 Divide the class into six groups, with one member of each group acting as a ‘customer’ for a new mobile phone.  Give each group a copy of the 

‘Customer Interview’ sheet. Groups ask their ‘customer’ a series of questions that will enable them to explore exactly what the customer wants 

from a mobile phone and how they intend to use this new phone, in order to identify the features and functions of their customer’s perfect mobile 

phone and tariff.  (Customers should answer for someone of their own age). 

 Give details of three (or more) different mobile phone packages to each group. [If time allows, students can research these for themselves on the 

internet].   

 The group’s task is to identify the best mobile phone, in terms of ‘value for money’ for their customer, balancing the features and functions 
required and the proposed usage against the financial cost.   

 If they recommend a contract, rather than ‘pay as you go’, how much is it likely to cost over its lifetime? If they recommend ‘pay as you go’ what is 
the likely cost over the same period?  

 

Development Activity 2: 

 Ask each group to present their recommendation for their customer to the rest of the class, explaining why they are making this recommendation, 
the costs/benefits and why this recommendation represents value for money for their customer. 

 The six customers say whether they would accept the recommendation of the group. If not, they should explain why they might reject it (this is 
likely to be to do with wanting something that they can’t really afford: heart ruling head!). 
 

Concluding Activity:  Reflection  

 Use the following questions to draw together the learning and provide an opportunity for individual and/or group reflection on the learning: 

 What might the implications be of making a poor or ill-informed choice over a mobile phone contract? 

 How will the learning from this session influence your future purchasing choices?  

 Are there questions you will now ask?  

 Are there risks you feel better able to manage? 
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Year 8 Strand A: Session 6                                                                      Customer Interview 

 

How many calls do you make a month? And 
texts?  Do you make more calls or texts usually? 
 
 

 

Will you use your phone as a camera and an MP3 
player? How important is the quality of these 
functions? 
 

 
 
 
 

Is it important to be able to download apps? 
 
 
 

 

Is what it looks like important? 
 
 
 

 

What’s the maximum you are prepared to pay 
each week/month? 
 
 

 

Are you prepared to take out a contract? If so, 
how long would you be prepared to commit to? 
Is a parent/carer prepared to support this 
contract? 

 

Do you want to use your phone to access the 
internet/ email etc? 
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Year 8 Strand B: Session 8   [Adapted from the Essex SRE Programme, session 8.2.  See Appendix] 

 

Aim of this series of sessions 
 

To consider different levels of intimacy and their consequences; to understand what expectations might be, of 
having a girl/ boyfriend; to explore issues related to sexuality and sexual orientation; to understand ‘readiness’ for 
sex and the benefits of delaying sex; to develop knowledge and skills related to the condom and the pill. 
 

Session 8 objectives 
 

To learn: 

 about different levels of intimacy in relationships, including the factors involved and their consequences, 
as well as the associated feelings; 

 

Learning outcomes 
 

The learners will be able to: 

 describe some of the benefits, risks and consequences of different levels of intimacy; 

 assess the level of intimacy that they think is appropriate at different stages in relationships; 

 understand that intimacy in a relationship should be at an agreed, comfortable level for both partners and 
that it’s possible to be intimate without the risks of penetrative sex; 

 recognise that all of this is applicable to both heterosexual and same-sex couples; 
 

Resources required This session forms part of the Essex Sex and Relationships Education (SRE) Programme (see Appendix).  If not using 
the Essex SRE programme you will need: 

 copy of the ground rules to display; 

 a copy of ‘The things that couples may do at different stages in a relationship’ for each group – a copy of 
this chart for display on the white board could be used when groups feedback; 

 a copy of the ‘Consequences and Feelings’ chart for each group; 

 large (for display) or small sheets of paper and pens for producing the ‘guide book’ 
 

Session outline 

 Share the session objectives and learning outcomes with the group. 

 Remind everyone of the ground rules and make sure they are displayed. 
 

Focusing activity:   Couples 

 Explain that the class will be working in small groups to produce a ‘guide book’ for couples at different stages of their relationship, to help them 
decide on the level of intimacy (how far to go).  Each group will have one couple or ‘chapter’ to work on. 

 Ensure that at least one group is allocated each of the following couples (‘chapters’ in the ‘guide book’): 
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o Flirting/chatting up (not really a couple yet) – Chapter 1 
o Going out for the first time – Chapter 2 
o Been out a few times – Chapter 3 
o Been going out for long time – Chapter 4 
o Just got together at a party – Chapter 5 

 The couples can be listed on the board or distributed to groups on slips of paper. 

 Each group will need a copy of ‘The things that couples may do at different stages in a relationship’. 

 Ask each group to circle all the things (actions/behaviours) they agree it is appropriate (okay) for their couple to do.   There are blanks spaces for 
groups to write things they think of that aren’t already there. 

 Circulate and support, but it is important that the ideas are their own. 

 On completion, check that everyone in the group is happy with it. 
 
Development activity 1:   Consequences and feelings  

 The next step is to think about possible consequences of the actions/behaviours they have selected for their couple, including the feelings involved.  
Each group should decide: 
o What could be the ‘nice’ consequences of doing these things? 
o  What could be the ‘not so nice’ consequences of doing these things? 
o What feelings might the couple experience in this situation? 

 Groups should list the actions/behaviours they have selected for their couple in the first column of the ‘Consequences and Feelings’ chart and use 
the other columns to record the group’s decisions about possible consequences and feelings of the actions/behaviours listed. 

 Groups may need some clarification and support to identify a range of possible physical, social and emotional consequences, but it is important that 
the ideas are their own. 

 Ask groups in couple/chapter order to feedback to the class.  Each group should first feedback the list of things (actions/behaviours) they agreed 
were appropriate for their couple and then the possible ‘nice’ consequences, ‘not nice’ consequences and feelings the couple might experience in 
this situation.  The list of things identified could be highlighted on the whiteboard as groups feed back. 

 Ask the rest of the class for their comments after each group feedback: 
o Do they agree with the list selected for this couple? 
o What might they not have chosen?  Why do they think these actions/behaviours are not okay for this situation? 
o  What would they add? 
o Do they agree with the possible consequences and feelings? 
o Would these things be the same for a same sex couple as for a heterosexual couple? 

 Key points which may emerge or need prompting include: 
o The same actions/behaviours have the potential for ‘nice’ and ‘not nice’ consequences, so what makes the difference? 
o ‘Nice’ consequences are more likely when both people feel the same about the actions. 
o Talking and respecting each other are important if both people are to feel comfortable. 
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o Feelings can be mixed, for example being anxious and excited at the same time.  
o ‘Not nice’ consequences not only include risks such as STIs (which can also be spread by oral sex) or pregnancy, but also emotional risks such as 

getting hurt, hurting the other person, losing a friend. 
o It is not always okay to do what we want to do – an opportunity to highlight cultural values, the law and underage sex, etc. 
o The risks of rushing into some actions and the advantages of delaying. 
o The concept of ‘being ready’ for sex – what it means and the advantages of waiting until then. 

 Issues related to specific ‘couples’ which may emerge or need prompting include: 
o Flirting/chatting up (not really a couple yet) – fear of rejection; the things that make people attracted to each other; how you know if someone 

likes you. 
o Going out for the first time – potential disappointment; how anyone knows what is expected of them; the difference between being friends and 

being boyfriend/girlfriend. 
o Been out a few times – the risk of going further than they really want to keep the relationship going; saying things they aren’t sure they mean, 

like ‘I love you’ 
o Been going out for long time – what we mean by a ‘long time’; making assumptions about how far couples who have been going out a ‘long 

time’ should go in physical intimacy and the pressure it creates; the idea of an enjoyable intimate relationship without sexual intercourse; being 
in love with someone doesn’t mean you have to have sexual intercourse with them or anything else you are not happy with! 

o Just got together at a party – how this might be different from the couple ‘Going out for the first time’; the influence of alcohol and/or drugs. 

 Ask the groups to quickly look at the list of things (actions/behaviours) they selected for their couple and decide whether there is anything they 
would like to change in the light of discussion. 

 Quickly take any feedback regarding changes. 
 

Development activity 2:   Writing the ‘guide book’ – [if time allows or set as an extension activity] 

 Each group can now write the chapter for their couple of the ‘guide book’. 

 Ask each group to write the chapter number and title (their couple) on the paper and then list as ‘bullet points’ the key points or ‘tips’ for their 
chapter. 

 Invite each group to feed back briefly on their ideas.  Chapters written on large sheets can be displayed and points highlighted. 
 

Reflection and conclusion: 

 The following prompts can be used for personal reflection: 
o How useful do you think their ‘Guide to Relationships and Sex’ would be for other teenagers? 
o Has anything been useful to them personally? (They may not wish to share this but should be given time to reflect on it.) 

 Reiterate key issues and thank students for their contributions. 
 

Note on assessment: 
The group tasks, feedback and written work provide opportunities for teacher- and/or self- assessment.  You could use relevant extracts from the 

‘Progression frameworks for planning and assessment in PSHE education’ to make judgements about whether learners are working towards, at or beyond the 
intended outcomes. 
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Year 8 Strand B: Session 8:    Ground rules 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Ground Rules 

No personal comments/questions. 

No put downs. 

Listen to each other. 
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Year 8 Strand B: Session 8:          The things that couples may do at different stages in a relationship 
 

 

Things (actions/behaviours) couples may do at different stages in a relationship 

Make eye contact Have sexual 

intercourse 

Tell personal things Kiss with tongues Take off their 

clothes  

Quick hug 

Quick kiss Be in a bedroom 

together 

Put arms round 

shoulder 

Smile at the other 

person 

Long cuddle Oral sex 

Hold hands Touch/stroke hair  Touch inside 

underwear 

Make jokes Longer kisses – no 

tongues  

Start a 

conversation 

Give the other 

person their mobile 

number 

Sit next to the 

other person at 

lunch 

Give them a 

compliment  

Touch girl’s breast 

inside cloths 

Ask the other 

person to dance 

Be alone together 

Introduce to family Put arm around 

waist 

Touch bottom 

outside clothes 

Touch boy’s chest 

outside clothes 

Touch boy’s chest 

inside clothes 

Touch girl’s breast 

outside clothes 

Dance with the 

other person 

Ask the other 

person to go out 

Give the other 

person a present 

Phone the other 

person 

Tell the other 

person they love 

them 

Tell the other 

person they fancy 

them 

Ask for their mobile 

number 

Text images to the 

other person 

Put hand on leg Put hand on arm   
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Year 8 Strand B: Session 8:                              Consequences and feelings 
 

 

 

Things the couple 

may do. 

‘Nice’ consequences. ‘Not nice’ 

consequences. 

Feelings the couple 

might experience. 
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Year 8 Strand C: Session 5    [Adapted from Health for Life 11-14, session K16. See Appendix] 
 

Aim of this series of 
sessions 

To understand risk within the context of personal safety, especially road safety. 

 

Session 5 objectives 
 

To learn:  

 about road safety; 

 how to manage risk when on the road; 

 

Learning outcomes 
 

The learners will be able to: 

 explain why young people are particularly at risk on the road; 

 recognise different types of behaviour that could increase their chances of having an accident on the road; 

 analyse the wider effects of road accidents on those other than the victim; 

 explain strategies to manage the risk when on the road; 

 

Resources required  Copies of the four sheets entitled ‘Liam’, ‘Alice’, ‘Sara’ and ‘Ryan’ – enough for one of each per small group (see 
below). 

 Flip chart paper and marker pens. 
 

To the teacher 
This session places a strong emphasis on road safety.  People are rightly worried about issues such as HIV, drug misuse and alcohol misuse, but young 

people are very vulnerable to injury and death from road accidents. There may be neurological reasons for adolescents being particularly ‘at risk’. Many 

teenagers are simply distracted by other things and fail to notice the threat. Some take risks that a younger or older person might not take.  This session 

looks at a number of incidents and could be used to trigger a wider discussion. It isn’t necessarily the skills of crossing a road we need to emphasise; it is 

remembering to focus attention on managing the risks. 

This session introduces two important concepts: ‘up time’ and ‘down time’. Up time is when we are present in the real world; we are noticing what is going 

on around us.  Down time is when we are ‘inside our heads’, thinking about something.  Many accidents happen when we are in down time; people say ‘you 

weren’t paying attention’. 

This session looks at four different issues: being distracted; being in ‘down time’; going with the group; and playing ‘chicken’. It also raises the issue of how 

many other people’s lives are damaged by a single accident with apparently only one victim.     

[You may wish to change the characters’ names before printing the materials if members of the class have the same name.] 
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Session outline 
 
Focusing activity: 

 Introduce the session: Did you know that three quarters of all accidental deaths of young people happen on the roads?  Many are made by drivers 
making a mistake but many happen because people don’t take enough care when near roads.  The purpose of this session is to think about some of 
the risks. 

 Read (or ask a volunteer to read) the conversations to the class: 

 

Josh, Kirsty, Sara and Joe were walking home together. 

‘Did you hear about Liam?’ Joe asked 

‘What?’  

‘He got run over.’ 

‘What happened?’  

‘He was out with his mates when he saw Megan over the other side of the road.  Seems he just walked out without thinking….’ 

‘That’s horrible, will he be okay?  It reminds me of Alice, someone my brother knew.  She got hit by a car and got pretty smashed up.  She was listening to 

music through headphones and just didn’t seem to be concentrating.  She walked straight out in front of a car.’  Kirsty said 

Sara was really quiet then she said, ‘I got a real scare once.  I was out with some friends and we were crossing the main road.  The cars just kept going by 

really fast and we couldn’t be bothered to walk to the pedestrian crossing.  Anyway there was a gap in the traffic but I thought it was too small to chance.  

All my mates ran across and I hesitated, but they had all gone so I did too.  I nearly got killed.  A car’s mirror caught my bag and pulled it off my shoulder.  If 

the strap hadn’t broken it would have pulled me into the wheels.  

‘My mother hit someone once in her car.’ Joe said.  ‘His name was Ryan.  Turned out he was part of a group playing ‘chicken’, you know, see how close you 
can get without being run over. Anyway he ran out straight in front of my mum.  He wasn’t badly hurt but mum couldn’t drive for nearly a year she was so 
upset.’ 
 

 Explain that many of us worry about all sorts of risks: plane crashes, getting mugged, getting the latest disease. Actually it’s often things we are 

really familiar with and that we don’t worry about at all that cause us problems. 

 Ask the group what other things young people do that might cause them to have road accidents.  Look for: 

o messing about with your friends and getting distracted; 

o crossing roads in risky places; 

o taking chances 

o playing football in the street; 

o having drunk alcohol or used drugs and not being able to judge speed or distance; 
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o wearing dark clothes at night, especially if there is no pavement; 

 
Development Activity 1:  

 Divide the class into small groups and ask them to think about the four incidents in the scenario above.   Ask them to discuss what the incidents 

have in common and how they are different. 

 Ask the groups to feedback their ideas. Look for: 

o Liam was focusing on the wrong thing; 

o Alice’s attention was inside her own head; 

o Sara went with the crowd; 

o Ryan was playing a game. 

 Give each group a copy of each of the four sheets entitled ‘Liam’, ‘Alice’, ‘Sara’ and ‘Ryan’.  Ask them to discuss the questions on each sheet and 

note down their ideas in the thought bubbles. 

 Invite feedback on the questions about Liam – afterwards draw out the point that our brains are only able to focus on a small number of things at 

one time. When we are crossing the road we need to focus all our attention on that. 

 Invite feedback about Alice – afterwards talk about ‘up time’ and ‘down time’. Up time is when you are noticing what is happening around you.  

Down time is when you are inside your head thinking about something else (sometimes we call it being “miles away”). When we are in down time, 

we are not concentrating on the world around us.  Many accidents happen when we are in down time.  Music is good for helping us relax but it can 

also make us go into down time. 

 On the question of the risks of listening to music through headphones in the street, apart from putting you into down time, the learners should 

suggest that it makes it much harder to hear traffic or people calling out to you.  Other things someone might be doing that could cause them to do 

what Alice did would include talking or texting on a mobile phone, or even talking to someone they’re walking with. 

 Invite feedback on Sara’s situation and explore these additional questions: How easy is it to be the odd one out? How easy would it be to walk to 

the crossing when everyone else is crossing the road at a place you feel unsure about? 

 Invite feedback on the questions about Ryan (and Joe’s mum) then extend the discussion by asking: What could have happened if Joe’s mum 

needed to drive for her work? Is the person who is injured in an accident the only one who is hurt? 

 
Development Activity 2:  [If time is short this activity could be replaced with a whole-class discussion covering the same questions] 

 Give each group a sheet of flip chart paper and marker pens.  

 Ask each group to draw a ‘spider gram’ of the people who could be affected in any way by an accident.  For example, effects include loss of 

confidence in driving or loss of work for the driver, upset parents, family and friends of the casualty, emotional trauma to witnesses of the accident 

etc. 
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 Ask the groups to circulate around the room and look at each other’s spider grams – have they come up with the same ideas? Did any groups think 

of things they hadn’t thought of? Do they disagree with anything another group has put? 

 
Concluding Activity:  Reflection  

 Ask the learners to notice for the rest of the day when they are in up time and when they are in down time.  They can also look around them at 

other people and think about whether they are in up or down time. 

 Ask the learners to imagine them selves approaching a road, see it in their mind’s eye and think about being in up time. 

 If they were now asked to give one message about road safety to other people of their age, what would it be? 

 

Assessment opportunities: 

 Questioning and feedback are central to Assessment for Learning. Through questions we find out what learners know, understand, believe and can 

do. We can also correct misconceptions and can adjust our teaching accordingly.  This session offers many good opportunities for this.   

 The session also offers a starting point for a research project on road safety or work to contribute to a school website. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



©PSHE Association 2011    117 

 

Year 8 Strand C: Session 5       Liam 

‘He was out with his mates when he saw Megan over the other side of the road. 

Seems he just walked out without thinking….’ 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

Why do you think Liam did what he did?  

 

Was he really stupid to walk into the road like that? 

 

Could that ever happen to us? 

 

What might make us do that? 
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Year 8 Strand C: Session 5       Alice 

 

‘She got hit by a car and got pretty smashed up.  She was listening to music through headphones and just didn’t seem to 

be concentrating.  She walked straight out in front of a car.’   
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

Why do you think Alice walked in front of the car?  

 

What are the risks associated with listening to music 

through headphones in the street? 

 

Other than listening to music, what else might someone be 

doing that could lead them to behave as Alice did? 
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Year 8 Strand C: Session 5       Sara 

 

‘All my mates ran across and I hesitated, but they had all gone so I did too.  I nearly got killed.’  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

Why didn’t they all just wait for a bigger gap 

or walk to the crossing?  

 

If Sara was unsure about the place they were trying 

to cross, why didn’t she walk to the crossing anyway? 

 

What does it feel like when you’re in a group and everyone else 

does something you’re not sure about? 
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Year 8 Strand C: Session 5       Ryan 

 

‘Turned out he was part of a group playing ‘chicken’, you know, see how close you can get without being run over. 

Anyway he ran out straight in front of my mum.’ 

   
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

Why might people do this sort of thing?  

 

Is this an ‘accident’? How is this different from the 

other situations? 

 

How do we feel about Ryan and his friends? 

 

Joe’s mum knows it wasn’t her fault, so 

why did it affect her so badly? 
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Year 9 Strand A: Session 6      [Adapted from Ways & Choices lesson 3, available from www.cegnet.co.uk. See Appendix] 

 

Aim of this series of 
sessions 
 

To develop learners’ understanding of the causes of change in the labour market and the availability of jobs locally. 

 

Session 6 objectives 
 

To learn:  

 about changes in the labour market; 

 about the local labour market and how to research it; 

 

Learning outcomes 
 

The learners will be able to: 

 understand that job titles are changing and can be confusing; 

 explain some of the causes of change in the labour market; 

 research and investigate the local labour market; 

 understand the structure of their local labour market; 
 

Resources required  Local labour market information, e.g. local newspapers, directories. 

 Copies of the following resource sheets (see below): 

 ‘What on earth? – weird job titles!’ 

 ‘Change, change, change’ cards. 

 

To the teacher 

 Learners will need access to the internet and local labour market information, e.g. local newspapers, directories. 

 Resource sheets are also available in interactive versions from http://www.cegnet.co.uk/thumbnails.asp?community=1&section=1 : 

 Read the ‘Background Notes’ to the activities. 

 Adapt the activities and resources to suit your learners and time available as necessary. 
 

Session outline 
Share the session objectives and learning outcomes with the group.   
 
Focusing Activity: 

 Brainstorm sources of employment locally.  Ask the class to say what jobs people they know who live locally do. Write these on the board – does 

http://www.cegnet.co.uk/
http://www.cegnet.co.uk/thumbnails.asp?community=1&section=1
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this indicate anything about the local employment categories (for example, is there a high proportion of people working in one sector such as 
manufacturing, agriculture, retail?) Draw out the link between the nature of the local region (rural/industrial/inner city/’commuter belt’) and the 
types of jobs they have identified. 

 In 2009 it was predicted that the following jobs would be amongst the top ten fastest growing jobs nationally that year: environmental consultant; 

cosmetologist (Botox and fillers expert!); teacher; counsellor.  Brainstorm why learners think these jobs are increasing in numbers. 

 

Development Activity 1: [This can be omitted if time is short] 

 Ask learners to complete the ‘What on earth? – weird job titles!’ activity sheet in pairs or small groups. Discuss their answers.  

 
Development Activity 2: 

 This activity explores some of the reasons why the job market is always changing.  

 Divide the class into 6 groups. Give each group two of the cards from the ‘Change, change, change’ sheet.  Ask learners to suggest what jobs would 
increase in availability, decrease, or be created (totally new jobs) by the changes on the cards. Discuss their suggestions. [See ‘Background Notes’] 

 Draw out the point that many factors can cause jobs to change including: 

o political changes, e.g. a policy that everyone has to have the flu jab means we would need more nurses 
o economic changes, e.g. a recession means that people would not spend money on non-essential services and goods such as paying for a 

photographer for a wedding 
o social changes, e.g. people living longer means we need more care workers 
o technological changes, e.g. the sending of emails and texts instead of letters means that we need fewer postal workers 

 The ‘Background Notes’ include an article on current skills shortages in the employment market (in 2011). This can be used to illustrate how 
changes to the economy and law have led to skills shortages in different sectors. 

 

Development Activity 3: 

 Using local sources (e.g. newspapers), the internet and their own knowledge, learners produce a poster to illustrate the local labour market. They 
can do this in their own style or use the ‘World of work in…..’ template (3.3) available from 
http://www.cegnet.co.uk/thumbnails.asp?community=1&section=1. Posters can be displayed using the market stall technique (half of the class 
stand in pairs by their posters (stall) and tell all the people who visit their stall (the other half of the class) what they have found out. The group that 
are not stall holders visit all the stalls to ask questions).  [This could be set as a homework task either in groups or as individuals, if time is short]. 

 

Concluding Activity:  Reflection:  

 Review and summarise the main learning points.  The following questions might be useful: 
o Can you summarise the four main factors that cause job change? 

o How important would your job title be to you? 

http://msn.careerbuilder.co.uk/jobs/keyword/environmental%20consultant/
http://msn.careerbuilder.co.uk/jobs/keyword/cosmetologist/
http://msn.careerbuilder.co.uk/jobs/keyword/teaching/
http://www.cegnet.co.uk/thumbnails.asp?community=1&section=1
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o What other aspects of your job would be more important to you? (Job satisfaction/salary/ travelling distance/responsibility?) 

o Would you be prepared to move to another region or another country if there were no opportunities locally to pursue your chosen career, or if 
you couldn’t find a job locally? 

 
Assessment Opportunities: 

 Questioning and feedback are central to Assessment for Learning. Through questions we find out what learners know, understand, believe and can 
do. We can also correct misconceptions and can adjust our teaching accordingly.  The Starter Activity and Concluding Activity offer good 
opportunities for this.   

 Peer-assessment: Discuss with learners the criteria they could use to assess the world of work posters that they have produced. Ask them to use 
these criteria when they are visiting each other’s stalls and afterwards to give feedback to the stallholders on what they did well.  Agree the success 
criteria before groups produce their posters. 

 
Tips, Extension Ideas and Links: 

 Learners could think up more ‘Change, change, change’ scenarios and swap them with a partner to then brainstorm how jobs would be affected 

 Ask learners for homework to find five intriguing job titles by looking in newspapers, using the internet or asking family and friends. In the next 
lesson, everyone has to guess what the job is really about!  

 
Links:  

For latest Office for National Statistics official data on labour markets in your region: 

https://www.nomisweb.co.uk  

For some general LMI updates 

http://www.prospects.ac.uk/cms/ShowPage/Home_page/Labour_market_information/p!efeXak 

 

 

 

 

 

 

 

 

 

 

 

https://www.nomisweb.co.uk/
http://www.prospects.ac.uk/cms/ShowPage/Home_page/Labour_market_information/p!efeXak
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Year 9 Strand A: Session 6                                 Background Notes 
 

Skills and talent shortages (Article from www.careerbuilder.co.uk)   
According to the latest Recruitment & Employment Confederation (REC) and KPMG Report on Jobs both permanent placements and temp billings were on 

the rise, and so are skills shortages. "As the jobs market grows, skills and talent shortages are starting to emerge," says Kevin Green, Chief Executive of the 

REC. "Changes to immigration policy could exacerbate these shortages in the short-term, so we need to build pipelines into growth sectors through better 

support and guidance to job-seekers and a targeted skills agenda." He also mentioned job categories that are already in short supply, including HGV drivers, 

engineers, IT specialists and chefs.  

So which sectors are growing and where are workers needed in 2011?  

IT specialists 
Many IT departments plan to increase staff numbers in 2011. As reported by V3.co.uk, demand for new staff will be fuelled by growing IT areas 
such as project management, database administration and design, business intelligence, PC and technical support, cloud and software-as-a-
service systems, network administration, virtualisation and security. However, it is possible that qualified staff will be hard to find. The IT 
sector is forecast to grow at an annual rate of 5.1% to 2015 and will drive employment growth, creating an additional 93,000 jobs by 2015, 
according to the latest Business Services Prospects report by economics consultancy the Centre for Economics and Business Research.  

Engineers 
According to a report by the Engineering Employers Federation (EEF), manufacturing in the UK is growing at its fastest pace since 1994. This 
growth will also lead to an increasing number of engineering jobs. Engineering is also a sector where employee skills shortages are being seen 
at the moment. According to Roger Tweedy, the REC's director of research, confidence is slowly increasing among private sector companies, 
but he warned that the government needs to focus on developing the skills needed within the UK. 

Healthcare professionals 
With the cap on immigration recently announced by the government, the UK healthcare sector is facing a severe skills shortage. Kate 
Bleasdale, executive vice chairman of medical staffing specialist Healthcare Locums, told the Recruiter that the UK is in dire need of many 
highly skilled professionals such as specialist nurses and midwives, radiographers, physiotherapists, qualified social workers and doctors of all 
grades and specialties. 

Chefs 
The new immigration ruling is also causing skills shortages in the UK restaurant sector. According to BigHospitality, especially the UK's 13,000 

http://www.careerbuilder.co.uk/jobs/keyword/IT/
http://www.careerbuilder.co.uk/jobs/keyword/IT/
http://www.careerbuilder.co.uk/jobs/keyword/engineer/
http://www.careerbuilder.co.uk/jobs/keyword/engineer/
http://www.careerbuilder.co.uk/jobs/keyword/healthcare/
http://www.careerbuilder.co.uk/jobs/keyword/healthcare/
http://www.careerbuilder.co.uk/jobs/keyword/chef/
http://www.careerbuilder.co.uk/jobs/keyword/chef/
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ethnic restaurants are suffering because they rely heavily on chefs from outside Europe. "At a time when UK hospitality is faced with a unique 
line up of events, like the 2012 Olympics, we need to make sure that the necessary talent is available to secure growth for the industry", said 
Suzanne Letting, Chair of REC Hospitality, to BigHospitality.  

HGV drivers 
With the economic recovery, the demand of qualified drivers is growing in the UK but they are hard to find. According to Click Liverpool, the 
number of qualified Heavy Goods Vehicle (HGV) drivers has reached an all time low in Liverpool. Across the UK, the shortage of drivers is 
believed to have hit the 100,000 mark in the last 12 months. The Abeceder reports about new figures that have revealed 60 per cent of all road 
haulage companies are struggling to fill vacancies, while the top 100 biggest companies are suffering even more with 72 per cent having a 
severe shortage of drivers. 

Sales Professionals 
According to a survey by PricewaterhouseCoopers (PwC), almost a third of UK companies are planning to hire more staff over the coming 12 
months. This includes sales jobs in a number of sectors, as reported by BMS. The Sales Director also quotes recent data published by Orange, 
which indicate that 26 per cent of small to medium-sized firms, including those in the sales recruitment sector, will increase their staff in the 
next 12 months. 
 

 

Answers to ‘What on earth? – weird job titles!’ (see sheet below). 
 Space consultant (estate agent) 

 Ambient replenishment controller (shelf stacker) 

 Revenue protection officer (ticket inspector) 

 Foot health gain facilitator (chiropodist) 

 Head of verbal communications (secretary) 

 Technical horticultural maintenance officer (gardener) 

 Flueologist (chimney sweep) 

 Dispatch services facilitator (post room worker) 

 Head of services, infrastructure and procurement (caretaker) 
 
 
 
 
 
 

http://www.careerbuilder.co.uk/jobs/keyword/driver/
http://www.careerbuilder.co.uk/jobs/keyword/driver/
http://www.careerbuilder.co.uk/jobs/keyword/sales/
http://www.careerbuilder.co.uk/jobs/keyword/sales/
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Suggestions for the ‘Change, change, change’ exercise (see sheet below) 
 

 

Change Jobs that might increase in 

numbers 

Jobs that might decrease in 

numbers 

 

A mobile phone that never needs 

recharging 

Mobile phone designers Phone charger makers 

A ban on owning second homes 

 

Holiday reps and travel agents 

since people couldn’t go to their 

own holiday homes 

Cleaners, estate agents, 

furniture shop workers 

It becomes compulsory to learn to 

speak French 

French teachers and trainers, 

translators, writers, website 

designers 

Other language teachers 

because people might not have 

time to learn another language! 

80% of all people work from home Computer sales people, IT 

technicians, tax advisers, social 

networking site designers 

Train drivers, motorway service 

station workers, taxi drivers, 

bus drivers, civil engineers who 

design roads 

A ban on eating meat 

 

Dieticians, food technicians, 

chefs, vegetarian food writers 

and café owners 

Butchers, some farmers, food 

factory workers, abattoir 

workers, vets 

Education until age 21 becomes 

compulsory for everyone  

Lecturers/teachers, builders, 

cleaners, chefs, advisers, 

writers, book shop workers  

None? 

A new drug that means you never 

need to clean your teeth! 

Advertising executives, 

chemists, pharmacists  

Dentists, toothbrush designers, 

toothpaste manufacturers 

The law changes so people can get 

married at 14! 

Estate agents, solicitors, 

marriage officials (e.g. clergy 

and registrars), hotel and 

restaurant workers 

None? 
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Virtual driving tests replace driving 

tests on the road 

Test designers, website 

designers 

 

Driving instructors and testers 

Paper is so expensive that recycling 

becomes compulsory 

Advertising executives, 

environmental consultants, 

scientists, recycling centre 

workers, paper factory workers 

Foresters, lumberjacks, 

chemical engineers 

Surgeries open 24/7 

 

Doctors, nurses, receptionists, 

health visitors, pharmacists 

Accident and emergency 

doctors and nurses, para-

medical staff 
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Year 9 Strand A: Session 6                What on earth? – Weird job titles!   
Some years ago, a national survey found that many people would rather have a grander job title than a pay rise. Unfortunately, this makes it 
more difficult for us to know what the job is!     Source: www.plainenglish.co.uk 

Here are some real jobs spotted in newspapers and on the internet! 

Modern job title Don’t worry it just means a . . . 

Space consultant  

Ambient replenishment controller  

Revenue protection officer  

Foot health gain facilitator  

Head of verbal communications  

Technical horticultural maintenance officer  

Flueologist  

Dispatch services facilitator  

Head of services, infrastructure  
and procurement 

 

 

 

 

 

http://www.plainenglish.co.uk/
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Year 9 Strand A: Session 6       ‘Change, change, change’ cards    

A mobile phone that never 

needs recharging 

A ban on owning second 

homes 

It becomes compulsory to 

learn to speak French 

 

80% of all people work from 

home 
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A ban on eating meat 

Education until age 21 

becomes compulsory for 

everyone 

A new drug that means you 

never need to clean your 

teeth! 

The law changes so people 

can get married at 14! 
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Virtual driving tests replace 

driving tests on the road 

Paper is so expensive that 

recycling becomes compulsory 

Doctors’ surgeries open 24/7 
Holidays in space become 

affordable 



©PSHE Association 2011    132 

 

Year 9 Strand B: Session 12   [Adapted from the Essex SRE Programme, session 9.5. See Appendix] 
 

Aim of this series of sessions 
 

To explore sexual pressure and the way young people might respond to that. 

Session 12 objectives 
 

To learn: 

 about the thoughts and feelings young people have about starting sex and going to get contraception; 

 how to manage the pressures to start having sex; 

 what it means to be ‘ready’ for sex; 

 

Learning outcomes 
 

The learners will be able to: 

 empathise with the range of conflicting thoughts and feelings that young people have about starting sex; 

 identify how the pressures to start having sex may vary for boys and girls; 

 recognise how easy it can be to be pressured into having sex that neither partner really wants; 

 confirm the advantages of delaying sex and decide whether they are ‘ready for sex’; 

 

Resources required The session is based on the ‘Pressure Cooker’ activity from the Delay training programme and also forms part of 
The Essex SRE Programme (see Appendix: Resources). 

 copy of the ground rules to display 

 space in the classroom for the class to form two lines no more than a meter apart 

 the two scenarios ‘Jen’ and ‘Darren’ either as a poster or on the white board 

 ‘Ready to Roll’ checklist as handout or for display on white board 
 

Session outline 

 Share the session objectives and learning outcomes with the group. 

 Remind everyone of the importance of the ground rules and make sure they are displayed. 
 
Focusing activity: Setting up the ‘Pressure Cooker’ and introducing ‘Jen’ 

 Ask the class to stand up to form two equal lines, facing each other no more than a meter apart. 

 Display the first scenario ‘Jen’ and read it out: 
  
‘Jen is 13. She comes to a young people’s clinic to get the pill. 
Her boyfriend, 15, who she has been going out with for 3 weeks has told her he’ll have to find someone else if she won’t have sex.’ 



©PSHE Association 2011    133 

 

 Ask everyone to think on their own for a moment about all the things Jen may be feeling, thinking, wondering, anxious about – everything that may 
be going through her mind as she comes into the clinic.  

 
Development activity 1: Jen’s inner thoughts and feelings. 

 Explain that you are going to ‘be Jen’ and the class are going to be her inner thoughts and feelings.  As you walk between the two lines (the 
‘pressure cooker’) they should say something that Jen is thinking or feeling. 

 They should take it in turns to speak, so thoughts and feelings zigzag across the lines as you walk slowly through.   

 As Jen’s thoughts and feelings they need to speak in the first person.  It might be helpful to model it ‘I wonder if…’, 'I feel so…’, ‘Am I the only one 
who…’ etc.   

 It doesn’t matter if someone else has already said what they planned to say. 

 Explain that when you get to the bottom of the lines you are going to turn and come back up, so they can say something else – another thought or 
feeling.  If they can’t think of anything else it is okay to repeat what they said the first time. 

 Emphasise again before you start that it is Jen’s thoughts and feeling – not our own. 

 Now walk slowly through the ‘pressure cooker’, allowing time for each person to speak.  Pause at the end then walk slowly back again allowing time 
for people to speak. 

 When you reach the end allow a few moments for the class to absorb what has happened before opening up discussion: 
o What do you think about that? 
o What did you notice about the sorts of thoughts and feelings that Jen had? 
o How do you feel about that? 

 There will probably be lots of feelings – sadness, upset, concern and empathy for Jen’s situation. 

 Points that may emerge or need prompting include: 
o Little mention of pleasure or desire to have sex, simply the pressure to ‘do it’ and keep her boyfriend. 
o Strong sense of Jen’s isolation and lack of anyone to talk to. 
o Little mention of Jen’s right, for example, to make her own choices for herself rather than giving in to the needs of others. 

 Finally ask everyone to think of just of one thing that they would like to say to Jen to relieve the pressure she is feeling. 

 Walk down the line just one more time so that everyone has the chance to say it and be part of the solution. 
 
Development activity 2: Darren’s inner thoughts and feelings 

 Put up Darren’s scenario and repeat the pressure cooker activity.  This time you are going to be Darren.  As you walk between the two lines 
students should say something that Darren is thinking or feeling. 

 The activity proceeds in the same way.  This time the points that emerge are likely to include some of the following: 
o The many pressures Darren is feeling to prove his masculinity. 
o Perhaps his doubts about his sexuality. 
o A major ‘motivator’ is wanting to tell his friends. 
o The pressure he is feeling to perform – and perhaps fears that he might not be able to. 
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o Again, there may be little reference in his thoughts and feelings to love, desire, intimacy or pleasure – often very little indication that he actually 
wants to have sex. 

 Finally, ask everyone to think of just one thing that they would like to say to Darren to relieve the pressure he is feeling. 

 Walk down the lines one last time so that everyone has the opportunity to say what they want to say to relieve the pressure. 

 Before students sit down, debrief them quickly in case the activity has stirred up strong identification with Jen or Darren.  For example tell them we 
are going to get out of Jen and Darren’s heads and return to being ourselves here and now.  Ask them to turn to the person next to them and tell 
them their name and the month of their birthday/what they had for breakfast or some other not too personal thing. 

 
Concluding activity: Pulling it all together 

 This section draws together the learning and gives an opportunity for individual and/or group reflection on the learning and for assessment. 

 Put Jen and Darren’s scenarios side by side and ask the class whether they notice anything about the two.  They usually suggest without any 
prompting that Jen and Darren may well be a couple – likely to end up having sex that neither really wants, in order to meet completely different 
needs. 

 Ask the class what the things that Jen and Darren were thinking and feeling tell us.  Spend time discussing and highlighting key issues, for example: 
o The different pressures and anxieties for boys and girls. 
o For both of them, most of their thoughts and feelings are about anxieties and fears – very few, if any, are about pleasure. 
o It important to recognise that boys are under pressure too – however empathising with Darren should not detract from giving proper attention 

to Jen’s predicament. 
o Darren is under huge pressure, but simply passing this on to Jen is no solution - it is not okay.  It is the pressure itself that needs to be addressed 

and challenged. 

 Finish the session by using the ‘Ready to Roll’ checklist, which many advisers are giving to young people to help them decide for themselves 
whether they are genuinely ready for sex, rather than fitting in with other people’s agendas and pressures.  The class may have used the checklist in 
Year 8 (Strand B session 11). 

 Ask the boys to use the ‘Ready to Roll’ checklist to decide whether Jen was ready for sex and the girls to decide whether Darren was ready for sex.  
Then take a vote by a show of hands: 
o How many girls think Darren was really ready for sex? 
o How many boys think Jen was really ready for sex? 

 The vote should be fairly conclusive that neither was really ready.   

 Ask the class where Jen and Darren could have got some help/advice/someone to talk to if they went to this school.  Take the opportunity to 
highlight details, for example school nurse, local clinic etc. 

 The following prompts can be used for personal reflection or in a whole group plenary: 
o One thing/Things I Know now that I didn’t know before … 
o I want/need to find out more about … 
o This session has made me think about … 
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A note about assessment: 
This lesson offers opportunities for assessment for and of learning, through self-, peer- and teacher-assessment.  
 
Questioning and feedback are central to Assessment for Learning. Through questions we find out what learners know, understand, believe and can do. We 
can also correct misconceptions and can adjust our teaching accordingly.  The two development activities and concluding activity offer good opportunities 
for this.   
 
The session also offers a good opportunity for assessment of the learners’ understanding of the pressures on young people in Jen and Darren’s situations 
and where they are asked to identify something positive to say to Jen and then Darren could offer an insight into their understanding of strategies for not 
being pressured.  You might assess this informally during the activities, or more formally – perhaps writing a letter to Jen or Darren, or scripting a 
conversation giving advice to them, or a conversation between Jen and Darren. You could use relevant extracts from the ‘Progression frameworks for 
planning and assessment in PSHE education’ to make judgements about whether learners are working towards, at or beyond the intended outcomes. 
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Year 9 Strand B: Session 12    Scenarios  
 

 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 

Jen is 13. 

She comes to the youth clinic to get the pill. 

Her boyfriend, 15, who she has been going out with for 3 

weeks, has told her he’ll have to find someone else if she 

won’t have sex. 

Darren is 15. 

All his friends say they have had sex and he’s tired of being 

called a gay. 

So he is going to shag a girl before he is 16 next month. 
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Year 9 Strand B: Session 12    Ready to roll checklist  

 

Ready to Roll?  Or not just yet? 
  You feel you could say no if you wanted to but still want to do it 

  You can have fun together without anything sexual involved 

  You each want it for yourself, not for the other person or to fit in with friends or 
others’ expectations of you 

  Nobody’s forcing you, pressuring you or coercing you 

  You have discussed using condoms and contraception, and agreed what happens 
next and whether or not to tell your friends afterwards - as well as talking about 
the ‘what if?’ implications of pregnancy. 

 
You probably won’t be ready for sex until you can tick all these boxes… but remember even 
once you are ready – it still doesn’t mean you have to! 
Remember too that just because you’ve already had sex it doesn’t mean you have to again – 
you can take some time out. 
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Year 9 Strand B: Session 12    Ground rules  
 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Ground Rules: 

No personal comments/questions. 

No put downs. 

Listen to each other. 
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Year 9 Strand C: Session 6    [Adapted from Real Health for Real Lives 13-14, session 2.7. See Appendix] 
 

Aim of this series of 
sessions 

To expand the learners’ concept of a healthy lifestyle, including achieving a balance between work, leisure and exercise, 

reducing their risk of infections and healthy eating; to understand the nature of eating disorders and accessing help. 

 

Session 6 objectives 
 

To learn:  

 about healthy eating and the difference between a balanced diet and dieting; 

 

Learning outcomes 
 

The learners will be able to: 

 identify the components of a healthy diet; 

 explain the difference between a ‘balanced diet’ and ‘dieting’; 

 assess how balanced their own diet is; 

 identify any changes they would like to make to their diet; 

 

Resources required  ‘Body Mass Information sheet’. 

 Flip chart paper and marker pens (enough for one per small group). 

 Blutack ™. 

 ‘Personal Reflection’ sheet (one per person) (See sheets below). 
 

To the teacher 
Once again we visit our recurring theme of balance.  A healthy, balanced diet in the developing years is especially important to grow a healthy body that will 

last you, literally, for a lifetime.  Diet, dieting and body image are highly sensitive issues and any sessions exploring these need very careful planning.  What 

is offered below is intended, as always, only as a possible structure.   

 

Despite the nation’s justifiable concern over young people and obesity and the long term consequences to the future health of our nation, we also don’t 

want a population of young people who are unnaturally thin or perhaps even worse; use a lifetime of dieting to bounce between overweight and 

underweight.  The desire to diet in young people often has little to do with ‘health’ but with appearance, comparison to media defined images of 

‘attractiveness’ and the subsequent self esteem, or lack of self-esteem this comparison can bring.   

 

A huge fashion industry, slimming industry, fast food industry, growing ‘health and fitness’ and an increasing cosmetic surgery industry, transmitted 

through an international media industry, combine to create a very complex and potentially destructive mix.  Many of us literally bounce around between 

them, changing our lifestyles, or at least our intended lifestyles, as their messages and the subsequent insecurity, anxiety or guilt impact on us.   
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Instead of seeing ‘health’ and ‘attraction’ as a rich or even infinite mix, we are in danger of creating a ‘beautiful people’ and ‘the onlookers’ as two groups: 

you are ‘in’ or ‘out’.   If we add into this mix adolescents’ lack of experience, need (in many cases) to feel accepted by peers and drive to hopefully attract a 

partner, it is little short of a miracle that most of us make it past adolescence at all.  

 

In reality, schools can only play a small part in addressing all this through the taught PSHE education programme.  We can alert young people and help them 

to consider the conflicting pressures that might otherwise be noticed only unconsciously.  Being taught in a ‘healthy school’ setting can significantly enrich 

this work.   

 

This session could be ‘team taught’ with science, media, drama colleagues or a nurse. It can also be useful to have local lifestyle data regarding young 

people’s consumption of food and dieting behaviour. (For example many schools use research tools such as the Health-Related Behaviour Questionnaire, 

provided by the Schools Health Education Unit (SHEU), who also produce annual reports on young people’s lifestyles.)   

 

However, after clarifying the radical difference between ‘diet’ and ‘dieting’, our principal focus moves away from the path that could consider image, 

dieting and even eating disorders, to the other ‘strand’ of the objective: the need for a healthy balanced diet. 

 

Session outline 
Share the session objectives and learning outcomes with the group.   
 
Focusing Activity: 

 Introduce the session purpose: This session is to help us check the differences in meaning between the terms ‘diet’ and ‘dieting’, and to explore 

how each of us can be sure of a healthy, balanced diet. 

 Read (or ask a volunteer to read) this dialogue to the class: 

 

‘What are you eating?’ Emma asked. 

‘It is low fat, low calorie, sugar free, vitamin enriched, banana flavour dessert surprise’ Sara said reading off the side of the pot she was holding and 

accidentally smearing a sticky spoon on a passing year 11’s shirt. 

‘Sorry!’ she called out after her. 

‘It’s okay, she didn’t notice. What are you eating that for? It looks disgusting!’  

‘Yep, but surprisingly it tastes…er…..’ Sara stared down at the pot. 

‘Disgusting?’ Emma suggested.  
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‘Totally’ Sara sighed, ‘but it is good for me and I need to watch my weight.’ 

‘Why?’ Emma asked, ‘Oh no. PLEASE not ANOTHER diet! You are your ideal weight! 

‘I know, but it is in all the wrong places! This diet is great, that woman on the telly recommends it. You only eat one pot of this for breakfast, one for 

lunch and then anything you want for dinner and the pounds just drop off, guaranteed!  So…fancy going out for a huge great pizza for dinner tonight?’ 

Sara asked hopefully. 

‘Right….’ Emma sighed.  

 

‘What are you eating?’ Josh asked. 

‘High energy bar, washed down with a sugar free high energy drink. I am having these instead of lunch. It keeps my weight down and gives me energy 

for the match this afternoon,’ Joe replied. 

Josh looked at his friend. There was no doubt he was physically really fit and looked good. Josh tried but sometimes although he knew the salad bar was 

a great idea, the burgers, beans and chips just seemed to call out ‘eat us, Josh, eat us’ and before he knew it they were on his plate, and to throw them 

away would be a waste. But tomorrow it would be the salad bar. Trouble was tomorrow was always turning into the next day.  

‘Got to look after our figures Josh’ Joe said poking him in his stomach, ‘You look like you are putting on a bit you know!’  

‘Where?’ Josh asked looking down. Was he? Well maybe he wasn’t as slim as Joe, but he certainly wasn’t fat. Was he?  

‘So er… where do I get those bars and drinks then?’ Josh asked. 

‘Here, I have another few in my bag.’ Joe offered. 

‘And you are sure these are better than having a lunch?’ Josh asked suspiciously. 

‘Trust me. Look, it says so on the packaging!’  

 

 Explain that the word ‘diet’ is used in at least two very different ways. The noun ‘diet’ describes both the range and the quantity of foods a person 

eats. The verb to ‘diet’ is almost always used to describe how someone changes what they eat in order to lose weight or to slow down weight-gain. 

There is another, subtly different, way we often use the word: a doctor or dietician ‘puts us on a diet’ in response to a particular health condition or 

need (perhaps the one that worried us enough to send us to the surgery), so the noun ‘diet’ can also refer to the instruction sheet the doctor or 

dietician gives you, setting out what you should and shouldn’t eat, and perhaps when. 

 Facilitate a quick whole-class discussion on the following questions: 

o So, if people ‘diet’ to lose weight (or stop putting it on) what might be the thing that motivates or influences a person of your age to decide to 
‘diet’? (Suggestions should include: they are actually overweight; they believe they are overweight; they know they are the correct weight, just 
in the wrong places!)  

o What might this person say they were doing it for? (‘To look thin’ is one of the main reasons young people give.) 

o What is an ideal weight for your age and height? If you don’t know, how can you find out?  (You might want to introduce the ‘Body Mass 
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Information sheet’ here.) 

o What might be the physical consequences of ‘dieting’?   

 (Note: even if you decide not to pursue weight loss and body image here, you may want to ensure your students know that dieting cannot alter 

your basic body-type, and that ‘dieting’ can be overdone.) 

 
Development Activity 1:  

 Read, or show this quotation on the board: ‘A balanced diet is a daily intake from the three main food groups - vanilla, strawberry, and 

chocolate!’ [anon.] 

 In small groups: How would you describe a healthy diet? Is that the same as a balanced diet? Gather groups’ feedback to find a consensus view.  

 Still in groups or pairs: Make two lists: 

o The things you have heard about that we can easily eat too much of (suggestions might include salt, saturated fat, chips, etc.) 
o The things we need to be careful to get enough of (suggestions might include fresh fruit and vegetables, unsaturated fat, fibre, etc.) 

 Collect up some ideas. Is there general agreement? Are there foods we could describe as ‘good’ and others best thought of as ‘not-so-healthy’? Is 

there anything you can’t have too much of? What about the description ‘bad food’ - what could we usefully describe in that way? (Food that is old 

[i.e. out of date], mouldy, decaying, contaminated, dirty, etc.)  

 How helpful would it be to generate a list of particular foods and label these ‘forbidden’? Why might this not be helpful? 

 Check that the learners know the basic nutrients in food are: carbohydrate, protein, fat, vitamins, minerals and fibre. It’s important that any 

suggested ‘balanced diet’ should contain these things in sensible proportions. (It may be helpful to know that fibre, or ‘roughage’ is the fibrous 

indigestible portion of our diet essential to the health of our digestive system.) 

 

Development Activity 2: 

 In small groups, suggest some tips for anyone wanting to move to a healthier, more balanced diet. Think of ‘Make sure you…’ or ‘Try only to…’ You 

might want to consider ideas such as excess and moderation in your advice about balance. Does your advice take account of special dietary 

requirements, such as: vegetarians, diabetics, vegans, those allergic to particular foods? Groups write their ‘Top Tips’ on a sheet of flip chart paper. 

 Stick the sheets up around the room. Check to see how much agreement there is within and between groups of four. Ask whether they think any 

further research is needed to help decide the value of their advice? 

 The good news about healthy, balanced diets is that there is plenty of advice to be found, much of it is on the internet. The annoying news is that 

not all the experts agree on the details, though their main messages are much the same, summed up somewhat too simply as: eat enough of the 

things you need, and not too many of the things you don’t! 

 Ask the groups - Are there ways your body can tell you if you are, or aren’t eating a healthy, balanced diet?  

 Collect up some examples. 
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 Who do you know, or could you find locally who could give you advice on having a healthy diet? 

 And, perhaps the most important question of all: what might get in the way of you moving towards eating in a healthier, more balanced way? 

 Explore these ‘obstacles’. It might not be easy to make them go away; but if they were to go (or start to go), what would need to happen first? 

 
Concluding Activity:  Reflection  

 Ask the learners to think about their own diet and the importance of their own long-term health. Could they achieve a better balance in their diet? 

 What might they need to cut down on? What could they helpfully eat more of? Is there anything they might have to cut out altogether, at least for 

a while, to help them take control? Whose help might they need to alter their diet in this way? Who could they talk to about it? 

 Ask learners to complete the ‘Personal Reflection’ sheet on their own. 
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Year 9 Strand C: Session 6    Body Mass Information Sheet 

 

                          Is your weight about right? 

 

 

 

 

 

 

Note: The BMI may not always tell the whole story, so don’t rely on it too strongly. For instance, a healthy, athlete with lots of muscle and not 

much body fat might be classified obese according to his or her BMI, for example a professional rugby player. So if you are very athletic and 

have the body to prove it, you may not fit the assessments shown on the graph. 

 

Calculate your Body Mass Index (BMI) 
 Doctors use the body mass index (BMI) as a simple way to 

judge whether their patients need to lose weight. 

 The body mass index is a way of comparing your weight with 

your body height. The method works well for both males and 

females. Use the chart above to see what your body 

assessment is. 

 Try calculating your own BMI. Divide your weight (in 

kilograms) by the square of your height (in metres), like this: 

BMI =  Weight (in kilograms) divided by Height (in metres)]2 

 You could also use this link to have your BMI calculated 

without having to do the maths! 

http://www.nhs.uk/Tools/Pages/Healthyweightcalculator.aspx 

 A person with a BMI of 25 to 29.9 is considered overweight 

and someone with a BMI of 30 or above is considered 

obese. Statistics show that people with BMIs between19 and 

22 live longest, people with indexes 25 and above may not 

live so long. 

 

 

http://www.nhs.uk/Tools/Pages/Healthyweightcalculator.aspx
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Year 9 Strand C: Session 6    Personal Reflection Sheet 

 

 

 

 

 

 

               

 

           

                 

 

          

 

 

 

 

        
 

 

 

 

 

 

  

  

I think I should cut down on… I think I should eat more……. 

Maybe I should cut out (at least 

for a while)….. 

I might need help from….. 
 

 

I could talk about it to….. 
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Year 10 Strand A: Session 3              [Adapted from Real Health for Real Lives 15-16, session 3.3] 

 

Aim of this series of 
sessions 
 

To gain an overview of the range of opportunities in work, employment and health and safety at work laws and to prepare 

for work experience.  

 

Session 3 objectives 
 

To learn:  

 about work experience, including their expectations and concerns, and how to maximise what they gain from it; 
 

Learning outcomes 
 

The learners will be able to: 

 identify and discuss their expectations of work experience;   

 recognise the possible benefits to them of having a good work experience placement; 

 identify and reflect on their concerns regarding work experience;   

 recognise the part they need to play in achieving their outcomes; 

 

Resources required  Large sheets of paper and marker pens. 

 ‘What About Me?’ sheet – one each. 
 

To the teacher 
Work experience has many facets.  It may be terrifying to some, (for a range of reasons varying from unwillingness to step out of a comfort zone, to certain 

knowledge this isn’t a ‘job’ they’d ever choose to do and don’t think they can manage anyway), an exciting challenge to others (for an equally wide range of 

possible reasons from wanting to do anything to escape from school, to wanting to learn new skills and face new situations) and ‘a doddle’ for yet others 

who think it will be easy, (perhaps having selected it for just that reason, or are over confident that they can do it without having to put in much effort). 

When faced with a question of what they might get out of the experience and how they might try to maximise or optimise this, there may be a range of 

responses, some more constructive and realistic than others, perhaps relating closely to, or affected by, the attitudes illustrated above (or some we haven’t 

identified). 

The session is intended to provide a gentle opportunity to think about work experience and to consider the possibility that it may provide something of real 

worth, and that this may be affected by how we think about it, choose it (to the extent that choices are possible) and how we approach, cope with and 

process the experience. 

 

Session outline 
Share the session objectives and learning outcomes with the group.   
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Focusing Activity: 

 Introduce the session : 
“As the reality of work experience approaches, what is your attitude to it? Might that attitude work in your favour? Or could it work against you? It is a 

‘task’ that will not last very long (even though it might seem quite long at the time) and apart from the benefit your employer gets from your efforts, 

the only person who will gain anything is you.  This session is intended to give us a chance to think about how we approach the task of working briefly 

for an employer and what we might learn about ourselves, as well as about working, that may be useful.” 

 Read (or ask a volunteer to read) the following dialogue to the class: 

‘I am really looking forward to my work experience.’ Emma said.  Although she had no intention of going into a career that was similar to her chosen 

placement, she was looking forward to trying out working for a company. 

‘Well it will make a change from school’ Josh replied. 

‘Hang on,’ Ray interrupted, ‘Work experience is really important. It gives you a chance to meet new people and get a feel of a full time job.’ 

‘But what if it is boring? I have heard from some of last year’s students their placements were really dull.’ Josh replied. 

‘Look,’ Ray answered, ‘Work isn’t like school. Sometimes it can be boring. There are things that have to be done and they might not be interesting but 

they need to be done right. Lots of jobs have routines that last a lot of the day and you have to get used to it.  

You can’t expect them to let students do the really exciting bits if they are not trained.’ 

‘But what if they ask me to do things I can’t do?’ Josh said. 

‘Look,’ Ray replied. ‘You are a sensible lad, listen, pay attention and if in doubt just ask. They know you are on work experience, they won’t ask you to do 

things you can’t do.’ 

‘What if I end up looking stupid?’ Josh sighed. 

‘You’ll be fine. Just remember people would much rather you ask questions and get things right, than not ask questions and get things wrong.’ Ray 

replied. 

Emma had been listening. Although she was quite excited about her placement she was also feeling apprehensive. Once she got to know people and 

understood what she was doing she was fine, but the thought of meeting people and being asked to do unfamiliar things was a bit scary. 

 

Development Activity 1:  

 Ask the class to imagine three characters: 

o One is very excited by the prospect of work experience and is looking forward to it. 

o The second can’t get worked up over work experience.  It has to happen, so they have to do it. 

o The third has as negative an attitude to it as it is possible to have. 

 Divide the class into small groups. Each group will need a large sheet of paper and some felt tip pens. Instructions to the group:  
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 In the middle of the sheet, quite large, draw the outline of a person. Take ONE of the three characters (make sure every character has at least one 

group focusing upon them). Put as much detail as you like in your sketch-outline to make this person look true to their outlook on work experience. 

 After sketching - discuss briefly how your group thinks your sketched person is feeling and what could be encouraging them to feel like this. 

 If yours is the ‘positive’ one: Why are they excited? 

 Why does the ‘neutral’ person feel neutral? Could they be feeling differently deep down - how would they describe these feelings (to someone they 

trust)? 

 If you chose the ‘negative’ one, what are these negative feelings? 

 (For all three): what expectations might your person already have, even before they start? What might be the implications of them feeling like they 

do at the start of their placement? 

 Around the sketch, write some details to ‘round out’ the picture of this person: what they think, want and feel. When the task is complete there 

should be a pretty clear ‘thumbnail’ about this person’s attitude to the idea (and perhaps the reality) of their approaching temporary work 

placement.  So what will you write? Start with the details you have agreed from your discussion, and then add some further ideas from among 

those listed below. You may think of other things worth saying about the person, too. 

o the person’s work placement - what they hope it will be, fear they will get, (or already know they will have); 

o how far it is from where they live, and how they will get there; 

o the level of confidence in themselves as learners about work; 

o the level of confidence they have about their ability to do the work that will be required; 

o their attitude to ‘bosses’ in general; 

o what they expect to gain from the whole experience; 

o what they expect to be easy in the placement; 

o what they expect to be hard in the placement; 

o how they think their boss and work colleagues in the placement will see them (would describe them); 

o what sort of workers and boss they expect to find in that sort of work environment; 

o how enjoyable or horrible they expect to find the whole thing (or anywhere in between); 

o what they think might surprise them - about the work, and about themselves; 

o how well or badly (perhaps on a scale of 1-10) they expect to have done overall, when they are able to look back; 

 This is not an art competition! In fact it isn’t a competition at all. Display all the picture/descriptions on the wall. If there is time, you might ask each 

group to report three ‘key’ things about their person. 

 Briefly focus on each as a whole class and invite comments about this person, and how much they are likely to grow as individuals or learn as trial 
employees with the attitudes and feelings they are bringing to work experience? Are all attitudes and feelings you have written ‘OK’?  
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Development Activity 2: 

 Give everyone a copy of the sheet ‘What About Me?’ As individuals, (not groups), invite everyone to move around the room and look at each 

displayed sheet. Ask everyone to make a note in the relevant column of the things that they feel to be significant from any of the displayed sheets, 

either because they are ‘like me’ or, equally significant, because they are ‘not like me’ and to note them down. These notes will not be shared! 

 Invite anyone who wishes to, to say something useful they have learnt, as work experience get closer. Is there anything anyone is happy to declare 

they are going to do now, as a result of this session? 

 

Concluding Activity:  Reflection  

 This section draws together the learning and gives an opportunity for individual and/or group reflection on the learning and for assessment. 

 Ask learners to look at their two lists of ‘Very like me’ and ‘Very unlike me’. 

 Are they happy with the things that they have identified as ‘like me’? Anything they would like to change? And are they clear how they could go 

about changing it?  

 What about the ‘unlike me’ list – are they glad not to be like those things, feelings, attitudes, predictions? Any they wish they were like - (‘If only I 

could be like…’)? Can they change this? Is it possible they might actually be able to change something they don’t feel they can at the moment? Is 

there somebody they can talk to about it? Might their feelings, expectations and experiences be different as they get closer to work experience, or 

as it progresses? 

 Ask learners to keep their lists, to help them look back to how they’re feeling now. Maybe there’s some learning that will occur that they don’t 
expect or foresee! Point out that this could depend on how they approach their work experience. 
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What about me? 

VERY LIKE ME…. VERY UNLIKE ME… 
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Year 10 Strand B: Session 3   [Adapted from the Essex SRE Programme, session 10.1] 
 

Aim of this series of sessions 
 

To increase knowledge, awareness and skills related to using contraception; negotiating condom use and assessing 

readiness for sex; to understand the benefits of strong, supportive, equal relationships and the ability to be 

assertive and resist pressure. 

 

Session 3 objectives 
 

To learn: 

 more about contraception as a way of protecting against STIs and unwanted pregnancy; 

 how to access and use contraception now or in the future; 

 

 

Learning outcomes 
 

 (Building on work in Year 9), the learners will be able to: 

 explain more about different types of contraception, including but not only the pill and condom; 

 explain why it is important to use contraception for protection against both STIs and unwanted pregnancy; 

 identify and explore their sexual health needs and responsibilities and their right to access services; 

 access and use contraception now or in the future; 

 

 

Resources required 
 
 
 

This session forms part of the Essex Sex and Relationships Education (SRE) Programme (see Appendix).  If not using 
the Essex SRE programme you will need: 

  ‘Statement Cards’: six sets of the 9 cards (master sheet below) 

 You will need to put together information about local services for young people, either in a pack of leaflets 

or as a single information sheet. Include information about the following (as it applies in your area): 
o ‘C-Card’ Scheme if there is one in your area 
o Family Planning Clinics 
o Young People’s Clinics 
o GUM/Sexual Health Clinics 
o GP Practices – and whether they treat patients not registered at that practice 
o Any other source of contraception, Emergency Contraception, pregnancy testing, 
o STI testing, advice and/or counselling 
o Make sure that locations, times, services offered and age groups served are clear 
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To the teacher 

This session works on the assumption that the learners will already have had the sessions in Years 7, 8 and particularly 9, in which the pill, the condom, and 

STIs are covered in detail. 

Session outline 

Introduce the session: 

Ground Rules: 

 If this group has had this programme in previous years, reaffirm the Ground Rules with the class - remind people of “…the sorts of rules that this 
group agreed in previous years” and display pre-written Ground Rules.  Make sure that the 3 key Ground Rules are highlighted noting that “It will be 
particularly important to observe these”: 
o  No personal comments/questions. 
o  No put downs. 
o  Listen to each other. 

 Ask if there is anything people wish to add. 

 If this group has NOT had this programme in previous years, display pre-written Ground Rules and point out that these are the ‘basic’ ground rules 
that it is suggested enable everybody to feel comfortable to discuss things and ask questions in groups like this one – you can expand briefly on 
each. 

  Ask the class if they are happy to agree to these and if there is anything people wish to add. 

 

Important Note: ‘Confidentiality’ 

 If you have not dealt with this in a previous year the students might suggest this as a ground rule. You will need to point out that confidentiality 
cannot be guaranteed because: 
o Teachers sometimes have to pass things on – say if somebody was being hurt – although obviously they don’t go spreading information around 

to everyone – just the person they have to report to. 
o We can’t prevent students from talking outside of the class. 

 Point out that this is one really good reason not to talk about personal information (our own or other people’s) in the class. 

 Clarify that you are not going to discuss personal facts and you need the students not to talk about themselves, their friends, their family or any 
other named individual. 

 
Focusing activity [see ‘Background Information’ below]:  

 Tell the class that they are going to begin by examining various methods of contraception/sexual protection that young people might use and weigh 
up the pros and cons of using them. 

 Get the class into 6 small groups and hand out one of the ‘Contraceptive Choices’ task sheets to each group. 

 The tasks present them with a scenario where they are asked to imagine that they are sexual health advisers.  Young people have come to them 
and asked for advice on a particular form of sexual protection. 
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 Their task is to fill in what they might say to these young people, under the different advice headings on the sheet. They should record this in brief 
bullet points that make really clear points. 

 Emphasise that they need to give advice about protection from STIs as well as preventing pregnancy (remind the class of the session on STIs in 
Year 9) – especially as at least one of the teams of sexual health advisers will be giving advice to a same sex couple (there are two different 
‘condom’ tasks). 

 While the groups begin their task, project or draw the ‘Feedback Grid’ (below) on the board and then circulate among the groups prompting with 
questions and assisting, without giving the answers. 

 When the groups have completed their task, ask each group in turn to present their scenario and advice to the rest of the class. 

 Say that you will record a summary of the good advice that they give. 

 You can record abbreviated bullet points in the grid on the board. 

 Use prompting questions to draw out answers. 

 After each group’s presentation, the rest of the class can be asked if they would add anything. 

 The ‘Teacher Notes’ provided at the end of this plan provide key points to raise, background notes and useful ‘prompt’ questions. 

 Important points to raise throughout all the discussion: 
o Accessing advice/contraception: Young people will be welcomed at clinics and will be thought responsible for enquiring, treated confidentially 

etc. AND enquiring doesn’t mean you have to have sex! Because… 
o You might not be ready for sex: It is realistic that the sexual health advisers in the scenarios check out with the young people whether they are 

really ready for sex. You can still find out about contraception and protection even if you decide you don’t really feel ready for sex yet. 
o Under16s: Although many of the group tasks have scenarios where the young people are 16, under 16s can get confidential advice and 

treatment. 
 

Development activity:  Bill of Rights 

 Point out that some of the discussion around contraception/protection has been about being able to get access to it – and about having the right to 

enquire about protection, even though you might then decide not to have sex – which is also your right. 

 Point out that they have been taking the role of sexual health advisers and that many young people’s services will have a policy containing a 
statement of the principles that they work to – effectively a ‘Bill of Rights’ for young people. 

 This would contain all the things that they think people have a right to so that they can: 
o be sexually healthy and 
o have the sorts of relationships they can feel good about. 

 Tell the class that you are going to ask them to work in their 6 groups again.  

 You are going to give each group a set of 9 cards that all have statements printed on them. 

 They will be the sorts of statements that might appear in a clinic’s policy. 

 Project or draw the ‘priority map’ (below) to demonstrate how to prioritise the cards so that they form a diamond shape (a ‘diamond 9’). 

 Their task will be to put their cards in what they feel is the right order of importance by using the different priority levels on the ‘map’. 
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 There are 5 priority levels from Level 1 which is the most important, down to Level 5, which is the least important.  

 Give each group a set of cards. 

 Circulate round the groups prompting and encouraging. 

 When the groups have finished their task (allow maximum 10 minutes) congratulate the class on their work. 

 Ask the students to circulate and look at each other’s priority maps and highlight any similarities and major differences between the priorities in the 
various ‘Bills of Rights’. 

 Ask the students to sit down in their groups. 

 Open up discussion with some questions: 
o Does anyone want to ask another group a question about the priority order of their ‘Bill of Rights’ statements? (Allow challenges but ensure 

that people’s views are respected). 
o Are there any important ‘rights’ that they feel are missing and would want to add? 
o Are there also any responsibilities that go with having these ‘rights’ if people are to exercise them fully? Eg. The right to contraception can also 

entail the responsibility to use it; all of the rights can be said to involve the responsibility of remembering that everyone else has them too! 
o Are there things that might make it difficult to exercise these rights (and the responsibilities that go with them)?  
o Are there things that might help us to assert our rights? 

 Students might raise issues about difficulties in accessing contraception or feeling uncomfortable making enquiries. 

 Use this as an opportunity to reassure them about the ‘friendliness’ of local services and to ‘rehearse’ some of the skills that are needed eg. 
o What would be a good way to approach the receptionist? 

 

Concluding activity: Reflection and Information to take away 

 Conclude by thanking the class for their ideas and input to discussion. 

 Ask students to reflect for a moment, but not answer out loud: 
o Just think to yourself – have you discovered anything new about contraception? 
o Or anything you’d heard before that turned out not to be true?  
o Have any of your own views on contraception or contraceptive services changed? 

 You can then encourage students to share their reflection on their learning with the rest of the class if they are happy to. 

 Depending on time available at the end of the lesson they could first of all turn to the person next to them and then the pairs could feed back 
anything they want to share – or you could just ask people to put up their hand if they want to share their thoughts. 

 Give everyone the relevant local information, either by distributing existing information leaflets, or all together on a single handout you have 
created (see ‘Resources Required’ section above). 

 Local Services Handout:  Check – have you included these local details? 

 Explain the C-Card Scheme.  

 Tell people where they can ask further questions about local services and contraception. 
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Year 10 Strand B: Session 3   Teacher Notes: Background Information for Focusing Activity 
 
Hormonal Contraception: the pill 

 Must be used regularly following instructions. 

 Missed pills – use condom and carry on. Missing pills at beginning and end of cycle is the most risky. 

 Condom + Pill is a good idea anyway – we call this technique ‘Double Dutch’. 

 ?? With the pill, who is in control of the contraception? Is this a good thing? 

 ?? Which carries more health risk – being pregnant or being on the pill? 

 Being pregnant carries greater health risks than the pill. 

 Advantage? Very effective against pregnancy and used in advance of sex. 

 Disadvantage? Does not prevent STIs, hence the importance of ’Double Dutch’. 

 Students may say it is a disadvantage of the pill that you have to be prescribed by a Doctor, but this is actually an advantage – access to good 
health advice. There are many different types of pill that may be suited to different women’s needs and the Doctor will ensure safety. 

 Some antibiotics interfere with oral contraception – but not all. If a different Doctor is prescribing other medication a woman should tell them that 
she is on the pill. 

 ?? What else could interfere with the pill? Eg. if a woman has taken the pill how could it get out of her body rapidly? 

 Vomiting and diarrhoea can prevent the pill from taking effect. 

 Pregnancy: 9/10   STIs: 0/10 
 

Hormonal Contraception: Injection 

 Most popular is ‘Depo-Provera’. 

 Prescription only. 

 Injection every 12 weeks. 

 One advantage is that the woman doesn’t have to remember to take pills (but injection appointments must be kept – 13 weeks does not maintain 
efficacy – it must be 12 weeks!) 

 Some girls will say that it is advantageous not to be seen to have a packet of pills. 

 Not affected by vomiting and diarrhoea or antibiotics. 

 However there may be interactions with other drugs. 

 Also, if there are negative side effects experienced (eg. irregular periods or bleeding between periods), unlike the pill, it will be in the body for 12 
weeks. 

 But doesn’t prevent STIs. 

 Pregnancy: 9½/10  STIs: 0/10 
 
Hormonal Contraception: Implants 



©PSHE Association 2011    156 

 

 Since 1999 ‘Implanon’ implant has been available. 

 Fitted by a doctor into the woman’s arm, just like having an injection. 

 Lasts up to 3 years 

 Described as ‘the forgettable contraceptive’. 

 Most effective hormonal contraception. 

 Don’t have to take pill regularly. 

 Don’t have to go for a regular injection. 

 Unlike injection, can be removed at any time – effects are instantly reversible. 

 But doesn’t prevent STIs. 

 Pregnancy: 9¾/10   STIs: 0/10 
 
Condom 

 ?? How would you advise the couple to make sure it works? 

 Revise correct use: CE/Kitemark, expiry date, opening carefully, expelling air, correct rolling, only water-based lubricants, holding while 
withdrawing. 

 ?? What could prevent it from working? What could damage it or lead to ‘sloppy’ use? 

 Revise hazards: fingernails, jewellery, teeth(!), oils, not agreeing use, alcohol/drugs. 

 Some people will say that it ‘spoils’ sex – interrupts spontaneity. 

 But an advantage could be putting it on for partner – becomes a sexual (sensual) activity in its own right. 

 Slowing down male can also be an advantage – more ‘staying power’! 

 Big advantage is protection against STIs (but not 100%). 

 Also, does not involve woman putting drugs into body or affecting hormones. 

 ?? Who takes responsibility for use? 

 Both do! 

 Pregnancy: 9/10 (if used correctly)  STIs: 9/10 
 
 
Withdrawal 

 Important to note that failure of withdrawal is not just about failure to withdraw ‘in time’ – sperm can be leaking from the penis all the time from 
erection and this is not under voluntary control. The man might not even notice it! 

 ?? Are there really any advantages? Does withdrawal make for good sex? 

 No! Anxiety, frustration, etc! 

 Pregnancy: 1/10 (maybe!)   STIs: 0/10 
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Year 10 Strand B: Session 3   Feedback grid for Focusing Activity [project on whiteboard or draw] 
 

Advice Hormonal Condom Withdrawal 
 Pill Injection/implant 

 

Advantages? 
 
 

 
 

 
 
 

 
 

   

Disadvantages? 
 
 

 
 

 
 

 
 

 

   

Any other tips for making it 
work & problems that could 

stop it from working? 
 
 

 
 
 

 
 

   

How effective against STIs? 
 

(Score/10) 
 
 

 
 

 
 
 

   

How effective against 
pregnancy? 

 
(Score/10) 
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Year 10 Strand B: Session 3   Statement Cards for Diamond 9 Activity [6 cut-up sets required] 

 

 

 
Young people have the right to 
Contraception. 
 

 
Young people have the right to 
good information. 
 

 
Young people have the right to 
say ‘No’ to sex they don’t want – 
and to the kind of sex they don’t 
want. 
 
 

 
Young people have the right to 
their own sexuality and not to be 
judged because of this. 
 
 

 
Young people have the right to 
feel safe. 
 
 

 
Young people have the right to 
have their feelings respected. 
 
 

 
Young people have the right to 
change their minds about sex. 
 

 
Young people have the right to 
sex in a caring and loving 
relationship. 
 
 

 
Young people have the right to 
pleasure. 
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Year 10 Strand B: Session 3   Priority Map for Diamond 9 Activity [Project or draw on board] 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Level 1 

Level 2 

Level 3 

Level 4 

Level 5 
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Year 10 Strand C: Session 5   [Adapted from Health for Life 15-16: A Question of Coping with Stress. See Appendix] 

 

Aim of this series of 
sessions 

To develop strategies to manage stress and access relevant support when necessary. 

 

Session 5 objectives 
 

To learn:  

 about stress, its causes and recognising stressors; 

 

Learning outcomes 
 

The learners will be able to: 

 explain what is meant by stress and that it is normal and common to everyone; 

 identify the common causes and nature of stress and how to recognise stress in themselves; 

 understand that stress can have a positive as well as a negative effect; 

 demonstrate the ‘quick stress release’ technique; 

 

Resources required  Flip chart paper and marker pens. 
 

To the teacher 
This session helps learners to understand the reality of stress – that the stress response is something normal and common to everyone – and to be aware of 

causes and effects of stress.  Through the experience of the ‘soap’ characters and a group activity that takes a light-hearted approach, the session also 

facilitates some reflection on learners’ own stressors – initially in a safe and dissociated way – and then introduces a rapid stress relief technique as ‘first 

aid’ to use if feeling the effects of ‘destructive’ stress.  

 

Background notes:   

Many people think of stress as a ‘modern’ phenomenon, suggesting that we are applying a new label to something we all once ‘just got on with’.  Nothing 

could be further from the truth.  Stress is the body’s response to the demands made upon it.  Those demands can be experienced as stimulating and 

motivating, or they can provoke feelings of anxiety and/or tension.  When feelings of anxiety and tension occur, your performance is impaired, even though 

you may not be aware of it. 

 

Stress affects everyone to varying degrees because we all react differently to situations according to our characteristics, past experiences and our 

environment.  Experiences that cause a stress response (‘stressors’) come from wanted and unwanted events.  However, exactly the same experience (such 

as riding in a tiny cable car 30m above the ground) could induce feelings of elation in one person and immobilising panic in someone else.  The extent to 

which stress is a welcome challenge to be overcome and the ‘buzz’ that overcoming it creates, will be unique to each individual.   
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Session outline 
Share the session objectives and learning outcomes with the group. 
 
Focusing Activity: 

 Introduce the session: This session is about stress, people’s attitudes to it and coping with it. You hear people talk about ‘stressing’, but many 
people don’t know that it’s a real reaction that happens in your brain and body, that it happens to everybody and it’s not always a bad thing.  It can 
be stimulating, motivating and really constructive.  Of course, it can also be negative or destructive – that’s when people say they’re getting 
‘stressed’. 

 Read (or ask a volunteer to read) this scenario to the class: 

 

Josh was sitting struggling with his maths revision, scratching his head, wishing he was playing football and wondering whether it was time to take a 

break for a small snack (which would only be his third since he got home). His concentration (which wasn’t that great anyway) was suddenly broken by a 

crash in the kitchen, followed by swearing, followed by the unmistakable sound of his sister, Emma, crying.  Josh was in the kitchen faster than a penalty 

shot. 

Emma was sitting on the kitchen floor sobbing, surrounded by a broken mug and a pool of coffee. She was attempting to pick up sticky wet pieces of 

mug.  Josh breathed a sigh of relief. 

‘I thought you’d really hurt yourself,’ he said. Then he looked at her with a puzzled expression. ‘Whatever’s the matter, Emma? It’s only a mug and a drop 

of coffee. Why are you crying? Is it, you know, that time of the month?’ he asked, helpfully or so he thought. 

Emma’s expression suddenly made maths seem like a really good option.  

‘No, it’s not!’ Emma shouted at him. ‘Why do boys always think girls aren’t allowed just to be really upset and angry – just because they are!!’ Then she 

started crying again. ‘I thought twins were supposed to understand each other.’ 

Josh thought it would be a good idea not to say anything else; he just put his arm round his sister. 

‘Oh, I’m sorry, Josh,’ she said, after a moment or two. ‘I’ve had such a rotten day. I was late for the bus, I forgot to take my books for the library and now 

they’re overdue, Miss Beale was in a funny mood and I had a row with Sara about our project.  Now we’ll probably make a mess of that … I just want to 

run away … the coffee was just the final disaster!’ 

Josh didn’t think any of it sounded like a disaster to him, but wisely didn’t say so! ‘It’s OK, Emma,’ he said. ‘You take a deep breath and sit down. I’ll do 

this, and then we can think about the other stuff together …’ He bent down and starting picking up bits of broken mug.  

Josh was still feeling puzzled though. His sister usually coped with much bigger stuff – she seemed to thrive under pressure. Like when she helped 

organise the school play and acted in it – there was so much involved and a deadline to meet and being on stage. It would have got him stressing like 

mad, but she was just buzzing. 
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 Use the following questions to draw out the learners’ reactions to the story: 
o What do you think about Emma’s explanation for getting so upset about smashing the mug of coffee? 

o Did Josh do anything that was helpful? 

o Why do you think she had responded so differently to the other stuff Josh was recalling – such as the pressure of the school play? 

o How do you think Josh responds to stress? 

o Learners’ suggestions could include: lots of little things can add up; Josh offered to talk it through; she enjoyed/was good at the other stuff and had 

chosen to do it; people can snack a lot when they’re stressed; etc. 

 
Development Activity 1:  

o Divide the class into small groups and give each group a sheet of flip chart paper and marker pens.  
o Explain that their group task is to draw a stressed person.  They can be as creative as they like and add pictures and words to illustrate all the things 

the person is stressed about.  The group can include anything that comes to mind when they think about stress. 
o Emphasise that the drawing doesn’t have to be brilliant (although of course it might be).  It can look however they choose.  Even if one person does 

the drawing, everyone should make suggestions. 
o Whilst the groups are working, circulate and encourage the learners, without editing or suggesting anything yourself. 
o When all the groups have created their picture of a stressed person (which could be a young person or an adult) with plenty of images and words, 

ask one person from each group to hold up their sheet so that everyone can see. Ask each group in turn to explain what they’ve drawn and written. 
o Look for: 

o Frowns, worried faces, lines, tears, sweat. 
o ‘Bad hair’ and spots (quite logical – stress affects blood flow, including to the skin and scalp). 
o A clock (time pressure), big weights (for example, on shoulders). 
o Piles of paper and books (homework, exams or, if they have depicted an adult, work-related things, bills, etc). 
o Jobs they have to do at home. 
o Long lists of things that have to be done. 
o Lots of arms juggling stuff, legs running to keep up. 
o People surrounding them, tugging at them, nagging at them. 
o Bars of chocolate, alcohol, fat stomachs (resulting from these) or thin (not eating). 
o Cigarettes, sleeping pills, other drugs. 
o Sometimes toilets are featured. 
o More unusual things – whatever comes up reflects learners’ perception and it’s useful and usable. 

o Praise whatever learners have come up with and show appreciation for any humour, their observation, perceptiveness, etc. 
o Draw out from the discussion how some of the things they’ve depicted relate to the causes of stress and how some identify effects of stress. 
o Bring out from the discussion how effects can be physical, behavioural or psychological – but emphasise that stress is not something ‘imaginary’, 

even when the results are psychological. 
o Tell the class very simply that stress is a real response by the brain and body to demands that are made on us and that this response was designed 
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to ensure our survival – to get human beings ready to ‘fight’ or ‘run away’ if threatened and emphasise that it happens to everyone automatically 
(they should be familiar with the ‘fight or flight’ response from their science lessons).  Unfortunately, it’s not so easy to fight or run with present-
day demands like exams, so that brain-body reaction can make us feel bad or even unwell. 

o Use the discussion to explore, in a dissociated way, the learners’ awareness of their own stressors (and perhaps how they deal with them).  You 
could signpost sources of support. 

o Link back to the scenario with Emma and Josh and point out that self-awareness does make a difference and influences whether we see the 
demands on us as ‘low’ or ‘high’ level, along with our ability to cope.  Like Emma’s coffee cup and chain of ‘disasters’, something doesn’t have to be 
a major life event to be experienced as a major demand if we’re already stretched to our limit.  Refer back to Emma and the school play to point out 
how, even if something is a major demand, that same brain-body response can lead to it being experienced as challenging, motivating or 
stimulating because we see ourselves as well able to cope.  Remember too that Josh would have reacted to the stress differently.  Perhaps he 
wouldn’t have cried but he might have eaten lots of snacks. 

o Inform the class of the good news that there are lots of things you can do to deal with negative or destructive stress: 
o change how we see the demand; 
o strengthen our abilities to cope; 
o deal with the brain-body effects; 

o Tell learners that you’re going to teach them one simple stress-busting technique now – the quick stress release. (The next session will look more 
closely at coping with stress in the longer term.) 
 

Development Activity 2:   

 Point out that Josh’s suggestion to Emma to ‘take a deep breath’ was really quite clever, because how we’re breathing is usually the first signal to 
the brain that we’re facing a stressor.  Often our first reaction to a threat is a sharp ‘in’ breath that we don’t even realise we’re doing.  That acts like 
a text to the brain that triggers the brain-body reaction – lots of stress chemicals are pumped around our body and our nervous system is put on full 
alert. 

 So, when you’re in a situation that stresses you, try this: 
1. Take an easy, deep breath and let it out S-L-O-W-L-Y and gently. 
2. As you do so, think about your shoulders – they will probably be tense and raised – and deliberately R-E-L-A-X and lower them. 

 Invite the class to practise this technique. 

 This technique can be performed very quickly without anyone noticing.  It changes our breathing instantly and lets go of some muscle tension.  It’s 
like sending our brain a quick text message: ‘It’s ok’. 

 This technique can be done so quickly that you can do it: 
o as you walk into a room; 
o as you go to take a penalty kick; 
o when you walk out onto a stage; 
o when you’re revising or doing coursework; 
o as you go into/start an exam; 

 The results can be instant – hands that were shaking stop shaking, the mind can think straight, you feel more calm… so perform better. 
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Concluding Activity:  Reflection  

 Use the following questions to allow learners to reflect on the learning and how it applies to them: 

 Privately, ask yourself: When are the times I might want to use this technique? 

 In the scenario with Emma and Josh, it was a good thing that Emma had Josh to talk to and he offered to talk it through with her.  It’s important to 

have somebody to talk to.  If you felt you had demands you were struggling to cope with and were feeling unpleasant effects of stress, who could 

you talk to? 

 Point out that in the next session they will be learning more about the short and long term physical effects of stress on the body, different 

strategies for managing stress and how to access support services.  

 [If you only have time to do one of the sessions on stress, do this one but ensure that you finish by clearly signposting the sources of support 

available, other than friends and family, in school, locally and nationally, including the school councillor (if you have one), local young people’s 

services, GPs services, Childline, the Samaritans etc.  You would also need to include other stress management strategies such as exercise, relaxation, 

yoga, effective time-management etc.] 

 

A note about assessment: 

 Questioning and feedback are central to Assessment for Learning. Through questions we find out what learners know, understand, believe and can 

do. We can also correct misconceptions and can adjust our teaching accordingly.  This session offers many good opportunities for this.   

 The questions in the concluding activity offer a good opportunity for reflection on the learning, which is an important aspect of self-assessment. 
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Year 11 Strand A: Session 5  

 

Aim of this series of 
sessions 
 

To enable the learners to maximise their chances when applying for education or employment opportunities and to 

develop their career identity. 

Session 5 objectives 
 

To learn : 

 more about the factors that make someone ‘employable’; 

 about their own ‘employability’ and how to maximise this; 

Learning outcomes 
 

The learners will be able to: 

 evaluate the skills and qualities they have that make them employable and  

 identify those that they would like to develop; 

 identify opportunities for learning experiences that will increase their skills for employability and enhance their 

CVs;  

  

Resources required  Photos or names of a variety of well-known men and women (see Focusing Activity). 

 Preferably access to computers and the internet, although alternatives are given if this is not possible. 

 Copies of ‘Skills and Qualities for Employability (1)’ – enough for at least one between two. 

 Copies of ‘Skills and Qualities for Employability (2)’ – enough for at least one between two - essential if not using 
the internet, optional but may be helpful if you are.  This is on two pages to make one double-sided sheet. 

 Copies of ‘My Skills and Qualities for Employability’ – enough for one each. 

 Copies of ‘My Skills Wish-List’ – enough for one each.  (See below for all sheets.) 
 

Session outline 
Share the aim of this series of sessions, the session objectives and learning outcomes with the group.   
 
Focusing Activity: 

 Show photos or the names of a number of well-known people (Simon Cowell, David Cameron, Kelly Holmes, Anne Robinson, Lenny Henry, Christine 
Bleakley and Jamie Oliver would work well) and ask learners to suggest alternative jobs they would have been good at and why. 

 Draw out the skills such as ‘good people skills’, ‘communication skills’, and the personal qualities that would make them suited to a particular job. 

 Ask learners to imagine that all these people are applying for a teaching post at your school. In pairs or small groups, learners choose one of the 
well-known people and list the skills and qualities which that person might put on their CV or letter of application that would make them suitable 
for the post. 
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 Take feedback for each person and list the skills and qualities identified for each one. 

 Ask the learners which of the well-known people they would appoint if they were the head teacher and ask them to justify their decision.  
 

Development Activity 1:  

 Explain that this session looks at ‘employability’ - that a person’s skills and personal qualities are factors that are crucial to their employability and 
form part of their ‘professional identity’.  

 Learners should be familiar with general terms for skill-sets such as ‘people skills’ and ‘organisational skills’. Ask what others they can suggest. 

 Ask for examples of specific skills that would come under the heading of, for example, ‘people skills’ (suggestions might include: empathy, getting 
on well with people, being a good team leader). 

 In pairs, or as individuals: Give the learners a copy of ‘Skills and Qualities for Employability (1)’.  Point out that there is a column each for 7 different 
types of skill and a column for ‘personal qualities’. The aim of this activity is to explore what we really mean by broad terms such as ‘communication 
skills’, as this will help the learners to more easily identify the skills they already have, present these better in their CV and future applications and 
also to form a clearer idea of the skills they would like to improve. 

 EITHER:  If the class has access to computers and the internet, direct them to: https://nextstep.direct.gov.uk/PLANNINGYOURCAREER/JOBPROFILES. 
Here there is a bank of over 750 different job profiles, with descriptions of what the job entails, the entry qualifications, opportunities for 
development etc. and a section entitled ‘Skills and Knowledge’. 

 Ask learners to choose a range of different jobs from different sectors and look specifically at the ‘skills and knowledge’ section of each. 

 Their task is to find phrases describing at least three different skills for each of the skills columns and three personal qualities for the last column on 
their ‘Skills and Qualities for Employability (1) sheet. So, for example, ‘Good time-management skills’ would go in the ‘Organisational skills’ column, 

whereas ‘Honesty, discretion and integrity’ would go in the ‘Personal qualities’ column. 
 OR:  If the class does not have access to the internet, give the learners a copy of the ‘Skills and Qualities for Employability (2)’ sheet, which has 

a selection of phrases taken directly from the job profiles on the website above. [It would be useful to give the learners the link for the 
website anyway as it has some very interesting and useful information]. 

 Their task is the same as for those using the website directly: to find at least three different phrases for each of the columns on their ‘Skills and 
Qualities for Employability (1)’ sheet.  

 [The timing of this activity can be varied. If time is very short give the learners the sheet rather than using the internet and ask them to just find one 
item for each column. If you have plenty of time, try to give them access to the website, find at least three items for each column and then allow 
some time to browse the job profiles in more depth on their own.] 

 

Development Activity 2: 

 Give learners a copy of the ‘My Skills and Qualities for Employability’ sheet each. 

 Working on their own, learners identify and write up to three of the skills or qualities phrases in each column that they feel apply to them.  

 [If learners worked from the website in Development Activity 1, you might like to give them a copy of ‘Skills and Qualities for Employability (2)’ at this 
point, so that they have a wider range of phrases to choose from without further searching]. 

 Give each learner a copy of the ‘My Skills Wish-List’ and ask them to list a selection of the specific skills they would like to have, or improve, in order 
to improve their ‘employability’ and enhance their ‘professional identity’. 

 

https://nextstep.direct.gov.uk/PLANNINGYOURCAREER/JOBPROFILES
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Concluding Activity: 

 Whole class or small group discussion: 

 How will a good understanding of your own skills and qualities help you to maximise your chances of getting the job you want? (Suggestions should 
include: it will help me choose jobs that I’m most suited to and am most likely to be successful in; it will help me to be clear and specific about my 
skills and qualities in job applications and in my CV; it will help me identify the areas I need to improve.) 

 If you think about the skills you already have and the skills you would like to develop, is there a pattern? Do they fall mainly in one or two of the 
‘skill-sets’ (columns)? What does this tell you about where you are now and how you want to develop your employability? 

 Having identified the areas you would like to develop to improve your skills, how could you go about this? (Draw out the point that there are 
specific ways of improving some skills such as time-management but that all sorts of activities and experiences offer excellent opportunities for 
improving a wide range of skills. For example, getting involved in the Duke of Edinburgh’s Award, the school council, organising charity events/the 
prom, playing/managing/coaching sports, playing in a band or orchestra, volunteering in the community or in school, part-time work.)  

 Explain that in the following two sessions they will be thinking about how best to present themselves in applications and in their CV and that the 
learning from this session will be very useful preparation for this. 

 

Assessment Opportunities and Home Learning: 
This session offers opportunities for assessment for and of learning, through self-, peer- and teacher-assessment.   At the end of this session plan are 
extracts from the teacher and learner versions of the PSHE Association’s ‘Progression Frameworks for Planning and Assessment in PSHE Education’, with 
descriptors relevant to the learning within this session and sessions 6, 7 and 8.  These can be used flexibly to help you agree success criteria and measure 
learning through self-, peer-, or teacher-assessment of any of the activities. 
 

Questioning and feedback are central to Assessment for Learning. Through questions we find out what learners know, understand, believe and can do. We 
can also correct misconceptions and can adjust our teaching accordingly.  The Focusing Activity and Concluding Activity offer good opportunities for this.   
The questions in the Concluding Activity could be turned into a piece of reflective writing for homework, which could be self-, peer- or teacher assessed. 
Success criteria should be agreed first.  The extracts from the ‘Progression Frameworks for Planning and Assessment in PSHE Education’ can be used to 
judge whether the learner is working towards, at or beyond the intended outcome. 
On the website used in this session there is a ‘Skills Health Check’ online assessment tool which is well worth doing: 
https://nextstep.direct.gov.uk/planningyourcareer/skillshealthcheck.  It takes some time to complete though, so unless this session forms part of an 
extended activity such as an off-timetable day then it would be better carried out at home.  Suggest that learners enter the level of qualification they hope 
to have when first applying for a job, so that the report generated for them at the end suggests jobs at that level of qualification. If they say that they have 
level 1 or 2 qualifications only, it will only suggest jobs that require level 2 or 3 qualifications. 
 
 
 
 
 

 

https://nextstep.direct.gov.uk/planningyourcareer/skillshealthcheck
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Year 11 Strand A: Session 5    Skills and Qualities for Employability (1)                                                                  

 

People skills Communication skills Organisational skills Information/data management 
Skills 

 

 

 

   

 

 

 

   

 

 

 

   

 

 

 

Research and investigation Skills Creative skills Physical skills Personal qualities 
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Year 11 Strand A: Session 5    Skills and Qualities for Employability (2) 
 

 Confidence working with numbers. 

 Good spoken and written skills. 

 The ability to solve problems and 

analyse figures. 

 A high level of accuracy and 

attention to detail. 

 Honesty, discretion and integrity. 

 Good time-management skills. 

 Confidence and professional manner 

 The ability to work well in a team. 

 Fluency in reading, writing, speaking 

and listening in a foreign language. 

 Good multi-tasking ability. 

 Good computer and keyboard skills. 

 Can work on your own initiative. 

 Discretion when working with 

confidential information. 

 Initiative and quick thinking. 

 The ability to get on with people 

from all societies and cultures. 

 Tact and maturity. 

 Versatility, flexibility and 

adaptability. 

 Can manage people and lead a team 

 Accounting and budgeting skills.  

 Strategic planning and business skills 

 Practical and scientific skills. 

 A methodical, logical and analytical 

approach. 

 Design and computer/CAD skills. 

 Strong mathematical ability. 

 Strong negotiating skills. 

 Creativity and imagination. 

 Drawing ability. 

 The ability to find practical solutions 

to problems. 

 The ability to manage your time, 

meet deadlines and work within a 

budget. 

 Good spelling and grammar. 

 An understanding of internet 

programming and scripting 

languages. 

 A good working knowledge of the 

main web design applications. 

 The ability to build good 

relationships with children, 

parents/carers and colleagues. 

 The ability to manage young people 

and deal with challenging behaviour. 

 Patience and good sense of humour. 

 The ability to follow technical 

drawings and plans. 

 Excellent maths, science and IT skills.  

 Strong analytical skills and a creative 

approach to problem solving. 

 Can analyse and interpret data. 

 The ability to prioritise and plan 

effectively. 

 A good level of fitness. 
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 Good practical skills for using tools 

and equipment. 

 Research skills, good general 

knowledge and awareness of 

popular culture. 

 An outgoing personality and friendly 

manner. 

 Strong negotiation skills. 

 A good sense of design, colour and 

style. 

 A genuine desire to help people. 

 Physical and mental stamina. 

 A mature, compassionate and 

sensitive manner. 

 Patience and empathy. 

 Remains calm under pressure. 

 A flexible approach to work. 

 The ability to put people at ease and 

inspire their trust and confidence. 

 Can motivate and enthuse people. 

 Sales skills. 

 A confident and assertive manner. 

 Creative problem-solving skills and 

the ability to ‘think on your feet’. 

 Good customer care skills. 

 Effective leadership and decision-

making skills. 

 Excellent driving skills. 

 The ability to give clear instructions. 

 A basic knowledge of car mechanics. 

 Excellent hand-to-eye co-ordination 

and spatial awareness. 

 A responsible attitude and the ability 

to work unsupervised. 

 An enquiring mind. 

 Resilience. 

 The ability to build effective working 

relationships. 

 The ability to make difficult or 

unpopular decisions. 

 Reliability and punctuality. 

 Self-discipline, dedication and 

motivation. 

 Persistence and motivation. 

 The ability to explain complex 

information clearly and simply. 

 The drive and motivation to meet 

targets. 

 Confidence at public speaking. 
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Year 11 Strand A: Session 5    My Skills and Qualities for Employability  

 

People skills Communication skills Organisational skills Information/data management 
Skills 

 

 
 

 

   

 

 

 

 

   

                                     

                                              

                                                  

                                                    

                                            

                                                

                                                    

                                                  
 

Research and investigation Skills Creative skills Physical skills Personal qualities 
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Year 11 Strand A: Session 5    My Skills Wish-List!  
Make a list of the skills you would most like to have (or improve) in order to improve your ‘employability’ and enhance your ‘professional identity’. 
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Year 11 Strand A: Session 5     Extracts from the ‘Progression frameworks for planning and assessment’  
N.B. These extracts from the teacher version and learner version of the PSHE Association’s ‘Progression Frameworks for Planning and Assessment in PSHE 
Education’, have descriptors relevant to the learning within this session and sessions 6, 7 and 8.  These can be used flexibly to help you agree success 
criteria and measure learning through self-, peer-, or teacher-assessment of any of the activities. 

 

PSHEe Economic Wellbeing and Financial Capability:   Key Concept 1.1 – Career [Teacher version] 
N.C. Programme of Study Working Towards.. 

the intended outcome 

Working At.. 
the intended outcome 

Working Beyond.. 
the intended outcome 

 The learner can.. The learner can.. The learner can.. 
 

Developing a sense of personal 

identity for career progression. 

 

 

Key Process 2.1: 

Self-development [a] 

 

Key Process 2.1: 

Self-development [d] 

 

 

KS4 only 

 

 

 

identify some of their personal 

skills; 

identify simple targets and plans to 

help them make progress; 

 

 

 

recognise that there are areas in 

which they can be successful; 

 

identify some of their experiences 

and achievements; 

with support, complete an 

‘Individual Learning Plan’. 

 

 

with comprehensive support and 

guidance, recognise the 

significance of their main 

experiences and achievements in 

recognise and analyse their 

personal skills in order to explain 

which they enjoy using and which 

are likely to be advantageous at 

work; 

 

 

identify a variety of career 

pathways open to them; 

 

reflect on their previous 

experiences and achievements and  

use this to inform future choices; 

with minimal support, complete an 

‘Individual Learning Plan’; 

 

with minimal guidance, assess the 

significance of their experiences 

and achievements in relation to 

their future plans; 

show well-developed career ideas, 

based on realistic thinking about  

the links between their personal 

skills and interests and the 

demands of particular 

occupations; 

 

analyse and evaluate the range of 

career pathways most appropriate 

for them; 

critically analyse their previous 

experiences and achievements 

and use this to inform and update 

their ‘Individual Learning Plan’; 

 

 

use an independent and thorough 

assessment of the significance of 

their experiences and 

achievements to inform future 
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relation to their future plans; 

 

 

with comprehensive support and 

guidance, use this to inform their 

Curriculum Vitae, personal 

statements and future choices in 

education, training and 

employment; 

 

 

 

 

with minimal guidance, use this 

assessment to inform their 

Curriculum Vitae, personal 

statements and future choices in 

education, training and 

employment; 

choices in education, training and 

employment; 

 

independently produce a 

Curriculum Vitae, personal 

statement etc., in which a critical 

evaluation of their experiences 

and achievements is clearly 

related to their future plans;  

 

Understanding the qualities, 

attitudes and skills needed for 

employability. 

Key Process 2.3: 

Enterprise [a] 

 

Key Process 2.1: 

Self-development [c] 

 

Key Process 2.2: 

Exploration [a] 

 

 

KS4 only 

identify some of the most 

important qualities, attitudes and 

skills needed to enter and thrive in 

the working world; 

 

 

 

 

 

identify some of their own needs, 

interests, values, skills, abilities and 

attitudes; 

recognise that these will affect 

their options in learning, work and 

enterprise; 

 

with guidance, identify and select a 

limited range of information 

sources; 

 

describe the main qualities, 

attitudes and skills needed to 

enter and thrive in the working 

world and within specific 

professional contexts; 

 

 

 

 

identify and assess their own 

needs, interests, values, skills, 

abilities and attitudes; 

explain how these might affect 

their options in learning, work and 

enterprise; 

 

from a range of information 

sources, identify and select the 

most appropriate for their 

individual career needs, with some 

critically evaluate a broad range of 

qualities, attitudes and skills 

needed to enter and thrive in the 

working world, making 

connections between specific 

qualities, attitudes and skills and 

how they combine to create a 

professional identity; 

 

use a thorough awareness of their 

own needs, interests, values, skills, 

abilities and attitudes to evaluate 

how these might affect their 

options in learning, work and 

enterprise; 

 

from a wide range of information 

sources, independently identify 

and select the most appropriate 

for their individual career needs; 
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use these sources, with support, to 

research, clarify and review, 

options and choices in career 

contexts relevant to their needs;   

 

guidance; 

 

with minimal guidance, use these 

sources to research, clarify and 

review, options and choices in 

career contexts relevant to their 

needs;   

 

  

use these sources to 

independently research, clarify 

and review, options and choices in 

career  contexts relevant to their 

needs;   

 

 

 

PSHEe Economic wellbeing and financial capability:   Key Concept 1.1 – Career  [Learner version] 

National Curriculum 

Programme of Study 

Working Towards the 

intended outcome 

Working At the intended 

outcome 

Working Beyond the intended 

outcome 
 

Developing a sense of 

personal identity for 

career progression. 

 

 

 

 

 

 

 

 

 

 

 

I can pick out some of the 

personal skills I have and some 

of the things I am good at; 

I can select some appropriate 

targets and plans that will help 

me make progress; 

 

 

 

I can see that there are types 

of work in which I can be 

successful; 

 

 

I can say which are my 

strongest personal skills and 

why; 

I can explain which of my 

skills I most enjoy using and 

which will probably be most 

useful to me in the future at 

work; 

 

I can identify different 

types of career pathways 

that I would be able to 

follow; 

 

I already have clear, realistic 

ideas about the types of job I 

would be suited to, based on a 

very good understanding of my 

own skills and interests; 

 

 

 

 

I can explore, weigh-up and 

make judgements about all the 

different career pathways that 

I would be most suited to; 
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Key stage 4 only 

I can pick out some of my 

achievements and the 

experiences I have had; 

 

 

 

 

with help and support, I can 

see how my main experiences 

and achievements are relevant 

to my future plans; 

 

 

 

 

with help and support, I can 

use this when writing my CV 

and personal statement and to 

help me make choices in the 

future about my education, 

training or employment; 

 

 

 

I can use my previous 

experiences and an 

understanding of my 

achievements so far to help 

me make the right choices 

for me in the future; 

 

with a little guidance when 

necessary, I can explain how 

significant all of my 

experiences and 

achievements are to my 

future plans; 

 

 

using this I can write my CV 

and personal statement and 

make choices in the future 

about my education, training, 

or employment, although I 

may still need to ask for 

some guidance at times; 

 

I can examine all aspects of my 

previous experiences and 

achievements and use this 

understanding to help me 

independently make the best 

choices for me in the future; 

 

I can weigh-up and judge how 

significant all of my 

experiences and achievements 

are to my future plans and use 

this judgement to help me make 

my own choices in education, 

training and employment; 

 

I can write a CV and personal 

statement for myself. In them, 

I can use this evaluation of my 

experiences and achievements 

to show clearly how the 

knowledge, skills and attitudes 

I have developed relate to my 

future plans;  

Understanding the 

qualities, attitudes and 

skills needed for 

I can pick out some of the 

qualities, attitudes and skills 

that employers look for and 

I can describe in my own 

words some of the qualities, 

attitudes and skills that 

I can weigh-up and make 

judgements about many 

different qualities, attitudes 
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employability. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Key Stage 4 only 

that make someone successful 

at work; 

 

 

 

 

 

 

 

From a list of needs, interests, 

values, skills, abilities and 

attitudes, I can select some of 

those that apply to me and I 

understand that these will 

affect the options I have at 

school and in training, work and 

enterprise; 

 

with help, I can select a few 

sources of information for 

myself, such as prospectuses, 

websites and the Careers 

Service; 

 

 

 

 

employers look for, that 

make someone successful at 

work and in certain specific 

careers and work situations; 

 

 

 

 

 

I can come up with my own 

list of needs, interests, 

values, skills, abilities and 

attitudes that apply to me 

and I can explain how these 

will affect the options I have 

at school and in training, 

work and enterprise; 

 

with some guidance, I can 

select the most appropriate  

sources of information for 

my own needs, from a range 

of possible sources including 

published materials, the 

media, booklets, 

prospectuses, websites and 

the Careers Service; 

and skills that employers look 

for, that make someone 

successful at work; 

I really understand how my 

particular qualities, attitudes 

and skills will go together to 

help me become highly 

employable; 

 

I have a really thorough 

understanding of my own needs, 

interests, values, skills, abilities 

and attitudes and I can weigh-

up and make my own judgements 

about how these will affect the 

options I have at school and in 

training, work and enterprise; 

 

I can select the most 

appropriate  sources of  

information for my own needs, 

on my own, from a wide range of 

possible sources including 

published materials, the media, 

booklets, prospectuses, general 

and specialised websites and 

the Careers Service; 
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with some help, I can use the 

sources I have selected to 

investigate and reassess the 

career options and choices 

that are relevant to me. 

 

 

 

I can use the sources I have 

selected to investigate and 

reassess the career options 

and choices that are relevant 

to me, although I may have 

to check out my ideas with 

someone else at times. 

 

I can use the sources I have 

selected to independently 

investigate and reassess the 

career options and choices that 

are most relevant to my own 

needs. 
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Year 11 Strand B: Session 1   [Adapted from the Essex SRE Programme, session 11.1.  See Appendix] 
 

Aim of this series of sessions 
 

To understand diversity in sexual attraction and support all students in their developing sexuality; to address sex & 

relationships pressures that teenagers might encounter; to develop awareness and knowledge of a range of sex 

and relationships issues and sexual health issues, alongside skills in making informed decisions.  

 

Session 1 objectives 
 

To learn: 

 more about diversity in sexual attraction and the importance of respecting those whose feelings are 

different from their own; 

 how to build their self-esteem in the context of their own sexual orientation; 

 

Learning outcomes 
 

The learners will be able to: 

 recognise the diversity of sexual attraction; 

 challenge some assumptions and stereotypes regarding sexual orientation; 

 demonstrate respect for those whose feelings are different from their own; 

 access support or advice on matters relating to sexuality; 

 

Resources required 
 
 
 

This session is adapted from the Essex Sex and Relationships Education (SRE) Programme (see Appendix).  If not 
using the Essex SRE programme you will need: 

  The ‘Homosexual – Heterosexual Continuum’ sheet – enough for one each. 

 Flip chart paper and marker pens. 

 ‘Elements of Sexuality’ discussion sheet – enough for one for each small group. (See below for sheets.) 

 You will need to prepare an information handout (enough for one each) on a range of local and national 
sexual health and support services for young people. 
This should encompass services specifically for lesbian, gay, bisexual and transgendered young people 
alongside services provided for all young people. 
The intention is that everyone gets the same information and diversity in sexual orientation is ‘normalised’. 

 You will need to research local services for your area but these websites provide a good starting point for 

national services and how to locate your local services: 

o www.brook.org.uk 

o www.youth2youth.co.uk 

http://www.brook.org.uk/
http://www.youth2youth.co.uk/
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o www.direct.gov.uk/en/YoungPeople/HealthAndRelationships/ConcernedAbout/DG_10031257 

o www.nhs.uk/Livewell/Sexandyoungpeople/Pages/AmIgay.aspx 

o www.eachaction.org.uk 

o www.stonewall.org.uk  

 

Session outline 

Introduce the session: 

 Point out that since they are a ‘mature’ group, they will be experiencing the sorts of sessions that are in fact used for training adult professionals in 
these subjects. 

 This first session is concerned with issues related to sexuality and sexual orientation. 

  If this class has done this programme in previous years – particularly in Year 8 - you can say that this builds on things that we have done in other 
years. 

 
Ground Rules: 

 If this group has had this programme in previous years, reaffirm the ground rules with the class - remind people of “…the sorts of rules that this 
group agreed in previous years” and display pre-written ground rules. Make sure that the 3 key Ground Rules are highlighted noting that “It will be 
particularly important to observe these”: 
o  No personal comments/questions. 
o  No put downs. 
o  Listen to each other. 

 Ask if there is anything people wish to add. 

 If this group has NOT had this programme in previous years, display pre-written ground rules and point out that these are the ‘basic’ ground rules 
that it is suggested enable everybody to feel comfortable to discuss things and ask questions in groups like this – you can expand briefly on each. 

  Ask the class if they are happy to agree to these and if there is anything people would wish to add. 

 Important! Although it is important to get people’s ideas in this session, it will also be important to challenge any homophobic remarks. Challenge 
the comment but don’t put down the student – a reference to the ground rules is effective, for example:  “We agreed in our ground rules that there 
would be ‘no put downs’. That means we don’t put down any group of people and we treat everyone with respect.” 

  Any ‘personal’ comments should also be dealt with firmly by referring to the ground rules. 

 

Important Note: ‘Confidentiality’ 

 If you have not dealt with this in a previous year, the students might suggest this as a ground rule. You will need to point out that this can’t be 
guaranteed because: 
o Teachers sometimes have to pass things on – say if somebody was being hurt – although obviously they don’t go spreading information around 

http://www.direct.gov.uk/en/YoungPeople/HealthAndRelationships/ConcernedAbout/DG_10031257
http://www.nhs.uk/Livewell/Sexandyoungpeople/Pages/AmIgay.aspx
http://www.eachaction.org.uk/
http://www.stonewall.org.uk/
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to everyone – just the person they have to report to. 
o We can’t prevent students from talking outside of the class. 

 Point out that this is one really good reason not to talk about personal information (our own or other people’s) in the class. 

 Clarify that you are not going to discuss personal facts and you need the students not to talk about themselves, their friends, their family or any 
other named individual. 

 
Focusing Activity:  

 Divide students into small groups. 

 Give each member of each group the ‘Homosexual – Heterosexual Continuum’ sheet, which provides descriptions of 8 numbered characters, and an 
instruction sheet for drawing the ‘sexuality continuum’.  

 Give each group a flipchart sheet or paper and pen. They must draw the continuum below and agree the location of each of the 8 characters along 
it, writing the characters’ identifying numbers on the line. 
 
 

                                                                      The Homosexual – Heterosexual Continuum 
 
 
      Absolutely Heterosexual                                                                                                                                                Absolutely Homosexual 

 

 When all groups have agreed the location of all 8 characters, bring everyone together for a discussion. 

 Read out the first character description and ask each group where they have located that person and why. 

 Discuss the issues that arise.  

 Repeat this process for each of the 8 characters. Typically, people find it hard to agree where to locate certain characters and there are arguments 
about where people should be located – there will be common themes and links between characters. 

 [Notes on the characters – frequently asked questions!] 
o On character No.3, if queried, suggest male and female partners in equal numbers. 
o On Nos. 4 and 5, if queried, suggest sexual experience means genital contact. 

 

Development activity:  

 This activity explores the notion that sexuality is not necessarily permanently ‘fixed’ and the fact that people’s feelings, behaviours and identity do 
not always coincide (although they might do so). 

 Still in small groups – give each group the ‘Elements of Sexuality’ discussion sheet.  Groups consider the two pairs of questions and note down their 

thoughts. The questions are: 

o Why might somebody be attracted to people of the same sex (feelings), but only have opposite sex relationships (behaviour)? Or have feelings 
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for the opposite sex but have same sex relationships? 
o Why might somebody be attracted to people of the same sex (feelings), but describe themselves as heterosexual (identity)? Or actually have sex 

with somebody of the same sex (behaviour) but describe themselves as heterosexual (identity)? 

 Ask groups to feed back and discuss. They will probably come up with a number of reasons but, if not suggested by the groups, you should add the 

following influential factors: 

o Views prevailing in our society and culture. 
o Possible ‘internalised oppression’ resulting from this – this is where people take on board others’ prejudiced views of themselves. 
o Sexual opportunity – or lack of it. 

 Draw out the point that applying labels is not necessarily a good or accurate way of describing people and that sexuality is not static – people may 

change their sexuality during their lives. 

 
In addition to the basic key issues: 

 Note that although some young teenagers might ‘experiment’ with same sex experiences (as indeed might adults), many are also clear from an 
early age that they are lesbian, gay or bisexual and we should not be dismissive of this. 

 If transsexualism is raised (it often is during this activity) be sure to point out that this is not about sexual orientation but about gender identity and 
that there is scientific evidence for a neurological basis for this – ie. research into ‘sexually dimorphic’ brain structures supports transsexuals’ 
assertion that they are women or men in ‘the wrong body’.  Trans-women or trans-men can also be heterosexual, homosexual or bisexual, 
independent of their transgendered status, just like any other women or men. 

 Note that Parliament passed the ‘Gender Recognition Act 2004’ and that the law now gives trans-women and trans-men full legal recognition as 
women and men – a person who has ‘transitioned’ to their true gender after the required period of time (2 years) and with medical evidence, can 
apply for a Gender Recognition Certificate and then a new birth certificate. 

 NB.  You may also need to clear up any confusion there may be if people think that it’s the same as transvestism. It isn’t! The definition of 

transvestism is ‘A person who dresses and acts in a style or manner traditionally associated with the opposite sex’. 

 While on the subject of law it should be noted also that the age of consent for people who are homosexual is 16 just as it is for people who are 
heterosexual. 

 

Concluding activity: Reflection 

 Stress that we will all have our own feelings about sexuality and sexual orientation – this is only natural. This may mean that we find it hard to 
understand the feelings of a person whose feelings may be different from ours. 

 However, it is important that whether or not we can understand, or alter our own views, we should always behave in a way that is respectful of 
others. Every person has the right to be treated with respect. 

 Ask the students to reflect privately for a couple of minutes on the following prompts: 
o ‘This session has made me think about….’ 
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o ‘I need to think more/find out more about…’ 
o ‘My feelings have changed about….’ 

 
Information 

 At the end of this session you will need to distribute a prepared handout on a range of local and national sexual health and support services for 
young people. 

 This should encompass services specifically for lesbian, gay, bisexual and transgendered young people alongside services provided for all young 
people (see national website links in ‘Resources’ section). 

 The intention is that everyone gets the same information and diversity in sexual orientation is ‘normalised’. 
 
A note about assessment: 

This session explores concepts and attitudes, rather than focusing on factual knowledge. Here self-assessment is probably the most appropriate form of 

assessment to use but in this instance the learners’ self-assessment should be private and unwritten. They need time to reflect on whether their feelings 

about their own, or others’ sexuality have changed or been challenged in any way as a result of the session but should not be asked to share this. 
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Year 11 Strand B: Session 1    The Homosexual – Heterosexual Continuum. 
 

 

 
1. A man who has only ever been attracted to women 
and who has only had sexual experiences with 
women. 
 

 

 
2. A woman who has had both male and female sexual 
partners. 
 

 
3. A man who has had both male and female sexual 
partners. 
 

 
4. A woman who is married but while she was at 
school had a sexual experience with another girl. 
 

 

 
5. A man who is married but while he was at school 
had a sexual experience with another boy. 
 

 
6. A woman who has been divorced after 25 years of 
marriage and starts having a sexual relationship with 
another woman. 
 

 
7. A married man who, without his wife knowing, has 
sexual experiences with men. 
 

 
8. A woman who is in a long-term relationship with a 
man and who fantasises about having sex with 
another woman – although she has never had sex 
with a woman. 
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Year 11 Strand B: Session 1     Elements of Sexuality                                                                                             
 

 A person’s sexuality has different elements: ‘feelings’ (the sexual feelings they have); ‘behaviour’ (how they behave sexually); ‘identity’ (how they 
describe themselves in terms of their sexuality).  These three elements might or might not coincide.  

 In your groups, consider these questions and summarise your group’s ideas. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Why might somebody be attracted to people 
of the same sex (feelings), but only have 
opposite sex relationships (behaviour)?.... 
Or feelings for the opposite sex but have 
same sex relationships? 

Why might somebody be attracted to people 
of the same sex (feelings), but describe 
themselves as heterosexual (identity)? ..... 
Or actually have sex with somebody of the 
same sex (behaviour) but describe 
themselves as heterosexual (identity)? 
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Year 11 Strand C: Session 7               [Adapted from Real Health for Real Lives 15-16, session 2.7.  See Appendix.] 

 

Aim of this series of 
sessions 
 

To empower the learners to access health information and services independently. 

 

Session 7 objectives 
 

To learn:  

 about accessing and using different medical services independently; 
 

Learning outcomes 
 

The learners will be able to: 

 understand issues and feelings young people might have around booking and attending doctor’s or clinic 

appointments on their own; 

 explain how to access their doctor, school nurse, clinics and other health services and how to book appointments; 

 understand what doctors and clinics will keep confidential; 

 explain how to use a prescription to access medicines and the importance of taking medicines correctly and 

completing the full course of treatment (especially in the case of antibiotics); 
 

Resources required  ‘Discussion Questions’ sheets. 
 

To the teacher 
This is a very simple but very important session.  By now many young people will be accessing health services independent of their parents’ or carers’ 

support.  If they are not already, they will be shortly.  Many young people have told us that knowing services are available and where they are is not the 

issue.  Actually picking up the phone and asking a doctor’s receptionist for an appointment, or getting over the threshold of a clinic for the first time can feel 

like a significant hurdle to be overcome. This may feel even harder because of anxiety about what the doctor or nurse might do, what the doctor or nurse 

might find and what might happen next. 

At the time of writing, young people appear to be exposed to a plethora of health messages from schools and the media.  In our conversations with young 

people we found a number who were taking these messages very seriously, resulting in inappropriate levels of anxiety and others who had simply ‘switched 

off’ from them.  We need to reassure young people that, whilst some do suffer serious health problems most do not and in all likelihood never will.  The 

overwhelming majority of illnesses experienced by young people are minor, even if the symptoms can be a bit unpleasant at the time and are quickly 

overcome with or without medical support. (Increasingly many of the illnesses we suffer as a general population are self-inflicted through our lifestyle 

choices.)  

If it is possible to arrange, this is one of those sessions where one or more visitors from the medical field can be really helpful. This may not only allow them 

to explain to the students what they offer but more basically help them to establish a human relationship with the young people. (Many young people have 
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said that they dread seeing medical professionals, but not their school nurse because ‘she is different’.)  

(For guidance on using visitors and guidance for the visitor, see ‘Using visitors in the PSHE classroom’  and ‘Visiting the classroom’ available to download 
free from the PSHE Association:  http://www.pshe-association.org.uk/resources_search_details.aspx?ResourceId=330&Keyword=visitors 
&SubjectID=0&LevelID=0&ResourceTypeID=0&SuggestedUseID=0 ).  
Young people do need to know the basic protocols of their local doctor’s surgery or group practice and these vary according to region. They need to be 
clear what information they will need to provide when they ring for an appointment and what information they won’t need to provide to the receptionist. It 
is also essential that they understand the boundaries around confidentiality. Medical staff are likely to be members of the local community and some 
children have commented to us that ‘I bet they tell my mum everything I have said!’ It is easy to suspect a ‘conspiracy of adults’ over issues about which you 
feel sensitive or embarrassed.  
It is important for young people to understand that they have options. There are some questions that adults find difficult to answer with certainty. These 
include  

 When might my pharmacist (a seriously under-used and highly qualified local human resource!) be able to help me?  

 When is it appropriate to see my local nurse?  

 When is it appropriate to see my doctor?    

 When should I go to my local casualty or Accident and Emergency department? 

 When is it right to call an ambulance? 
 

If a prescription for further medication is provided, young people need to understand the importance of following exactly the dosage (amount to be taken; 
whether before, with or after eating; and times of day). 
They also need to understand: 

 the possible side affects (such as drowsiness) of some medications 

 that they might be liable for any accidents they have or cause even if they are using a prescription medication 

 that there are often alternative medications from which a doctor may select 

 that if they do experience serious side affects the doctor can often prescribe one of these alternatives. 
The misuse of antibiotics is becoming an international concern.  Antibiotics treat bacterial not viral conditions. Sometimes, the body may be capable of 
coping with an infection without the need for antibiotics or other medicines. If the doctor does prescribe antibiotics, it is essential that young people 
understand the need to complete the course even if they are feeling completely better before it is finished.  
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Session outline 
Share the session objectives and learning outcomes with the group.   
 

Focusing Activity: 

 Introduce the session: Is it always easy to go to the doctors, see a nurse or other health professional?  In this session we are going to look at who 

can help us when we feel we need medial advice or help, how we contact them and what might happen when we do.  

 Read (or ask a volunteer to read) the following dialogue to the class: 
 

‘I have got a rash’ Joe whispered to Josh. 

‘Pardon?’ Josh replied. 

‘I have got a skin rash’ Joe whispered again. 

‘You’ve got a skin rash?’ Josh repeated a little too loudly. 

‘Oh thanks, tell the whole flipping world why don’t you!’ Joe exclaimed.  

‘Oh, sorry…er… can I see?’ Josh asked, just a bit curious. 

‘I am not showing you!’ Joe replied. 

‘Well, where is it?’ Josh asked. 

‘Use your imagination!’ Joe replied looking down, ‘That’s why you’re not seeing it!’ 

‘Oh…er.. well..  thanks for that.’ Josh said. ‘Er..how long have you had it?’ 

‘Three days, and it isn’t getting any better, in fact I think it is getting worse!’ Joe looked worried.  

‘So, what have you been up to then?!’ Josh asked, looking suspicious. 

‘Nothing at all!’ Joe replied angrily.  

‘Oh… er… so …what you going to do?’ Josh asked. 

‘I was hoping you might have a bright idea!’ Joe looked frantic. 

‘Got it! I‘ll ask Emma, she always seems to know what to do.’ Josh suggested, about to walk away and find her. 

‘YOU ARE NOT ASKING YOUR SISTER!!!’ Joe shouted grabbing Josh’s arm and pulling him back. 

‘Oh, er no, sorry… I didn’t think that one through.’ Josh apologised. ‘So I guess it is off to the doctor then.’  

‘But what if it is something serious!’ Joe said. 

‘Okay, call me stupid, but all the more reason to go to the doctor.’ Josh said looking puzzled.  

‘I know I have to see someone… but what if it’s something serious?!!!!’ Joe exclaimed 

‘No, still not getting it, if it is serious, go to the doctor. What’s the problem?’ Josh asked 

‘I’M SCARED, YOU IDIOT!’ Joe screamed.  

‘Oh…’ Josh answered.  
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 Ask learners to discuss in pairs:  

o Do you think what Joe is feeling is common among young people? In this situation Joe had a skin rash that wasn’t going away but it could be 

anything that ‘isn’t quite right’ and that is worrying us. In this case his is a physical concern but it could just as easily have been a mental 

concern such as anxiety or depression. [‘Anxiety’ - a constant feeling of fear or  nervousness that won't go away often without any apparent 

cause; ‘Depression’ - a constant and often very strong feeling of sadness, misery, very 'fed up' or ‘down' perhaps with no obvious reason.] Most 

medical conditions with recognised symptoms and signs are described as ‘diseases’ (a disease is an abnormal condition that impairs bodily 

functions). We may we also use words such as ‘illness’ or ‘sickness’.   

o What might push Joe (or a young person of your age who has a concern) towards getting some medical support? 

o What might hold Joe (or a young person of your age who has a concern) back from getting medical support? 

 

Development Activity 1:  

 Divide the class into small groups. Give each group a copy of the ‘Discussion Questions’ sheet.  Ask the groups to discuss each question and 

summarise their thoughts on the sheet. 

 Gather the ideas of all the groups and for the final question, list all the suggested sources of advice and support on the board. 

 Clarify any misconceptions, fill any gaps and clarify where the sources of advice and support are and how they can be accessed. (You will need to do 

some prior research as local services will vary. Remember to include sexual health services. It is worth also mentioning NHS Direct: 

http://www.nhsdirect.nhs.uk ). This site allows you to find your nearest G.P., pharmacy, A&E and dentist; enter your symptoms for information 

about what might be wrong, or contact an adviser directly by phone or email. It does not, however, allow you to find your nearest sexual health 

clinic, so again, it will be necessary to research this information in advance, or guide learners to find it themselves). 

 
Development Activity 2: 

 It would be helpful at this point to invite a medical professional (school nurse, local G.P. etc) to provide some information on the following: 

 When should we seek medical advice? (Obviously there’s no one answer to this and it will depend on what’s wrong but if you don’t have a medical 
professional in the lesson, the message to get across is that if you’re concerned, seek advice. Don’t worry about ‘wasting their time’ – it’s their job 
to deal with your concerns, whether physical, emotional or mental).  

 When is it appropriate to talk to: 
o a pharmacist? (clarify that this is not just someone who works in a chemist’s shop and that you may have to specify that you want to see one.)  
o a nurse? 
o a doctor?  

 What can each provide in the form of support? guidance? treatment? 

 When might it be appropriate to call an ambulance (and a reminder of how to do so).  

http://www.nhsdirect.nhs.uk/
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 How do we arrange to see a local nurse or doctor? What will we be asked when we make the appointment? What won’t we be asked?  

 If we ask any of these professionals for advice what guarantee do we have that they will keep everything we tell them confidential?  

 If we didn’t want to see a person ‘face to face’ where else could we get advice and support? What are the advantages and disadvantages of these?  

 Why is it important to follow instructions about treatment precisely?  
 

Concluding Activity:  Reflection  

 Use the following questions to draw together the learning and provide an opportunity for individual and/or group reflection on the learning: 
o Think about how well you feel now. If you feel really well, you probably don’t think about it - it just feels normal. 

o Can you remember the last time you didn’t feel very well, or felt ‘not quite right’? (It’s just possible you might not even be feeling at your best 

at the moment.) How did (or does) that feel? Does it remind you how good it is when you do feel well? Sometimes it may take a period of illness 

or an accident to remind us how important feeling healthy is. 

o How good do you feel you are at looking after yourself? And how ready do you feel to ask for guidance or advice if you feel unwell? Think of 

whom you could talk to or consult next time you don’t feel well. How confident do you feel about asking for this kind of help? Think of how you 

would do this - you may need to make a note of an address or phone number, even a name, so that you have them when you need them. 
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Year 11 Strand C: Session 7        Discussion Questions                             

 

 Think of all the worries Joe or anyone, male or female 

might have if they thought they were unwell.   

 

 
 
 
 
 
 
 
 

 If they thought they needed to get some help or advice 

what might worry them about getting that help?  

 

 
 
 
 
 
 
 

 What questions might they have that if satisfactorily 

answered could help them feel better about getting some 

advice, help or treatment?  

 

 
 
 
 
 
 
 

 Who (and where) are all the possible sources of support 

that they could go to round here that they could trust to 

give accurate, expert advice and support? 
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Resources 

As previously stated, one of the key principles of effective practice in PSHE education is that we start from where our learners are, taking their 

existing knowledge, experience, skills and attitudes as our starting point.  This means that it is unlikely that any published resource will suit 

your learners’ needs exactly without some adaptation.  However, there is a wealth of material available that can support teaching and 

learning.   

 

The following is a list of published materials and websites that have influenced and informed sections of this toolkit.  It is by no means an exhaustive list of 

all the resources available for PSHE education, nor should it be considered a list of recommended materials.   

 

 The Essex Sex & Relationships Education (SRE) Programme: A complete SRE programme of lesson plans and resources for all year groups from 7 to 

11.  For further information contact Tim Hull at tim@csncic.net for details.  [All SRE sessions outlined in this toolkit are adapted from this 

programme]. 

 Apause and other SRE materials available from the Health Behaviour Group:  www.sreproject.org  

 ‘Health for Life 11-14’ by Nick Boddington and Noreen Wetton [published by Nelson Thornes]  

 ‘Health for Life 15-16’ by Nick Boddington and Adrian King [published by Nelson Thornes]  

 ‘Real Health for Real Lives 11-12; 13-14; 15-16’ by Nick Boddington and Adrian King [published by Nelson Thornes] 

 ‘PSHE Education 1; 2; 3’ by Lesley de Meza and Stephen De Silva [published by Hodder Education] 

 ‘Your Life 1; 2; 3; 4; 5’ by John Foster, Simon Foster and Kim Richardson [published by Collins] 

 ‘It’s Your Choice’; ‘Which Way Now’ and ‘Ways and Choices’ available to download free from www.cegnet.co.uk  

 A wide range of information and links for young people on careers, further and higher education etc.  available from Directgov at 

http://www.direct.gov.uk/en/YoungPeople/index.htm  

 Various teaching resources on First Aid and Health and Safety at Work available (some free to download) from St John Ambulance at 

www.sja.org.uk  

Scheme of Work Planning Toolkit for PSHE Education: 
Appendix 

 

 
 

mailto:tim@csncic.net
http://www.sreproject.org/
http://www.cegnet.co.uk/
http://www.direct.gov.uk/en/YoungPeople/index.htm
http://www.sja.org.uk/
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 First Aid teaching resources from the British Red Cross available from http://www.redcross.org.uk/What-we-do/First-aid/First-aid-campaigns/Life-

Live-it  

 Lesson plans on different types of bullying e.g. faith related, homophobic, disablist bullying, available to download free from Beatbullying at 

http://www.beatbullying.org/dox/resources/lesson-plans.html  

 ‘Watch Over Me’ personal safety films for 11 -16 year olds available from www.missdorothy.com  

 ‘The Teen Cash Class Guide’ available to download free from Money Saving Expert at http://www.moneysavingexpert.com/financial-education  

 ‘My Money Week 2010 and 2011: Secondary Activity Packs’ available to download free from pfeg (Personal Finance Education Group) at 

http://www.pfeg.org/teaching_resources/resources/mmw_sec_pack.html 

 ‘Spending Sense’  resource pack available to download free from pfeg at 

http://www.pfeg.org/applications/dynamic/resource_listing.rm?keyword=spending%20sense&id=36&CFID=10871998&CFTOKEN=77774812  

 ‘Adding up to a Lifetime’ and ‘Getting Credit: A beginner's guide’ available to download free from www.pfeg.org.uk  

 ‘Your Money and Your Life’ available to download free from either www.pfeg.org.uk or www.debtcred.org  

 www.launchyourlife.org is a free interactive website for 14-18 year olds and is part of the pfeg project ‘2070: Launch Your Life’ 

 ‘The Banana Split Game’ available to download free from Cafod at http://www.cafod.org.uk/resources/secondary/fairtrade/panels/resources-to-

download/banana-split-game-ks2-ks3-ks4  

 ‘Money Skills’ activity packs available to download free from Barclays at http://group.barclays.com/Sustainability/Community-investment/Banking-

on-Brighter-Futures/Editorial/1231783696836.html  

 ‘We’re in business’ setting up a coffee shop simulation activity from NatWest’s ‘Money sense’ at http://moneysense.natwest.com/schools   

 

 

http://www.redcross.org.uk/What-we-do/First-aid/First-aid-campaigns/Life-Live-it
http://www.redcross.org.uk/What-we-do/First-aid/First-aid-campaigns/Life-Live-it
http://www.beatbullying.org/dox/resources/lesson-plans.html
http://www.missdorothy.com/
http://www.moneysavingexpert.com/financial-education
http://www.pfeg.org/teaching_resources/resources/mmw_sec_pack.html
http://www.pfeg.org/applications/dynamic/resource_listing.rm?keyword=spending%20sense&id=36&CFID=10871998&CFTOKEN=77774812
http://www.pfeg.org.uk/
http://www.pfeg.org.uk/
http://www.debtcred.org/
http://www.launchyourlife.org/
http://www.cafod.org.uk/resources/secondary/fairtrade/panels/resources-to-download/banana-split-game-ks2-ks3-ks4
http://www.cafod.org.uk/resources/secondary/fairtrade/panels/resources-to-download/banana-split-game-ks2-ks3-ks4
http://group.barclays.com/Sustainability/Community-investment/Banking-on-Brighter-Futures/Editorial/1231783696836.html
http://group.barclays.com/Sustainability/Community-investment/Banking-on-Brighter-Futures/Editorial/1231783696836.html
http://moneysense.natwest.com/schools

